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IF INNER STRENGTH IS CREATED
THERE WILL BE RAPID PROGRESS

Shinichi Suzuki

Create Inner Strength by Daily Listening
to the Records

Have the child listen daily to the recording of
the pieces he is studying--the more frequently the
better. This way of creating ability is the essence of
talent education. When inner strength begins to
grow, the child smoothly improves as though
another person. I would especially like to ask
parents to take pains about this at home. The knack
of the talent education teacher's instruction lies in
having parents understand this well and play the
records and tapes frequently at home, thus
preparing a home environment in which every child
in class will grow smoothly and happily.

“Every child grows; everything depends on how
they are raised." Then how should they be raised
every day? First of all make efforts at home to have
children listen to records frequently. Wake the child
with the record. This is the first listening of the day.
Play it again at breakfast. Fine to play it while the
child is at play. Once again at supper. Why not play
it again when he goes to sleep in place of a lullaby.

Whether in violin, cello, or piano, the child is to
practice while comparing himself with the tape or
record. When he can play the piece, let him practice
further by comparing his improved skills with the
recorded music.

When the child can play the piece, for the first
time he can go on to refine himself. This is the most
important step—this is what creating ability is. It is
crucial at that stage to practice by comparing himself
with the record. The idea is to create ability with a
piece he can play. There the child stretches, grow,
and refines himself to a higher stage.

Anyway, if you let your child listen to the next
piece in advance, and let him listen to the present
piece every day, "inner strength” will grow securely.
This is most important.

Please practice this teaching method. Your child
will never fail to make good progress.

This year so far I have listened to about
seventeen hundred graduation tapes sent from all
over the country. It is truly my great joy to listen to
the performances of many students who are
smoothly and beautifully growing.

However, among the many tapes I find some
students who practice without at all listening to the
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records.

Poor children, they are experiencing miserable
growth simply due to the clumsiness in fostering.

When 1 listen to their tapes, I can tell
immediately. I can tell that they have practiced
without listening to the records at all. They have no
inner strength.

Not only that, occasionally an entire class is
growing in such a miserable way. It is sad. This is
due to the failure of the teachers in charge: in other
words, instructors are neglecting to persuade
parents to play the records at home so as to foster
important inner strength in the children. This is the
instructors' responsibility, yet some teachers forget
to practice this talent education method. This makes
me really sad.

-Teachers who are poor at instructing students. .
- - even though they work very hard, children don't
grow. That is because they do not foster inner
strength.

-Parents who are poor at fostering children. . . .
though they watch the children practice diligently,
children don't grow since they don't foster inner
strength by having them listen to the records.

"Listen and practice"--through this approach,
children will certainly grow. I hope that both
teachers and parents, with faith in the talent
education approach, skillfully foster children so that
they will feel motivated to practice well.
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Then every child will make smooth and rapid
progress.

You already know very well from observing
your own that children make smooth and proper
progress in Japanese which they learn by listening.
Avoid such miserable ways of fostering as in school
English which is taught by keeping students from
listening,.

Creating Inner Strength and Motivation

When a three year old who has sufficient growth
of inner strength through seeing and hearing older
siblings' violin practice starts his own violin lesson,
he makes smooth and rapid progress indeed.

The reason is not only that there already is
sufficient growth of inner strength but that he is so
motivated that he thinks "Of course I'm going to do
it too," or "I want to do it.”

If, without creating inner strength, i.e., without
even letting the child listen to the records, you try to
get him started by saying, "Now, let's practice,” the
child has no desire, no incentive.

There is no way he can make smooth progress.

Many of those who failed in the past failed due
to that kind of clumsy approach.

When a little sister or brother who grow up
seeing and hearing a big brother or sister practice
and listen to the records every day accumulates
sufficient inner strength before anyone knows it, and
feels he wants to do it, that child is provided with
the best condition.

However, it cannot be expected that in every
family the baby is born under optimal conditions

with a big brother or sister who is studying violin, so
we must somehow provide the two elements of a

good environment: watching and listening. Thus, in
talent education, we use various devices: we
encourage the child to listen and watch other
students’ lessons, provide the joy of playing together
at group lessons, etc.

Those who do not feel that these represent an
important "educational approach for creating
motivation” fail to attend group lessons, or leave as
soon as their children finish their lessons.

This is one type of clumsiness in fostering.

Creating motivation . . . showing other children
playing creates a great effect, motivating the child to
do it himself.

Therefore, it is ideal to provide at home the two
conditions, listening and watching.

The recently developed "cassette videotape” may
be found helpful in this area. If a tape is made of
performance of, say, Bach's minuet, by a child who
can play it well, or a group performance of it, you
can show it to your child at home every day before
his practice. If in addition I record some instruction
as to how to practice, it will reinforce good
conditions for home practice. As long as there is a
TV set to connect it to, every family can enjoy an
environment comparable to having big brothers and
sisters who practice violin every day.

From Talent Education Journal, No. 14
(English Translation by Kyoko Selden)
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CHERISHING THE MEMORY OF DR. HIMO KIM

Kashio Hokari o
Director of the Talent Educational Institution
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Dr. Himo Kim

1 could not believe my ears when | heard the
sorrowful news on the late night of December 8: "Dr.
Himo Kim has just passed away." He looked so
healthy and cheerful the last time I had seen him.
How could Dr. Himo Kim, that great leader who
achieved such success in the Talent Education World
Conference, held in Seoul last August and attended
by more than 2,500 participants, have passed away?
It was truly a bolt from the blue. [ felt like a falling
star.

The funeral was held in solemnity and splendor
at the Talent Development Institute Building in
Chongju, Korea which he dedicated his whole life to
establish. Mourners came endlessly, forming a long
line from the building hall to beyond the stairway.
In the succession of memorial addresses, beginning
with Mr. Doo Young Cho, chief of the funeral
committee, the sobbing was continuous. Tears of
sorrow knew no bounds.

When 1 recall Dr. Kim's great achievements,
memories of our friendship return again and again
like a revolving lantern. Our relationship began
casually 28 years ago when he invited me to the

sistership between the Matsumoto (Japan) Rotary

Club and the Chongju (Korea) Rotary Club, where
he was secretary. Since then both clubs fortunately
have entered into a sistership and started a mutual
exchange. 1 sent him Dr. Suzuki's book "Where
Love [s Deep" so he could understand Dr. Shinichi
Suzuki's Talent Education Movement, Matsumoto
City's pride and joy to the world.

From that moment, Dr. Kim dedicated the rest of
his life to the Talent Education Movement. He was
so moved by the book that he put his job aside and
flew to Matsumoto to meet Dr. Shinichi Suzuki.
After mastering the Suzuki Method himself, he
opened his hospital's third floor as the Talent
Development Institute. It facilitated the Talent
Education Institute and the Kindergarten, both
Suzuki schools. Later he established the Korean
Talent Development Institute and became the
president. Mrs. Sun Kim, his wife and then a
university teacher, became principal of the
Kindergarten. With the support of many influential
people, including Professors Li and Ken, the mayor
of Chongju City and the chairman of the Chamber of
Commerce and a group of musicians, the full-
fledged activities started.

Later, as the movement developed, classes were
established in Seoul and branches in Pusan and
Taejon. 1 visited him often during those days and
observed with great interest how everything worked
out, which is no small matter considering the Korean
economic situation. There were many difficulties
but he remained steadfast, bringing the Talent
Development Institute Building to its present
prosperity.

I can only bow to his great work. He not only
opened Wayside Kindergartens, which now total
150, he did it against all odds. By using aspirants'
donations and mobilizing graduate student
volunteers, he overcame a variety of difficulties--
deficiencies in buildings, money and teachers.
Understanding that the disadvantaged need Talent
Education first, he established Gagyu Private School
near his home, housing and educating 25 college
students free of charge.

The students at Gagyu Private School wore their
uniforms while working at the Assembly Hall posts
during the last World Conference. Their dedicated

continued on page 8

MESSAGE
FROM THE CHAIRMAN OF THE BOARD

Toshio Takahashi

The Suzuki Method is education of the
subconscious. Once you have learned a language in
early childhood, you are able to speak that language
fluently when needed, even if you haven't spoken
for a long time.

I have observed my daughter in this kind of
situation. In her work, she now uses the English that
she learned as a child when we lived in Los Angeles,
California. Although she had not spoken English for
18 years after our return to Japan, she rapidly
regained her former fluency.

In my case, I didn't begin studying English until
I entered junior high. Because I only studied reading
and writing at that time, I became good at grammar.
It was not until senior high that I began to learn
conversational English. Because I began speaking so
late, the correct choice of vocabulary and acquiring a
"native speaker’s accent” have proven to be a big
problem for me. | have spent many hours studying,
and hope that most native English speakers will be
able to understand me. In spite of my efforts to
communicate clearly in English, I know that [ will
always be able to speak only "Japanese English.”
This is an irrefutable, indisputable fact.

Now let's talk about music. Music is a universal
language which exists in all of human society.
Rather than using music to communicate our
thoughts, we use it to communicate “"heart to heart.”

If a student starts studying music by reading
only, it is easy to imagine what will happen in later
years.

Recently, the major music schools in the world
have become filled with students whose early
education was in the Suzuki Method. This is
persuasive proof that the Suzuki Method is correct
and indispensable in music education.

The relationship between modern-day musicians
and their audiences can be compared to clergymen
and their congregations. The clergy, through the
words written in the Bible bring their congregations
lessons on Jesus’ teaching, while the musician,
through the written scores of composers, brings the
audience the music written in those scores.

Effective speakers are those whose powerful,
ringing voices deliver their messages not only
through words alone, but from one heart to another.
Listening audiences respond from the heart, to such
gifted orators.

When we provide students with ample listening
opportunities through recorded or live performance,
they naturally reflect, in their own performance,
ringing tone, smooth technique and a general
understanding of the character of the music which
they have heard.

We teachers, recognizing that many teaching
points are absorbed by students through their
listening ("ear learning"), are able to effectively
utilize lesson time by instructing students in correct
tone production, technique and, finally, intellectual
interpretation. Effective teaching occurs when the
student's attention is drawn to the details of
performing (nuance, shading, suppleness of tone)
which he has heard on his recording but has not
internalized. Every inspired, imaginative musical
performance must be based on an intellectual
concept. As adults we recognize the soundness of
such a performance principle in our own playing.
We also realize that our students are not very
interested in matters of intellect.

Sometimes less trained, inexperienced Suzuki
teachers may be fascinated by certain unusual
teaching or performance techniques. In this case it
may be rather like the expression "not seeing the
forest for the trees:" superficial perception of special
teaching techniques or unmatural tonalization
commands more attention to the overall principles
of sound music education development.
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In order to perpetuate the long-standing high
quality of Talent Education, we need to encourage a
positive exchange of ideas with all Suzuki teachers
in all Suzuki schools and programs, in a universal,
co-operative effort.

It is said that Suzuki people can "speak music,”
but can't read it correctly; traditional people can read
music, but can't speak it.

I think that both parties are only half right.
However, I can assure you that the Suzuki people
may be those who, while they "laugh last, laugh the
most.” e

Dr. Himo Kim

continued from page 6

service and cheerful, courteous manners were
greatly appreciated by all the participants. The fine
hospitality of Dr. Kim's immediate family--Mrs.
Kim, the eldest and youngest sons, the eldest
daughter, and their spouses--their friendly
cooperation and warm thoughtfulness, I will cherish
in my heart forever.

Dr. Kim's other name is "Bull Walk." A bull's
walk is slow yet steady , advancing step by step to

accomplish its objectives. Such .unceasing practice, [
think, is the source of great achievement. And so it
was with Dr. Kim.

His sickness must have been pretty advanced. |
heard he was hospitalized the day before he passed
away. [could hardly imagine such a thing from his
cheerful and active figure. Indeed, "he stopped only
at death.” Dr. Kim, who worked to the very end of
his life, exhausted all his energy for Talent
Education. He passed away by ascending into
heaven beautifully and purely like a cherry
blossom's falling...

Just before he died something very wondrous
happened. His youngest daughter Soyon called
from the United States, where she is a student, to see
if her father was all right. Was his last
communication with his daughter, whom he raised
with such loving care, in the spiritual realm?

1 sincerely pray that the great and noble
aspiration of Dr. Himo Kim, a world savior, never
fails to be succeeded and developed by later
generations.

May the soul of the late Dr. Kim rest in peace!
In palm to palm. -

(English Translation by Dr. Osamu Yoshida)
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LOVE MAKES THE SUZUKI METHOD UNIQUE

Evelyn Hermann
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We are
often asked this
question: "What
makes the
Suzuki Method
different?” For
years Suzuki
teachers have
tried to explain
the differences.
The true
difference is
"Love." Itis love
based on the
mother-child
relationship and
the love of the teacher for the child. It is altruistic
love. Webster defines altruistic "as unselfish love for
the concern of others." Dr. Suzuki often states,
"Where love is deep, much can be accomplished.”

Prior to World War II Suzuki had the realization
that "There are no failures in learning the mother-
tongue, so he decided to try teaching children using
the "Mother-Tongue Method.” He used the only
educational tool he knew, the violin. The results had
been excellent and he was beginning to get the
attention of the Japanese musicians. Then came the
War and the teaching was terminated.

Later when Suzuki saw the many hardships the
children suffered as the result of the war, he felt
great compassion for them. Some had lost their
families, some were starving. Many had no place to
live. What could he do for all these children of
Japan? They were so forlorn. He had no money to
help them. Yet he knew he must so something. The
children needed to discover there was still beauty in
the world and that all was not desolation. He turned
to his beloved violin. He had seen the joy children
experienced as their violin playing ability grew. If he
could help these war-ravished children learn to play
well, they could immerse themselves in the beauty
of music. He began his teaching again, but with
greater, deeper affection for his pupils.

THERE IS NO BETTER DEFINITION OF THE
SUZUKI PHILOSOPHY THAN ALTRUISTIC LOVE.

His pupils were taught because he loved them
and the pupils responded because they felt that love.

The first Suzuki teachers did not always
comprehend the philosophy. It took a while before
they understood that first there must be love and
respect, then music.

This philosophy had not been a pre-requisite for
traditional teachers who felt the music must come
first. When Suzuki went to Germany to study, he
went to find out "What is art?” He must have felt the
magnitude of altruistic love involved in the true
artist, his teacher Karl Klingler having been his
example.

Children do not see the appearance of an
individual, but they sense the inner person. To a
child the beauty of a person is how that person
relates to him. Dr. M. Scott Peck, leading
psychiatrist, states: "love is not a feeling, it is an
action."” If a person is caring and loves a child, the
child senses it and very trustingly returns that love.

Suzuki has also gone a step further. When you
teach a child, you must be aware of all circumnstances
surrounding that child. Therefore, you must know
and embrace the entire household along with the
student. Love is a wonderful thing. When you send
it out, it comes back to you threefold. The more you
become involved with the child, the more you must
know about his family. If there is no altruistic love in
the child' family, the teacher must work to change
this by example. When the child grows up in an
atmosphere of love, he in turn will teach altruistic
love to his children. As this circle increases, love
involves more and more people. This is the basis of
the Suzuki philosophy. Dr. Suzuki tells the teacher,
"have respect for the living soul.” This is another
way of saying "have altruistic love for one another."

With this thought Suzuki started the
International Suzuki Association. If all Suzuki
teachers follow this philosophy, and we teach
children around the world, then there is no longer a
need for war. Suzuki seldom mentions the word
"love', but you can see it in his eyes when he greets
you. The smallest child feels it when their eyes meet
his. Their souls communicate.

The final statement written by Dr. Suzuki for the
formation of ISA is: "Our age without armies. Our
world is one.” He could easily have added: "Love
and respect one another.” *
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TO FOSTER "SELF-LEARNING MIND" (1)
For Kindergarten and Nursery School Teachers

3 n
From "The Traditional Teaching Method Needs to be Questioned
YOUNG CHILDREN:
EVERYTHING DEPENDS ON HOW WE RAISE THEM
Child Education by The Suzuki Method

Shigeki Tanaka
Vice President of the Suzuki Method Institute
Principal of the Shirayuri Kindergarten

Author

1. Let's Believe in Children's Potential.

It is extremely hard to change a grown up's way
of thinking. I have recently started to feel the
difficulty of redirecting old thoughts pounded in
over a long period of time, through many
experiences while lecturing in various places on
early childhood education.

For example, young mothers smoothly accept
my talk. However, nursery school and kindergarten
teachers, who have specialized in education of three
to five year olds, don't understand it. Teachers with
problem consciousness certainly have deeper
appreciation and more readily understand new
ideas. Yet, when it comes to carrying out a new idea,
they are not good. Unlike young mothers, teachers
become conservative, and are unable to do anything
daring.

If one continues to do what is done everywhere,
one can make excuses should a problem arise, and
one's responsibility is also light. But if one starts
something new, the responsibility is so heavy that
one worries about not being able to shoulder it
alone. Besides, one has to face resistance from
outside.

10

However, if one thinks not only of one's own
position but of the children under one's care, there is
no need to be timid. That is because there is no
teacher who does not want the children to
understand and develop ability.

If this were possible by the common traditional
method, there would be no problem. In reality, there
are many dropouts everywhere--and it is thought
normal, nobody finding it strange. Even so, the
teacher tries to justify his leadership. This is a
serious problem.

If you have deep affection toward children, you
must seek new methods, returning open-heartedly
to the rudiments of teaching.

First, can you believe in the child's potential?

Everybody first approaches new children in the
homeroom with a big dream. I, too, face the children
with an infinite dream on the first morning when I
receive new first graders. I have an ambition to
make them incomparably fine first graders.
However, before a month elapses, my resolution
lags. "How come they fail so much to understand?"--
1 feel restless and annoyed.

By the time the first term ends, despair raises its
head. In the second term, it becomes clear. By the
time the year concludes, 1 simply give up. I have
actually repeated this many times. The day's
teaching traces the same process. In the morning, [
am full of hope. I have thought it over many times
the previous day, obtained some advice from senior
teachers, read reference books, and planned the day
with confidence; and I cannot wait to carry out my
plans. Reality, however, is not so sweet. As 1 start
teaching, [ see that the children don't respond. The
teacher alone is expectant and keeps hitting strikes.
Time passes idly, and all that's left is fatigue and a
sense of wasted effort.

) When this repeats itself every day, I begin to
think, "After all, those who are no good are no
good."

"I'm doing my best, though," young teachers tell
me often. I am sure this is so, However, no matter
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how zealously one repeats misguided teaching,
nothing can improve. Before one doubts the
children’s ability, isn't it necessary first to doubt
one's own ability?

In other words, are you not doing too much? To
do too much is to run ahead alone paying no heed to
the children. You may say that you thought you
were standing on the children’s side, but didn't you
really think standing on you own (the teacher's)
side? That the children don't respond to your
teaching as you would like them to can be said to be
clear evidence of this.

Mr. Shinichi Suzuki says in a book called Talent
Education for Young Children:

Lead but not pull--

Among the books three thousand years ago is
one called Li-chi (The Book of Rites). In it we
find the phrase "Lead but not pull,” as a method
of education. 1 think these are indeed lovely
words.

When a seedling of a plant has just started to
shoot up nicely, who would pull its head
wishing to let it grow faster? Yet in the case of
human beings, since they want to impart
knowledge to children quickly, they give the
kind of education which pulls them trying to
advance them forcefully, without thinking of the
conditions for growth. Occasionally, they scold
the children harshly when they don’t meet their
expectations, which is totally wrong.

Teach, and foster. That means, the letters kyo-
iku (education, teach-fostering) do not include
such meanings as "pull” or "scold”. The
expression employs the very meaningful
Chinese character, "to foster".

Again, Maria Montessori (1870-1952) defines in
her lecture the role of the teacher as follows:

The teacher must not stand in the forefront.

The teacher must withdraw to the background

once he prepares the children so that they are

able to carry out their activities. My important

job is to let the teacher understand that

interference is unimportant, and even harmful.

We call this "the method of non-interference.”

The teacher, like a servant who takes care to
prepare the master’s drinks and leaves so they
would be able to drink as they like, must judge
what is needed. Instead of forcing his will on the
children he must constantly pay attention, and
always be prepared, according to their progress,
for what they need for the next activity.

Dr. Glenn Doman (Director of the Institute for
the Achievement of Human Potential), too, claims in
his book on the method of developing young
children:
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The child starts to learn at the moment of
birth--this is the truth. Before starting school at
age six, it has already acquired an astounding
amount of knowledge and facts. The amount is
probably greater than what it will learn in later
life. The process of learning at that age proceeds
extremely fast unless adults hinder it.
Unfortunately, most adults vastly
underestimate the child’s learning ability and
inhibit the desire to learn. Just lift the bind that
adults force on children; their learning ability
will greatly increase.

Historically viewed, many outstanding
people did not have a high intellect from the
start but were given special learning
opportunities. Their parents simply were
determined to expose them while they were
young. We should remember this fact.

Great teachers must first learn from children.

Great masters who achieved outstanding results,
as you may notice, all offered the same advice. Good
education, or a good teacher, does not exist far the
teacher. Good education is to bring forth, without
hindering, the great ability that is inherent in the
children themselves; it is no good if the teacher is
self-centered. This is their common conclusion.

Then, what can we do in reality? I would like to
state below what many outstanding masters have
left us, as well as what we ourselves have humbly
attempted.

2. Stimulus and Development--Three Points

Many kindergarten and nursery school teachers,
I think, believe that "unless children are six, they are
not prepared to receive education. One must not try
to teach a special skill systematically from early
childhood. One must let the children teach
themselves through emotional experiences, relation
with other children, and discoveries in all spheres of
their life and unstructured play."

This is probably the basic concern of most
teachers. And what do they do accordingly? They
have a number of expectations: let them play with
colorful tools, and they will acquire concepts of
color; let them play with blocks, and they will grasp
a sense of cubic things and idea of numbers; let them
wear a name tag on their chest, and they will
develop readiness toward reading.

Teachers who have actually handled children
have lost faith in such approaches. Yet, they
continue teaching according to the old method. They
maintain it patiently as though change of methods is
betrayal against children. If a child or two happens
to start counting numbers, they feel relieved,
thinking "after all this was fine, " though in fact they
had learned it at home.
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Some teachers on the contrary sternly c_iemand
from children greetings, manners, and obedience to
rules. They lead children from the unrestricted
selfishness of the individual to rules within a group
and mutual help. Considering that the greatest
mission of a kindergarten, everyday they scold,
discipline, and force children with all their might.

Certainly, to familiarize them with rules in a

group is one of the grave responsibilinesb o_f a
kindergarten or nursery school. However, tl_us isa
method that neglects children’s sense of justice (for
they have that, too), forces them to obey_the
authority of teachers, and shoves them into 2 fixed
frame. It does not yield good results. The children,
dissatisfied inside, will grow docile and enervai_rd.
As proof of this, the more veteran disciplinarian
teachers there are in a kindergarten, the less
brightness there is in children's eyes.

Students of the Talent Ed Kinderg; write Jap

calligraphy

Among young teachers who are repulsed by
this, there are cases of accelerating selfishness in the
good name of freedom and mutual communication.
This is also dangerous. It creates bosses. Such a
school is likely to become a kindergarten where only
children of local bosses are recognized, while others
are simply ignored. If that is the case, a kindergarten
where children are disciplined with equal strictness
would be less undesirable.

Let Them Teach Themselves

However this be, the most important point in
young children’s education is to let them learn by
themselves. Parents often tend to consider that
teachers who guide children minutely helping them
with each move of their hands and legs are indeed
enthusiastic and outstanding teachers. Teachers are
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hink that this constitutes proper
alsifiaif; ;tfo;ever, this clearly is mistaken.

An elementary school teacher t‘old me about his

experience when 1';& accompanied a group of
iing class:
gaes ?%:ysfm!;fhow to put on the shoes, how to
t on the skis, how to use the ski poles, how to
move the feet, how to climb, and how to glide--

in minute detail from one to ten. Moreover,

children line up and one by one they receive

instruction. They can’t be kinder. So kind
nobody can ski.

When we were children we got taken to a
skiing area, and tried to imitate. If one has the
desire to ski, one will try any number of times,
copying those who are good. o

But they teach all too kindly, minding each
move of the hands and legs. Hence, a lot of hot-
house children who are too enervated to walk
alone when the time comes.

Do you understand this teacher’s grief?

The spirit to learn on one's own accord-—if it does
no foster this, no matter how superior the teaching
method is, it is useless. On the other hand, even
imperfect and childish instruction can allow children
to learn the subject though it may lack efficiency, if
only the inclination for self-study is already
imbedded in the children’s mind.

However, not everybody, left free to do as he or
she likes, learns naturally. Just as nothing can be
done if you take children without aspiration to a
skiing area, children without the will cannot learn
anything if you just let them play freely.

Young children originally love to play, and have
a strong inquisitive mind. Those who obstruct and
enervate them are the adults who surround them.
Now they say it's dangerous, now they say it's noisy,
overprotecting or restraining the children according
to their own convenience.

From this arises the majority opinion that it's
good to let children play freely. However, what is
meant by "let them play freely?"

Free Play and Laissez-faire Play

I observed a public kindergarten, famous in the
countryside for its study of young children's free
play made public at a conference.

At the morning ceremony, everybody gathers in
the schoolyard, and after the kindergarten
schoolmaster's greeting, they exercise and run. They
enter classrooms. The teacher calls the roll, and
excha_nges greeting with the pupils, followed by the
morning "observation” time. After this is the time for
free play. The day I was there was a fair day near
?““‘me’: great for playing outdoors, but strangely

ew children went outside. There was a group ©
four of five children each at the swings, sandboXs
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and low iron bars. I watched them for a while, but
there was nothing different about them. Most of
them were boys, playing in a way commonly seen
everywhere. There were no teachers outside.

So I returned indoors. A child was folding
paper. Another stood vacantly watching that. The
teacher was busy preparing for the next class (which
was to bring the entire class together).

Surrounded by three classrooms is an empty
room where various tools are kept. I heard children
talk inside. Since I was told I could freely observe
anywhere, [ tried to open the door, feeling curious
about what they might be doing there. But it was
locked from within. I asked a teacher, "What is that
room for?" He answered that it was a storage room. I
asked, "I hear children’'s voices. | wonder what they
are doing." The teacher went and tried to open the
door, but it still wouldn't open. He knocked on the
door, had them open it, and started to scold them.

Soon it was time for a regular class. The teacher
took notes as each child reported what he did with
whom during the free play period. From the time of
the morning ceremony, I noted a few children, and
especially kept an eye on them during the free time.
I was interested in hearing their reports.

Child A did all sorts of things outdoors, but
reported only on the last thing he did. Child B
folded paper in the classroom, and reported so.
Child C seemed to have been in that empty room,
but reported something else.

Suppose the teacher is absent from where the
children are and merely has them report on what
they have done--it is impossible to grasp the reality
of the hour's free play. Under the name of free play,
what actually takes place is nothing more than
laissez-faire play.

Stimulate Repeatedly

The next question is readiness. The concept of
readiness is extremely firm and almost blind.
Psychologists in the past have often quoted a baby's
walk as an example. If one forces a baby to stand up
and walk while the bones and muscles are
undeveloped, the baby not only cannot walk
skillfully but the bones of the legs bend so that they
become O-shaped. Further, this hinders the baby's
walking normally in the future. Therefore, the
readiness school people say, one should not start too
early but educate children according to their natural
growth.

It is certainly important to educate children in
proportion to their development. Then, can one
educate them if one just lets them alone? This is a big
question.

Friedrich II, king of eighteenth century Prussia,
thought that language came naturally, untaught. So
he collected homeless new born babies from all over
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the country, and raised them while forbidding the
nursery governesses to talk to them. No words
came; and moreover, their health gradually declined
and all died within a year.

Needless to perform such a cruel experiment; a
young child develops in response to the stimuli from
the environment. This adaptability is also the power
to live as a living thing. Born in cold Alaska, a child
develops skin that endures the cold. This is not
limited to physiological aspects. The activities of the
brain, too, naturally develop in response to stronger
stimuli.

An experiment on newborn mice is reported
from The States. Group A mice, kept in a gloomy
place with an appropriate temperature and food,
received as little stimulus as possible. Group B mice
were given strong stimuli including light and dark,
warm and cold. They had to find their own food.

Now, what happened when these mice were
placed in a labyrinth with food in its center? While
none of the A group mice reached the food, almost
all of the B group did. The comparison of the brains
of these mice clarified that the brains of the B group
mice had matured at a vastly greater rate. Of course,
the experiment on mice cannot immediately be
transferred to human beings, but I think we can geta
rough idea of how our brains may work.

Children show their skills in gymnastics

Many mothers argue against this: "I left my child
alone, but he naturally acquired a variety
knowledge." However, it is just that the mothers
were unaware of the repeated strong stimuli in the
environment surrounding those children.

The best example can be drawn from language.
Neither the mother nor other people around the
baby design a curriculum to teach Japanese to the
baby. Yet, words pass back and forth constantly in



InternationalSuzuki Journal

Spring 1994

|
g

the baby's hearing. When the baby utters
meaningless syllables, they all happily welcome this
and imitate the sounds. As the mother repeats
thousands of times, "You want milk? Let me give
you milk,” the baby starts to copy the sound "milk".
Soon the baby can say the word. Thus, before one
realizes it, the baby gradually learns words and
pronunciation of the Japanese language.

Interestingly, while babies still utter only
meaningless syllables, they have the same kind of
utterance in every country. From the time when
words come out of their mouths, their pronunciation
begins to differ little by little - and it becomes
Japanese, English, French, Russian, etc. This is to say
that as the babies' ears develop, they adapt to the
utterance of their mother tongues, consequently
beginning to pronounce the language properly.

Mr. Suzuki often quotes the example of
warblers. In Shinshu, they use the following method
to train wild warblers to develop a beautiful voice. A
newborn baby warbler is raised together with an
expert warbler famous for its cry, thus constantly
exposing the newborn to its beautiful voice. This
allows the young bird to grow up into another
expert. The secret of this method is to catch a baby
bird before it hears any unskilled cry of wild
warblers. 1f it hears and learns the poor utterance
while small, no matter how often it hears a beautiful
cry later, it can't overcome the bad cry which has
already become habitual. Therefore, it can't warble
beautifully.

Where repeated stimuli are abundant, it is a fact
that children can grow even if left alone. However,
they don't necessarily grow in good directions. They
can also grow in bad directions.

Start with Faith in Children
The young child's brain is said to develop to
nearly ninety percent of the adult's brain by age ten.
During the first stage of age zero to three, it rapidly
develops already reaching sixty percent of the
adult’s development. This period is called "the aping
stage". Like a mirror, the child constantly copies the
environment regardless of good or bad.
Three important points concerning its
development are as follows:
1. There is no development where there is no
stimulus.
2. Development responds to the stronger
stimulus.
3. The stimulus, through repetition, grows
strong.
I would like you to look again at the kindergartners
in front of you after firmly grasping these three
points. Each aspect of their behavior constitutes their
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curriculum vitae of upbringing from their birth till
now. Where were the stimuli too strong, and where
were they missing? The children are not responsible
for everything. They simply grew as only they could
grow in the given environment.

Those children for whom an environment is
ready for desirable development, whether or not
mothers are conscious of it, are fortunate. It is not
given, however, to all children equally. This is what
concerns us most. Those deprived of desirable
stimuli or those exposed too strongly to undesirable
stimuli have developed in a wrong direction.

What will happen if we leave such children
alone? Despite the fact that every child has the
potential for full development, millions of children
are labeled incapable from birth, since no effort is
made on their behalf. If they are to be buried away
as dropouts, what could be more cruel?

Yet, this is reality. Are you aware of this? If you
claim to have affection toward children, it is proper
first to have faith in children's illimitable
possibilities, and start from there.

A scholar of education insists that the present
physiology of the brain, just begun, includes many
points that are difficult to believe. Again, a
psychologist criticizes talent education. It is fine for
scholars to do so. For teachers actually engaged in
education, however, isn't the proper attitude to
believe in the children’s potential, even if it is only a
ten percent belief, and to do our best to realize that
potential? When a child gets sick, parents never
abandon hope in his recovery until the end. Even if
there is only a five percent possibility, they wish to
have treatment, for that's how parents are.

Have you ever heard of "Pygmalion"?
Pygmalion is the name of a king in Greek
mythology. This king fell in love with a statue of a
goddess, and treated her like a living woman. The
gods pitied him, and, instilling life into the statue,
made her his wife. The American psychologist
Rosenthal deduced a theory which he called
"Pygmalion effect”. According to it, "Man has a
tendency to act in response to others' expectation;
therefore, especially in educational spheres, a
teacher's conscious and unconscious expectations
invoke corresponding responses among students.”
Experiments proving this have already been made
public.

We teachers actually engaged in education must
start out from a standpoint of faith in children, not
from scholars’ arbitrary theories. "I will help this
child grow no matter what"-~if we are so firmly
resolved, that will not fail to give us a new teaching
method. .
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JAPANESE SUZUKI TEN
CHILDREN GIVE
HEARTWARMING
PERFORMANCE

Letter to Dr. and Mrs. Suzuki

Carmencita G. Arambulo
ISA Country Representative of Philippines

We have just concluded the Suzuki Talent
Education Tour Group's concert in Manila and we
are still up in the clouds with the very positive and
heartwarming response of our students, parents,
friends and the general public. With God's blessing
and with the support of [SA and friends, mostly
Suzuki parents, the visit of the tour group went
beautifully.

elcome 1o the PHILIPPINES /

TRLENT EDUCATION TOUR GROUP
i uunsnuup

MR 190

Japanese Tour Group being welcomed at the international airport.

On the day of the tour group's arrival, we were
able to arrange for their smooth reception at the
international airport. The group proceeded to the
Hotel Nikko Manila Garden (one of the major
sponsors) where an orientation was held regarding
the itinerary and so that the Japanese tour group
members and the Filipino working committee would
get to know each other. Dr, Honda introduced the
Japanese delegation and 1 introduced the members
of our working committee. Snacks were served. A
popular TV show interviewed the children and three
children from the group played their instruments.
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After a short rest at the hotel, the group went to
the PCI Bank Tower building, the concert venue, for
rehearsals. The local working committee were very
impressed by the discipline and positive attitude
shown by the children. Inspite of a tiring day, the
children went through the rehearsals which lasted
up to 9:30 p.m., without complaints and even though
it was past their bedtime. Dinner was held at
Takayama restaurant, a favorite restaurant of former
President Cory Aquino and owned by my personal
friend who willingly sponsored the meal. We
avoided giving different kinds of food other than
Japanese to the children before the concert to avoid
stomach upsets. Mineral water was supplied by a
Suzuki parent who owns a mineral water company.

The following day, January 13, we made a
courtesy call on the President of the Philippines,
Fidel V. Ramos and his wife, Amelita Ramos at
Malacanan Palace. They were very kind to spend
time with us in spite of their busy schedule. Ex-
premier Nakasone was scheduled to visit them after
us! | introduced the members of the group to the
President, Dr. Honda spoke about the Suzuki
method and the objectives of the tour group, then
the children played for the First Couple. The
President was very impressed and invited the
children to come back next year. The First Lady
spoke to the group in very fluent Nippongo
(Japanese) and was very appreciative of the group's
efforts to visit and share their music with the
Filipino people. The group also visited the Executive
Secretary, Mr. Teofisto Guingona. He is the father of
Raul Guingona, a former Matsumoto Kenkyusei.

After a hearty lunch at another famous Japanese
restaurant, Ben-Kay, we made sure that the group
rested. At 5:30 p.m. they all went to the concert hall
all dressed up. The concert hall which had a seating
capacity of 500 was filled. Many, many more were
admitted but had to stand up for the whole concert
or sit on all the spaces left on the rug in the aisles.
Even the control room was filled with people! It was
the first time that such a big, overflowing crowd
came to PCI Bank's Santiago Hall. Many people had
to go home because there was no more space. Next
time around, we will get a booking at the Cultural
Center of the Philippines (CCP) which has a capacity
of 2000. Many were asking for a repeat performance,
but there was no more time. The tour group had
won the hearts of the Filipino people with their
music.
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Mrs. Ramos and her daughter, Josephine, who
was my student for 10 years, graced the concert.
Mrs. Guingona, the wife of the Executive Secretary,
and Mrs. Gloria Angara, the wife of the Senate
President and their children came. National Artist
Dr. Lucrecia Kasilag, heads of music colleges and
universities, professional musicians, orchestra
members and conductors, diplomats, business
executives, Suzuki parents and children and even
people whom we did not know but read about the
concert in the newspaper or heard about it on radio
and television were among the audience.

Two major TV stations covered us free-of-
charge. They will air the concert on television all
throughout the country on Sunday afternoon, and a
Friday evening. Suzuki chapter heads from the cities
of llollo, Cebu, Bacolod Bagiuo and San Pablo came
for three days. They stayed in our house, which
became like a dormitory! But it was good, because
they saw our operations very closely and learned
form the experience. I also had them help and made
thern feel part of it.

After the concert, we invited the tour group to
our house in Greenhills for a Filipino Fiesta (dinner)
and for a cultural program of dances and songs
presented by our pre-schoolers. Many Suzuki
parents and friends were there to welcome and to
show their appreciation and support for the tour
group. Gifts were given for each tour group member
as a token of our gratitude. It was a day for
celebration of music and friendships newly-formed.

On the third (and last day) of their visit, we
went on a tour and picnic at the Nayong Pilipino, a
park which showcases many Philippine tourist spots
and regional exhibits. The children had an enjoyable
time climbing miniature nipa huts, riding the seesaw
and looking at native exhibits and running around
the park. Dr. Honda and Mr. Denda even saw a
painting exhibit. The Suzuki parent core group of
Greenhills Music Studio joined us at the picnic
together with their children (who missed school in
order to be with us). The parents also accompanied
us to the airport to say their goodbyes and thank-
yous as the tour group was about to depart on their
flight back to Malaysia. My son, representatives
from provincial chapters and I helped the group
through the complexities of departure.

As a whole, the visit of the tour group was like a
wave of fresh air that gave a much needed boost to
the Suzuki movement. Ourstudents and their
parents are now even more committed to help

16

spread the Suzuki method in the country. The fact
that the President and the First Lady received us in
the palace (and which was published in the front
page of our major newspapers the next day) is
already a confirmation that the President will be
supportive of the Suzuki movement. The general

The Talent Education Tour Group made a courtesy call on
Philippine President Fidel V. Ramos and First Lady Amelila Rarnos at the
Palace, Thet are accompanies by
Philippine Suzuli Assocation members.

public has witnessed what the Suzuki Method can
do to bring our the child's potential and to develop
his character. President Ramos himself said that
developing the potentials of people to the maximum
is better than just building infrastructure as Marcos
did. We think that Mr. Ramos will eventually bring
the Filipino people out of the poverty we are now
experiencing. He believes in investing time and
money in people to bring progress to our country. In
short, the response to the Suzuki tour group was
positively overwhelming,

The event was a big success because of the
generosity and dedication shown by some friends
and the Suzuki parents here in my school. Through
their help we were able to arrange for the tour
group's free accommodations, local transportation,
publicity, TV coverage, concert venue and meals.

An evaluation made by the core group and
working committee showed that now is the time to
work even harder to spread the Suzuki Method. The
impetus given by the tour group can be effectively
harnessed with follow-up:

1. Through regular teacher training workshops.
2. Visits of the tour group and
3. Donations of instruments,

AROUND THE WORLD

We can hold a teacher-training workshop as
early as April of this year. We must strike while the
iron is hot. We need teachers who can teach the
method properly. We have teachers here who are
willing to learn, but they need training. It is difficult
and expensive to send them to Japan or The US
because it will involve a lot of money. But if you
send trainors, we can organize the workshop, recruit
the local teachers, and make arrangements for the
venue, accommodation, meals and local
transportation. We cannot afford their airfare nor
their honorarium the way other countries do. We
can only offer a small stipend per day. By Japanese
& US standard well-to-do Filipinos are still poor.
Maybe ISA can help.

Given our present situation, I am constrained to
make an appeal to you and to ISA. Please help us.
This is indeed a new beginning that needs to be
supported. The country is ready for it and a
dedicated group of people are ready to render their
share to help.

Thank you for all your help to make our dream a
reality. Please continue to help us. We are still in the
infancy stage of the Suzuki movement. We need
your support now. We also need your advice. ¢

MUSIC FOR CHILDREN

Vilma R. Santiago-Felipe
Critic of the Manila Bulletin

The Japanese pedagogue, Dr. Shinichi Suzuki,
came upon a method of teaching music to children
even starting from age three.

It has become so famous in Japan, The United
States, and Europe and, by now, is universally
accepted and practiced as an effective method. In the
country, Prof. Carmencita G. Arambulo of the
Greenhills Music Studio (GMS) is at the helm of the
movement applying it in her GMS for a decade now
since she encountered it in The US as a trainee of the
Suzuki learning process and, later, as the chairman
of the Philippine Suzuki Association.

Last Jan. 13, at the Francisco Santiago Hall of the
Philippine Commercial International Bank, the GMS
and the PSA sponsored the visit of the Suzuki
children of Japan in concert which they have taken
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to various parts of the world. In cooperation with
the International Suzuki Association, Hotel Nikko
Manila Garden, and the PCIB, Mrs. Arambulo's
dream of bringing this talented group to the country
was realized.

The tour group, ages 6 to 15, performed to a
capacity crowd at the PCIB where many children,
parents, music mentors, and alumnae of the GMS
were awed and inspired by the showing of the
Suzuki children of Japan. In the audience were the
First Lady, Mrs. Amelita Ramos, national artist
Lucrecia R. Kasilag, Jo Ramos-Samartino, a GM5
graduate; Vita Jamandre of lloilo and Fe Reynes of
Cebu, Suzuki teachers.

Of the 10 scholars who were serious about their
performance demeanors, cellist Kenichi Sako, 7, and
Erika Terashima, 8, violinist, educed deep musicality
and innate talents. They were so assured of their
fingerings, intonation, and brand of bowing that
they evoked the works at hand with a sincerity and
naturalness of efforts. In Sako's interpretation of the
third movement of Breval's Concerto for Cello in D
Minor, he spiritedly "sang” through the piece,
assured of his mother's accompaniment on the
piano. In the two movements from Eccles' Sonata for
Violin, Terashima was adept and expressive with
assurance of tone and time, the way she
outstandingly performed with the rest in the
ensembled numbers. Mrs. Reiko Sako was sensitive
accompanist.

The way pianist Ayane Masu, 9, tackled
Schubert's Impromptu in !-Flat major, the assurance
with which violinist Satoko Aburano, 13, gave life to
the Bruch Concerto in G Minor 3rd Movement, and
the Bravado with which violinist Hisanori Maeda,
15, rendered Saint-Saens' Introduction and Rondo
Capricciosso are marvelous evidence of the
remarkable learning and training outcomes of the
Suzuki method.

When the ensemble all came together to render
Bach's Concerto for Two violins and Fiocco's
Allegro, further excellence of the method was
demonstrated as instructor, Mr. Mitsumasa Denda,
tapped each one of the players who immediately
responded to change melodic parts they were
playing without any ado or distraction of
concentration.

The message of this event to local musicdom is
crucial: The orchestras in the country have aging
string sections. Pretty soon, they shall be retiring.

continued on page 21







