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"Man 18 a son of the environment, "

"Sound breathes 1ife--
Without form it lives ™

"Strings are mindless
Tey only sing forth the heart
Of those who ring them out,"

--words of Shin'ichi Suzuki




RAISE YOUR ABILITY WITH
A PIECE YOU CAN PLAY

Shin'ichi Supuki

Not only in musioc but in every area, the success
or failure of education depends on whether or not
you carry out the "principle of fostering ability.”
Therefore, those who don't know how to foster ability
will be unable to ralse children beautifully, And
those who, not knowing how to foster ability, over-
look the flaw in the traditional idea of ability as
something "inborn," never fail to ask, "Does every
child grow in the same way!" If they understand the
Maw of ability," such a strange question can never

surface,

Babies in the stone age, without exception, all
grew to have the heart, sensitivity, and ability
of the stone age, despite differences in the environ-
ment of their growth. Whether in the heart, sensi-
tivity, or ability, no one's upbringing will be
totally identical with another's, Anyway, above :'1
I would like you to know the "law of ability." r.w
ability can be aoquired and fostered, and how it can
fail to form, is the first principle oncneeds to know
of education,

Ability is the problem of the physiology of the
big brain, The right hand of a right-handed person
has acquired far better sensitivity, power, and
other abilities than the left hand, These abilities
developed in the richt hand in the course of repeated
training in vwhat it can do, Please clearly under-
stand that repeated practice of what one is capable
of doing is the principle of fostering outstanding
ability, Take calligraphy for example, If you have
written a character five times, can You say you are
through with that character because you can already
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write 1t1 In order to refine your hand, you must
compare what you have written with the model from
which you copied and write it many many times, ‘Thus,
the ability to write well graduslly grows, I think
you can understand the method of fostering fine abi-

1ity from this example,

After a student has learred to play a plsoce,
I tell him during the lesson, "Now that your pre-
paration is complete, let's practice in order to
build your ability. The lesson is just beginning. ™
T let him practice by comparing his performance with
the record, or by playing along with the record,
This serves to gradually foster musical rhythm,
refined tonality, and beautiful deportment., This 1s
the erux of my approach to fostering fine students,
Only after the student has learned the plece, can 1
the teacher begin to demonstrate his skill of fos-
tering ability, Yet, some mothers who don't know
this key point of Suzuki education think that
"going to the next plece means becoming more advanced,"
A1l they want is to advance to a higher plece,
Aiming at fostering fine ability, the teacher may
try to zealously instruct according to the principle
of "creating ability with a familiar plece the
student can already play," but some mothers seem
urhappy that he "just won't let us go forward ™

Create fine ability with an old plece--if this
method is carried out correctly, every child will
grow splendidly, I would very much like the mothers
of talent education members to understand this, It's
like learning the mother tongue, A small child
repeats what words he can say every day. He may
seem slow at first, but he quickly increases his
vocabular y by the time he is five or six and starts
to jabber logquaciously. In the same way, while
diligently working to enrich his ability using old
pleces, a student will soon begin to display fine




ability to go speedily ahead, The Busuki methed
is the mother tonpue method, We are practiocing the
same method as the education of the mother tongue
which never fails any child, :

Flease let your children listen well to the
records, and work on creating inner ability at
home, If a chlld does not listen to spoken Japanese
he will be a miserable speaker., "Listen and prnotin;
listen and practice"--this is the same thing as '
"Mook at the model and practice, look at the model
and practice"” in calligraphy. In any case, please
think this over for your child, so that fine ability
will grow, In other words, the Talent Fducation
Canter 1s a center for studying how to foster fine
children, Therefore, I beg you members to atudy

eagerly.

Factors for rating the teacher's skill

In my comment on each of the graduation tapes
this year, I summarized the Suzukl method's three
important points in a brief and funny phrase,
almost a joke, so that students wlll remember them
well, It is "One, listen; two, pong; three, ter
"wo, pong" was for plano students, For violl
students, I used "two, peep," For cello studen =
T said "two, beep." And to flute students I used
"two, poof." Although a little hard to understand,
I made up these jocular words so that students will
laugh and remember them well, These, howsver,
represent three very important points,

1. Listen to records a lot more, and foster
musical sensitivity, Musical sensitivity

is something that grows while listening.

2, "Pong," "peep," etc, means that it is
necessary to practice daily so as to fos-
ter ever greater ability to perform well.

4, When the student can play the present
plece without a mistaks, I tell hinm,
"Your preparation is complete, MNow the
lesson starts, the lesson for creating
the ability to refins yourself.," From
there a long time is required, "You will
now start the less:+ for fire musical
rhythm, skilled expression of dynamios,
ard final refirement,” I say, and let
him concentrate 2ll his strength in such
practice. The head is the conductor, the
hards are the orchestra--I foster the mind
of a conductor,

The above three approaches comprise the Sugulki
teaching method which enmables every child to grow,

Consequently, the quality of the teacher
lfinges on how well he can teach the final polish
of point 3, It is ideal if the teacher's mind is
that of a superb conductor, We teachers shoulder
the role of the conductor for we have to teach
musical rhythm, expression of dynamics, vitality,
breathing, and so on, Therefore, during the lesson,
we attend to musical rhythm, expression, fine
tonality, good posture, a big job invelving every-
thing from guidance of orchestra members' perfor-
rance to teaching how to conduct, The conductor
can just wield a baton, but a teacher has to both
swing a baton and at the same time nurture the
student's performing ability., However, since
ultimately the final refinement (how to guide the
student to perform an old plece well) determines
the teacher's quality, we must continue lifelong
study of the technique of musical expression,
lat's contime to study together in the future as

before.

I the above three points go well in the




instruction of students, every child grow

I have realised this olearly from th-l:';p:r:ﬂ;:ﬂlglr.
the past forty years, Tis 1s where teachers nhu:M
lay emphasis, Namely, let the students 1isten re-
poatedly to the records at home, skillfully inspire
their interest and cooperate with mothers so that
the children can practice well and happily at home &
concentrate on refinement after they have learned
a plece so that greater ability will form, If these
points are carried out with care, in my experience
everybody grows well, "Every child grows; it all '
depends upon the parents," "Every child pr-.e: it
all depends upon the teacher." 1Iet's stron:.v em-
phasize these two elements, and continue to - 'tud;r.
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CHILDHEN WHO PLAY THE BACH DOUBLE
ARE OUTSTANDING STUDENTS AT
8CHOOL

Shin'ichi Buguki

I always used to ask students about their
scademio achievement, students who, having started
violin early, by age six or seven could play the
second violin of Bach's Double Concerto and already
had good practiocing habits, Without exception, I
found that they were all top students, Over thirty
years, this has invariably remained the fact, This
shows that their ability grew, Talent education
means education to foster ability, BSince I thought,
A child with the ability to play the Bach Double
(Volume 4) well must naturally be a top student in
the first or second grade," over thirty years I have
slways asked such students how they did at school.
However, since it is already proven clearly that
such students are always among the very best in
school, I have stopped asking,

Outstanding memory, superior sensitivity, high
sensibility--such important abilities have been
acquired and developed, The ability to play the
Bach Double beautifully and joyfully, even if just
the secord vieolin, is already fairly high, You
can foster any child's ability from early childhood,
if you correctly follow the talent education method,
A child who has received such education acquires
high ability, incomparably above that of children
who enter first grade without experiencing ability-
fostering, It is only nmatural that such ability
demonstrates itself clearly in academic achieve-
ment. Those unlucky children whose ability has not
been developed prior to school age can, I think,
be likened to the left hand (of a right-handed
chi1d) which has missed opportunities to develop.
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i onal idea: "Tis is morely hobby tralning, | scholars as to its definition, Some scholars equate
or, "Our child isn't poing to becoms a musician . talent with intelligence, Since Mr. Suguld started
anyway, 80, , , ," T cannot accept such an approach. | to use the expression "talent education,” the term
For this is a center for {ratloring fine nhildﬁn. . :' has become the center of much debate. This 1s
"You can inspire or discou - your child; fostering | clearly stated in dictionaries of psychology.
depsnds on the skill of ti.» ‘ent," as I wrote in -

Mr. Suzuki's talent education is now known
throughout the world, Since it is called talent
education in English, this word "talsnt" invites
misunderstanding, In common usage it denotes "a
brilliant person,” namely one with a surpassing
talent; or it is interpreted as a famous star or
a popular idol 4n erntertaimment circles. Hence,
some say that talent education means the education
of geniuses, Others even think it involwes training
entertainers or violin performers. This really
takes me ahack,

"My Dally Mottoes.,"  The cn..c-s fate 11es within

the parent's palm. This app.ins equally te plano or |
cello, Here I will ask the =ama favor to mothers of
plano and cello students,

Mr., Suzuki's "talent™ is a word whose broad
sense includes the spiritual as well as personality.
It does not refer only to intellect and skill,

Mr, Suzuki always says that "talent education is
human education,®

w
Continuved from Winter, 1979.




what 4s human education, then? This again
gives rise to disputes, Professor Toshihiko Toki-
gane of Kyoto University, an authority on the
physioclogy of the big brain, writes as follows in
his book, Brain ar' Man:

vhere can we seek the "image of man'
common to all mankind, which distin-
guishes us as humans from other animals
and corputers? It is the workings of
the brain which give birth to all our
spirituality and controls all of our
activities. In ancient times, Hippoc-
rates, father of medical science, ex-
cellently defined it: '"We must know
that human beings have joy, pleasure,
laughter, humor, grief, agony and sorrow,
only because we have the brain.'

This brain is namely the essence of man,

Teachers who take care of young children should
not fail to read about and study the structure and
development of the brain, In the past, one psy-
chologist even said that "the physiology of the big
brain contains many unknown portions; hence it is
no more than an interesting hypothesis." However,
1t has now developed so far that it no longer
can be called an interesting hypothesis,

The reason that study of the human brain has
lagged behind is that the object of the study 1s
man, It is also that it has been forbidden for
humanistic reasons to dissect the brain for amatom-
ical research or to freely study the living brain
on the experiment table, It is well known that the
theory of the eighteenth century phrenologist Gall
was banned by the then government for the reason
that it was against Christian doctrine,

Later, in the mineteenth and twentleth
conturies, experimental soience olarified from the
brain of apes, monkeys, and dogs the locations
which controlled motor, auditory, and visual senses,
This was followed by studies of World War I patients
with brain damage, the development of anesthesia,
and advances in brain surgery, which produced many
brilliant achievements, Thess invaluable physio-
logical and anatomical studies of the cerebral mem-
brane accumilatad, making the study of the brain
more and more solid, It has made further advances
through the treatment of World War II brain damage
ard traffic accident patients, Today, amateurs
speak casually of such topics as brain waves and

amnasia,

It is true that many problems remain unresolved,
However, it is also true that we are at a stage
where we must reexamine the pedagogy and psychology
of the past, T—

e e — - ————— %

I don't have enough knowledge to detail the
physiology of the big brain here, but let me summa-
rize its main findings:

(1) Te human brain is divided into the cerebrum,
cerebelum, interbrain, midbrain, hindbrain, etc.
Most activities needed for living such as breathing
and heart beat are handled by the cerebelum, inter-
brain, midbrain, and hindbrain. The activities of
the mind called instinct, intellect and talent are
administered by the cerebrum or the big brain,

(2) The mumber of the cerebral cells is said
to be between 14 billion and 20 billion, more of'tten
estimated around 14 billion, Every human baby is
born with about the same rumber of cells, This mum-
ber is fixed for life, If some cells die as a result

of injury, they are never recreated,




(3) Te cerebrum develops not by inoreasing
the number of the cells, but by the development of
nerve tissues which shoot out of those cells and
intertwine with each other, thus connecting the
cells and making it easy to pass signals, In order
to simplify this, let me explain it by comparing the
calls to a transistor, At birth, they are like a
transistor which has no circult yet., As the sense
organs receive stimull from outside, the circuit
becomes gradually dense, This is how the cerebrum
develops.

(4) ‘his serebral development can be snarted,
for example, by the rate of increase in brai- weight
or by the appearance of changes in the brain waves,
It develops sharply from age zero, reaches 60 percent
at age three, approaches 90 percent by age tan,

After that it takes a very slow curve, and completes
its development by age twenty or so.

(5) T™he cerebrum has a new membrane over an
old one, The 0l¢ membrane hardles instinet and emo-
tion, while the rew one handles reason and intellect.
Our daily 1ife activities rest on the balance beat-
ween these two kinds of membrane, The structure of
;hu: Pew membrane forms the system of division of la-

« Around the crown of the head is what is called
the motor field where motor nerves are gathered.
aen this area is destroyed, no motor message can
. sent to the muscles, which results in paralysis.

cations are also fixed for the reception of the
senses from the so called five senses (eyes, ears,
zzla;.fi::iln, tongus) such as the auditory field, tac-
gl d, olfactory field, In between, moreover,
e apt;“ called the unified field which handles
touch: on of perceiving and urderstanding what
b :h the skin, what sound is heard, what is seen,
s ; mory, which remembers the stimuli from out-
» 18 mostly behind and on the side of the brain.

e

On the other hamd, actions such as thinking, crea-
tion, intention ard emotion are handled in the front
of the head by the frontal lobe,

(6) Even after age twenty, when the circuit
has been completed, or in the middle of circuit buil-
ding, the particular part of the circuit becomes
denser and firmer the more one uses the brain and the
more intense and repetitious are the stimuli, If not
used, the brain rapidly atrophies, The strengthen-
ing of the circuit while still developing leaves an
especially strong influence for the rest of ome's
life,

Let's Make Use of the Four Instincts

What counts most is for us to recognize the fact
that the "kindergarten and mursery school period"
which we take into our hands is an extremely impor-
tant period which influences children for the rest of
their lives., Wwhen we think of that, upbringing can-
not be done half-heartedly, even for one day., We
also become aware that there is a mountain of things
that we would 1ike children to experience while at
this stage,

let's go back to the actual scene to sum up the
basic problems:

* (hildren whom we presently are caring for were
all born with wonderful potential, It is necessary
once again to chew on Mr, Suzuki's words: “Every
child grows; everything depends on how we foster  them, "
Talent is not inborn, If we recognize the fact that
talent is fostered by the enviromment (unconscious)
and education (conscious), we would not credit child-
ren with being bright or dull, For that is g ques-
tion which requires reflectior and improvement on the
side of us teachers,
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The same oan be said of behavior, If we note
undesirable behavior, we must observe, before scold.
ing the child and making him apologize, his family
environment and -is mother's behavior in order to
ses how ho was led to aot that way., It is also neces.
sary to think about the fundamental question of what
to teach in erder to reorient him in a more desir-

able directlon.

* To help maxe the children's big brain develop-
ment healthy is to make their circuits solid and cer-
tain, The first step is to satisfactorily stimu-
late the five se.ses, Chlldren's growth does not
wait sven a day, Extremely speaking, it may be too
late in some cases if you don't act today. If you
leave them lazily alone, what could grow von't grow,
Yot, Af you impatiently pull, their roots »1ill dry

"-'lP.

The developrent of children's brains is exactly
the sams as the cdevelopment of a plant which has
budded from the seed, Suppose there is a pebble in
the way, you may sit back and think you'll take it
out tomorrow or the day after. Dut in one day the
stalk will grow crooked, Recognizing your error,
you may straighten it by force; it will be hurt or
broken, There is no other way but to wait for the
plant to right itself, A plant may straighten it-
;olf but another may grow while remaining crooked.

ou will have to watch it grow and think about a
proper method like give it more sun, water it, put

:.":‘ﬂ:l“ pebble on the other side, or use special

However, if you overd
it * o it from too much worTy.
may Produm Q‘Qr!tmy “3111t!. &51!’.‘111}' upn.tld-hss

you have to have faith in powe
the
which the plant itself aspires to L::'.lif' e

14

* The teacher must never forget a sense of
worder toward this power of life that children have.
This is the basis of all education, It 1s folly to
proudly assert, "This is the fruit of my education,”
If there is success, that only shows the strength of

the child by his side. The help happened to be of
uss. We need to reflect that teachers terd to ob:
trude, pull, and meddle rather than offer useful

help.

A1l 1iving things use the cerebrum in order to
live, but humans are different from other animals

in that they are trying to live a better 1ife, There

is a terdency to understand this as human instinct
ard to consider this instinct something of a low
animal-1ike dimensien, but this is claarly mistaken,

Carebral physiology divides the circuit of the
cerebral cells into the inborn circuit necessary
for humans to live and the circuit that 1s created
after birth in response to the enviromment. The
former is explained as instinct or unconditioned
reflex, and the latter as intellect or conditioned
response, 1In the instinct or unconditioned reflex,
the brain is said to maintain extremely important
abilities which become the basis of the latter. Let
me name a few of them,

Tmitation instinet (imitation reflex)

We hear people say, "Don't copy people,"
iThirk for yourself," "Value creativity," etc. How-
ever, when we think about it well, the majority of
our behavier was learned by imitating other people.
It is clear, for example, from the fact that lan-
guage is acquired from copying.

Human beings first have the instinct ilo beccme
1ike others. 'The circuit of the cerebral cells
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between ages sero and three is sald to develop first

of all from this imitation, The growth of imitation,
however, does not end there, The instinct to imitate
Jasts for the entire life, VWhether imitation is good
or bad is beside the point, The question is what to

imitate, or what enviromment to give--and this is the
task of teachers. They have to provide children good
models, and satisfy the Joy and security of imitating,

Quest instinct (quest reflex)
esires to study, learn, or gain a new ex-

perience, This cesire stems from this instinct, It
is a strong desire which every human being enjoys.
Put in reality children like to study least, since
study has lost the original correct image, Study in
its origin should be considered not somsthing ore 15
foroed to do but something that one just loves to co.
Children don't erjoy it because the teachers' way of
thinking was wrong, or the method of instruction was
r. We must first correct it. And we must restore

poo
it to its original imsge.

If this quest instinct is correctly stimilated,
children make unimaginable progress. This is proved
by Mr. Suzuki's violin class, Five or six year olds
beautifully perform Vivaldi's A Minor Concerte which
once was said to have been used for graduation per-
formance of music schools, People see this and mar-
vel at the geniuses in front of their eyes. However,
when this is spread to hundreds and thousands of
such children, they cannot call them geniuses any
more; they can only freshly marvel at the wonder of
children's possibilities,

Community instinct (community reflex)

One wishes Lo make friends, play with peers,
stay in a group--this is a strong desire based on
instinet, If this is not satisfied, it causes
various kinds of spiritual disturbances, and further
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ocan develop into physiolegloal and physical diseases,
As a result of experiments with animals arnd human
beings, cerebral physiclogists recently discovered
that this group desire is & more important instinot
than appetite or sexual desire, For example, if a
mouse is isolated from its group for a while, though
mild tempered before, it becomes wild, develops skin
diseases, ard its hormome-emitting organs weaken,
However, when it is returned to the group, its health,
T hear, is also restored,

This applies to human beings, too., When a per-
son is placed in a completely isclated situation, his
psychology becomes abnormal in two or three days, '
and even his body is said to experience disturbances,

Young children's group desire manifests itself
in skinship, lore than any words, this touch of skin
to skin is an effective means for communication of
love and umderstanding, Therefore, it is not too
much to say that the essential prerequisite of murs-
ery school and kindergarten education is skin contact
batween the teacher and the children,

Motor instinct (motor reflex)

A look at young children who don't stay still
suffices for us to understand that the constant move-
ment of the body and limbs is the basis of life,
Dance, among primitive peoples and even in advanced
cultures, 1s an inextinguishable fundamental desire.
Sports of course are also rooted in this instinct.
Although the joy of moving the limbs freely is a de-
sire that never wanes over a lifetime, it 1s espe-
cially strong in young children, For, since children
are born with immature bodiec, they have to move in
order for their bodies to mature., In a song called
WCyclamen's Frangrance" there 1s a 1ine that runs,
WLike children who know no fatigue.® That is so,
Their energetic movements can be interpreted as proof
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of life,

Fepeoially important among various kinds of
movement is the action of the hands., See Diagram I
which shows the longitudinal sectlon along the cent-
ral groove of the motor field located in the front
of the grooves and engaged in sending out signals
for movements to the muscles of the body. You will
notice that the cerebral cells signalling movements
are placed in order of the locations of the parts
of the body, and that th~ cells for the fingers,
mouth, and tongue are especlally plentiful, This
means that the brain is formed so that the hand and
mouth can move dexterously and swiftly, W» under-
stand from this that it is especially important for
human beings to use their hands and to talk.

wrist

.1ittle finger
shoulder ~—/ —fourth-finger
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Parts of the human brain develop while main-
taining deep mutual relationships, ‘The development
of the movement of hands, therefore, naturally stim-
wlates the development of other parts. Thus, it l1s
a matter of prime importance to stimulate young chil. -
ren so that they will use their hands well,

I

4, Develop Ability on Six Pillars

Then what should we do in order to develop the
children's brains more healthily?

As I have repeated, the brain does not grow if
left alone. Think of a plant growing: no farmer
leaves the seeds unattended after sowing them, A far-
mer would mind the sun, temperature, and water, fer-
tilige, watch out for diseases and vermin, and some-
times may even put his hands on the plants, Children
are the same as these plants, We must help them grow
while paying attention to their surroundings,

Now, how do children imbibe the surroundings?
I would 1ike to consider this here.

Human beings have two actions: perception which
carries information to the brain (reception) and
action to start movement according to the information
received (expression), Six organs engage in the for-
mer action;: visual, auditory, tactual, olfactory,
gustatory senses, and in addition, intuition or the
sixth sense, Of these, we don't know much yet about
the 1ast, Also, while sometimes people escape from
disasters thanks to the olfactory sense as in the
case of fire and gas accidents, or discover poisin
from the stinging taste on the tongue, these two
sanses are sald to be gradually degenerating in human

baeings,




Except for those who have special callinge
(cooking, oosmetios), most people gather information
by means of the three organs, visual, auditory, and

taotual, Iet's therefore consider these,

Visual Sense: Building Hloocks

As they say "Seeing is belleving." Seeing ias
a more important method of receiving Information than

hearing or touching, But on the other hand, as reflec-

ted in such sayings as "see but rot see' or "open-
eyed blindman,”" our eyes often see without perceiv-
ing, hence failing to pursue the function of a percep-
tive organ, Young children's eyes are 1like iils,

Young children's eyes are al.uaye shining they
seem as though they would sharply respond to minimal
changes in the outside world, 7Yet, in realit; they
are somewhat vague and do not r tice changes. We
don't yet know the reason for this, When a parson
is left for a long time in a monotonous circumstance,
he stops paying attention to what he is accustomed to
gsee, Likewlse, are there too few stimull around
young children? Or, on the contrary, does their en-
vironment change too quickly and bewilderingly for
them to notice each change! We can think of many
reasons,

According to Dr, Doman, a child can "differen-
tiate similar but not identical simple signs" at age
elghteen months, and at thirty-six months, he can
"recognize signs and letters which are already famil-
lar."This is ordinary development. A bright child,
Doman says, can differentiate signs at age thirteen
months, and can read letters at twenty-two months.

In order to explain this simply, let me take
i:; example an English toy, This t.o;;r consists of a
with eircular, triangular, and rectangular holes

and blooks matching these holes, You choose a
matohing blook and put it in the hole; then the
block drops inside with a thump, TYou can't sen the
bloock that dropped unless you 1ift one of the tiree
trap doors, The block does not necessarily drop
right under, but may tumble somewhere else according

to its shape,

Now, let's give this toy to an eighteen months
old boy, At first, not noticing the different shapes
he tries to put them in at random, 1If a up
inserts a matching block partway, he lets it fall by
pushing it with his fingers, When he has dropped the
firat block, he looks behind the box for it., Since
he can't find it there, he moves the box, This much
wisdom surprises me, Show him the block by 1ifting
the knob of the trap door; he will look in at once,
and, taking out the block, bring it to the hole on
top, If you insert it in the matching hole, he pokes
it with his fingers again to let it drop. Second
time around, he 1ifts the door to see where it drop-
ped, It's the same door as before, When he can't
ses the block, he 1ifts another door,

The boy seems to like this game; he does the
same thing over and over again, never getting tired,
Through repetition of the same process, a boy I knew
became very good at using his fingers, When T vis.
ited him a month or two later, he was already able
to differentiate the shapes of blocks and matching

holas.

To choose th2 right one from simllarly shaped
objects, To compare two things and understand the
differences in colur, shape, size, thickness, and
depth, Comparison and observation of such things,
as well as observation of objects that change as
time passes, are important qualities to foster for
the development of different abilitles,

e




Tn order to sharpen the reflexive merves
responding to 1light, it is good to oultivate the
ability to recognise the object instantly (you can
devise games using flash cards). Peek-a-boo games
with things that appear and disappear quickly, and
games of finding objects also build the basis for

the growth of important abilities,

The ability to recognize shapes develops most
rapidly between ages one and three. Ilearning shapes
and signs which have meanings also start about that

tima,

In Dr, Doman's successful experiments, some
children with brain damage learned first to r=cog-
nige letters and then to read sentances at aye two
or three, If this is possible for a child with
brain damage, it must be even simpler, we can easi-
ly imagine, for normal healthy children,

The Ishii Method Chinese Characters Class has
sucoseded in teaching pre-school children to read
Chinese characters, Everyome is raportudlx able to
read about two hundred Chimesu characters,

Lat me add here, to avoid misunderstanding,
that neither Doman nor Ishii crammed in order to pro-
duce a reading ability at an early period, Doman
endeavored to e.ploy the cerebral activity of read-
ing books as a resource for activating many other
brain cells, Reading, therefore, was not an end in
itself, but merely a means,

*The Japanese written la
nguage basically consists of
:I:: :.;anhimtion of forty-seven phonetic scripts de-
d::‘ from Chinese characters and some 2000 Chinese
e r“hr:ll of which 800 are taught at six-year sle-
ntary school but normally not before then,
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Similarly, M, Ishii never tried to make young
children learn Chirese characters early, but
children to take an interest in Chinese characters
ard pick them up before they realizeit, vhile play-
ing with interesting shapes and enjoying finding
games, In other words, its is to awaken
other abilities by stimulating instinctive aotivi-
ties and at the same time to eliminate allergles
against Chinese characters. Ishii did not force
them to learn Chirese characters, but merely helped
the development of the cersbrum with the use of Chi-
rese characters, I ask you not To misunderstand
this point, i

We perceive mumber and quantity, This is not
to mathematically define them, I would like to con-
sider how children's way of looking at things grow,
concerning a simple-minded estimate at a glance of
which is more, or less, and how one and two- differ,

WMore" or 'less" is an indirect concept which
is communicated through the word. Therefore we have
to know the meaning of the word. However, if com-
parative words are often used in daily life, child-
ren's concept naturally develops fast. Even though
the words may come only later, children's eyes occa-
sionally seem to be already developed fairly well,
For example, according to the traditional methed,
we would start by teaching children to chant mmbers,
They chant in order, one, two, three, etc., and the
last they say signifies the mmber of the objects
they are counting.

However, if you teach them to count by seeing
objects in groups of two or three, five year olds
becoms able to correctly discern the rumber of ob-
jects, if less than twenty, in two seconds, When
playing with kindergartners, I scatter a handful of
go-stones over the desk, and say, “"How manyi"
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I get an instant exaot answer back, I, a grown.
up, hesitate, and answer late and inexaotly, I gg)
the children, "How did you count?" They can't ang.
wor olearly, Maybe they count in groups of five or

ten,

The sive of tatami floor, too, children, if
trained, can guess more correctly by intultion than
us adults, Only, in comparing different size glasses,
I have a better winning rate than they, 1t is prob-
ably because they have not learned to think of con-
tent in terms of a double measure for comparison (the
base area and height),

In any case, children's "power o' seeing" is
wonderful, If they are skillfully tvr= ..»od, we can
hardly compete with them,

And again I must repeat that when =tiildren can
do one thing beautifully, it is not limited to that,
For it 1s closely connnected to the important prob-
lem of how this ability facilitates the development
of other parts of the brain,

Auditory Sense: Training of the Mother Tongue

Darwin, famous for his theory of evolution,
closely obser.ed his own children's spesch develop-
ment, Ho stated that "Nothing is so important in

human 1ife as learni
yoars,® arning language in the first three

Children's speech ability 1s not something that
‘:;Iﬂlopu when left alone, T have already mentioned
® in connection with Friedrich IT's cruel experi-

ment,
‘ﬂ'm‘:’nrﬂ: never germinate in an environment of

Within the one ard a half year period between

agas one and a half and three, the young child'e
sti111 not fully developed brain learns approximately
ore thousand words, Mot only that, to our marvel he
begins to use them, The teachers, moreover, are no
specialists but the mother and other family members
with different levels of sducation, The mother
doesn't teach so much as the child instinctively

(by means of imitation instinet) learns, No child
gives it up saying it's difficult; every child equal-
ly acqquires the skill to talk,

Mr, Suzukl calls this "the teaching method of
the mother tongue." If children happily learn some-
thing and acquire an ability before they are aware
of 1t, that is the best method, All other skills
should be taught in the same manmer as the acquiring
of the native tongue, This is precisely what the
Suzuki method is, In other words, the Suzuki method
is the peneralization of the learning method of the
native tongue,

The brain cells arranged into a circuit by
stimuli from the ear are never effaced for the rest
of the 1ife, For example, this is evident in survey
results of the distinction between the English r and
1 sounds, In a survey invelving Tokyo University
graduate school students, all foreigners who spoke
English could distinguish between the two sounds,
Howewer, only three Japanese students could do so,
The three turned out to be those who had lived abroad
till age three nr so. This result can be said to
support the "Shinshll method of expert warblers" which
Mr. Suzukl often quotes,

Our Center for Developing Young Children once
asked mother researchers to report on thelr upbring-
ing of children from birth. Among the reports was
one on the results of repeatedly playing certain
musical pieces, The pleces chosen included those by
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n. Vivaldi and so forth, For the first
gﬂ; :b:ﬁs: there was no special response to any,
But soon some responses began to appear: when the
musio started, the baby moved the body, turned the
neck to the sound, stopped orying, etc. Again later,
the baby began to smile at a particular piece, swung
arms and legs, or listened quietly, BPables, this
experiment shows, accepl classical music, or what-
ever, beautifully beyond adults' commonsense,

Tactual Sense: Feel to the Hand and Home-made Things

The act of knowing something through the sense
of the skin is an instinct, an ability especially
indispensable for young children, They are not satis-
fied just to see; they want to touch everything,

They touch, and make sure that they exist. 1Mo act
is simpler and more certain than this,

I have discussed the community instinct ' -om-
munity reflex) above, For babies who don't v: . see
and hear, skin contact combines the communic:_lon
of love, At the same time, it satisfies grou: desire,
As is well known, one hug is more basic arnd efisctive
than saying "how lovely" or "I love you" a million
times, ‘The importance of skinship in young children
goes without saying,

In the tactial sense, the hand plays an impor-
tant role., I would like to mention two words. Both
are related to the hard,

First, "the feel of the hand." This expression
denotes the feeling in the hand when one hits and
pokes, It also means the response and counter-res-
ponse as a result of acting upon a thing, a fact, a
person. For young children, nothing is so basic as

the sense recelved in th
ception of things, e hand, This leads to per-

|

e

Next, "handmede things.” This is something
1ike an antorym of "machine made."” In handmade
things, the heart of the maker is apparent, con-
veying somathing to those who see it and touch it,
It is so even Af it 1s no high oclass artwork but
only a commonplace thing used in daily life,

Folk art is now in boom with simple and humane
works by nameless craftsmen, Their tender warmth
cannot be reproduced in machine-made things, Folk
works are popular because they reflect the heart of
the makers, :

As we can see from the above, the human hand
can be nearly identified with the human being him-
self, FEspeclally for young children, the hand plays
an important role, This is because they recognize
things by the tactual sense, while at the same time
the development of the sensation of the hand urges
the development not only of the motor fleld but of
the entire cerebrum, I have repeated this enough
times,
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EVFRY CHILD GROWS;
IT ALL DEPENDS ON THE TEACHER

Shin'ichi Suzuki

Vhen I let the children on stage, at Summey
School for example, say in a loud voice in unison
"Bvery child grows; it all depends on the parents.
Father, mother, please guide us," ther~ is laught;r
from all over the hall, As I go on Lo 'at them re-
peat loudly, "Every child grows; it - ‘apands on
the teacher, Teacher, please guide “:. arain laugh-
ter is heard, This, however, is o -« '..?J&ppaal.
These volces, moreover, are not onl: .. -nildren's
volces; they include my voice asking your favor.

I will here ask you again: "All teachers, please
gulde them," i

To explain the expression "depends on the teach-
er," it means that “everything depends on the teach-
er's ability." 'This pricks the conscience, Further-
more, it is a fact,

The teacher, if he 1s a teacher at all, must
seriously study together with the parents, heighten
himself, correct himself, and make efforts toward
his own growth, In other words, he must be a human
presence that ever continues to advance., I always
explain to students receiving teacher-training:

Teacher* doesn't mean "living first";

it means one who walks a 1ife of cons-
tant and incessant pursuit toward the

higher,

¥Teacher in Japanese is sensei, consisting of two
Chinese characters meaning first and birth,

!
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5t doesn't just mean playing a lot by yourself,
Inlﬂ%- the expression, emotion, sound, musical

rhythm, etoc, of the highest performances; never neg-
lect comparing your own with those of the world's

best performers; think well, feel, make efforts to
train yourself to create such expression; learn vhils
playing--this ought to be the Way of our daily efforts
This namely is the way that the teacher walks, To
teach and guide the student on this way 1s the knack

of the teacher's guldance.

There are mary men of industry in the world who
make great efforts, play much everyday, and yet fail
to refine themselves. There are too many of them.
Those are people who don't know how to change them-
selves to achleve higher levels, They know nothing,

Tink of calligraphy teaching. At the same -
time that the teacher instructs in the method of |
using the brush and trains the students, a fine model
is placed before them, There always is a model to
copy from as the student moves along from the basics
to hipgher skills, And when the student makes great
efforts comparing his achlevements with his models,
the calllgraphy becomes refimed, and his sensitivity
grows, developing gradually to a height,

What if, without even a model, one makes great
efforts every day and continues to write many charac-
ters according to his own method? What would be the
result of the calligraphy of this person who hasn't
even once seen a model? His efforts are utterly un-
rewarded, It 1s so in language and music education.
Make efforts, a~! you will be better--this is n way
we follow, But this way of efforts includes another
way, which is the correct Way. It seeks to find in
what manner we should make efforts in order to become
better,




sult,

Ability depends entirely on the
tering,

A teacher who doesn't let his atude

A fooldsh effort only produces a foolish pe.
way of fog-

nts make

such foolish efforts, one who lets them walk in that

way which refines them--he is indeed a supe
a superior teacher, 'Therefore, teachers, concern.
ing your own daily practice, too, let me ask you to
think again about calligraphy education,

To have a superior model and to seek deeply
and to search while practiocing every day cumpari':'lg
yourselves with the model; to think about what and
how to practice in order to erhance youselves step
by astep toward a superior ability, superior sensi-
tivity and refined sounds; in other word:

‘apl
toward a Way of life--this is also cur - TL E:Ec
Fen who make great efforts but who %1 nothi;g
simply playing a lot every day, will re . e '
great, To avoid inadvertently following th:: .oute,
we ought to consider the road we walk on as we apply

ourselves diligently,

Teachers who pled on such a path are those who
show the way to students, firely murture children,

For the past forty years, I have made world's
masters like Kreisler and Casals my teachers and
have indeed learned a wealth of things., It is from
their records. T have had daily self-reflection,
For forty years, I was constantly given many new
things, I have applied the "Suzuki method! *~ v
self in my own study in this manner, I siti®'@ i
at present, and in the future too, I will wa'k or
this path, For the past twenty odd years, while
listening to the graduation tape performances of
students every year, I have vividly known the stages
of their teachers' growth and development. When
the teacher has stopped, too, I know it well, For
Af the teacher makes progress, it is evident in the

T4

rior guide,

W]

r s

ability of his student from year to year, |

In brief, the voloe of the children in loud
umison, "Every child grows; it all depends upon the
teacher," is a strong appeal to us instructors, an! |
4 1t 18 also our very mission, Depending on whether
d or not we instructors know how to foster ourselves,

the children will grow well or poorly.

The pursuit of art which has no terminmal point
is a meaning of 1ife, and also a source of great Joy.
let's go on seeking every day, contimuing the quest
for the higher and the finer,

(Lectures on Musical Education 11,
Talent Eduocation, No, 38)




THUNDER IS NOT SCARXY
(from A Father's Reocord)

Kiyoshi Suguki®

12, 'Tunder is Not Scary
~=Threes Years

My wife is scared of thunder, When it starts,
she cowers saying, "I'm scared," It lnoks like a
joks, but she seems to think it naturs' ‘hat one
shudders from the bottom of the heart : that flash
and sound,

"Aren't you scared?" she asks me, .t evading
a clear answer, I only say, "Of course t's not a
good fealing,"

., However, since Eiko began to understand things,
my wife overcame her fear of thunder. !"You're not
:ﬁlmt.l of thunder any more?" I asked, She said,

I'm scared, I think Miko will be, too, So I'm
restraining myself, though I'm really scared." After
all, she was still frighte.ed.

¥ mn““kﬁ to this attitude, however, Eiko is not
child e rog of thunder, One day, when a relstive's
dow Eu:z ﬁppamd to be visiting cried out at thun-
is au!t ughed, "Oh my, she looks scared, Thunder
electricity, though," My wife, seeing this,

pretende
my ‘Id.ﬂ': ;:u:' unafraid, I found this--especially
scowled at m_“m funny I burst out laughing. She

At & sug
any child den burst, of thunder, it is natural for

hild's not, goarey os; father, it's strange if &
become o ﬁur; -+ Since my wife didn't want Eiko
who fears thunder, she told her

52

as well as herself, "Thunder 1s electricity, nothing
to be soared of,” It wasn't just onoe or twioce; each
time there was thundering, she repeated this, B5°
Eiko grew up without knowing the fear of thunder,

We are apt to force our likes and dislikes on
our children, In some cases the children will be-
come happy for this; but in many cases it leads to
great urhappiness in the future, When I see children
watching adult movies or entering a race track with
their parents, I feel for their misfortune, When
I see a mother wrapped up in a movie, her child ery-
ing on her back, a cold shiver creeps up my spine,

13, On Baby Talk
—~Three Years and One Month

nperfunctory playing makes a perfunctory talent.,”

These words of Mr, Suzukl seem to apply not only
to violin practiocing but to everything in 1ife. I
did an experiment on Eiko's language druing her early
childhood.

A young child who baby-talks is extremely love-
ly. Starting with simple syllables, the child grad-
vally learns to say various things, and first talks
in baby-talk to parents and other people who surround
him, This is again £5 very lovable that grown-ups
take up this baby-talk, and talk to the child empha-
sizing its babyishness. Furthermore, when talking
to the child, some parents purposely translate into
baby-talk words th»t the child can't use yet.

Wouldn't the child think this way? "It's strange.
Until now my mother was saying street-car, T thiik |
I was saylng street-car, too, But mother started to

*Contimed from iZ %er, 19 -3,
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say stweet-car, When did street-car change into st.

weat-car! No matter how many times she says it,
she says stueet-car, So after all stweet-car must

be ocorreot,"

Biko, too, when beginning to learn to speak,
alvays talked to me in baby-talk, I made it a rule
to answer her always repeating the words in correct
pronunciation, My wife also did this patiently
every day, As a result, Eiko always seemed to be
trying to talk correctly. As we praised her wi:°n
she played violin, we applauded when she coulc ~ro-
nounoe words correctly., ‘'This seemed to encou:
her, for she jumped up in joy each tims she w=-
praised for correct pronunciation,

Since Hiko's tongue is somewhat shorter tr
other people's, I think she had an especially ha
time, There was a time when we showed her to a irc-
tor to have her operated on, Dut he said, "You den't
have to have an operation, When she's a 1little old-
er, it will correct itself, So we decided against
the operation, later, the year before Fiko entered
school, T talked it over aga‘r with my wife and con-
cluded that after all it wov .i be better for her
future to have her operated on, A member of the
Talent Education Assoclation was a surgeon, He con-
santed to undertake the operation, When she got on
the operating tasble, however, she so desperately
resisted that he could do nothing, "lat's den't,

If it's such a strain for her, you don't need to
do it," he said, and we ended again without an
operation,

Unable to pronounce the Japanese r-sounds in
the syllables ra, ri, ru, re, and ro, Fiko made
great efforts for them, Owing to her efforts, she
rarely used language that could be branded as baby-
talk in her early childhood. Someons said to me,
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"Eiko is precocious,” 1 arranged my thoughts in my
mind first, and then explained the reason why she
used no baby-talk., He commented, however, "Yovng
children's baby-talk is lovely, don’'t you think?"
and didn't appear to understand me,

It seems that mary people think that there 1s
no need to avold baby-talk from such an early stage,
since everybody stops using it when he or she grows
up. However, the matter doesn't concern just lan-
guage, What's nt 1s to correct the grown-
nps' idea that it's fine for children to make mis-
takes because they are children, It is whether par-
ents pay attention to all aspects of how to bring
up children, The problem of language is only a par-
tial example of this question,

In order to bring up a child as a person with
deep affection and truthfulness, grown-ups must, I
think, delicately pay attention and make efforts

about everything.

14, Fiko Doesn't Say
"Good Might" (The First Frror)
--Three Years and Six Months

The "Family Fducation Homework Chart for
Good Upbringing” uscd by the violin class had spaces
for double circles for when the child did well on
saying "good might," "good morning,” "yes,” etc.
Fiko loved to have double circles written in, Un-
willing to get a triangle for failing to grrat or
answer, she sald on rising in the morning, "Papa
good morning, mama good morning." She learned to
say "good night" at night. Ghildren of this ace
enjoy doing this sort of thing more than one irould

sxpoect,




One night, however, Fiko just refused to say
"good night," We couldn't understard why she didniy
want to say it, but anyway, it was a grave problem
Af tonight she oouldn't do what she had been doing
until today, Since we had to make her say "good
night" somehow, both my wife and I did our best to
humor her, First I politely put hands on the tatami,
and saild, "Eiko-chan, good night," thus setting an
example, Dut there was no response, My wife did
the same after me, to no avail, We consoled her,
coaxed her; trying not to get angry or impatient, we
praised her about this or that, and laughed for her,
S5t111 1t was no use, Then, I thought: "If the par-
ents give up here, Fiko would think 4t al] right to
go to sleep without sl,}ring good night, T™i; is the
turning point in history,* MNo matter what have
to make her say good night in an ideal way .

It was already past Fiko's usual bed tim a0
she started to drouse comfortably, "O-oh, wic: if
You fall asleep; you haven't said good night, | : e
you," we gently shook her, This lasted more than
half an hour, but still Fiko wouldn't say it for us,
At last she started to cry. "Gh no, now what," I ex-
changed looks with my wife, flustered., Fiko crying
at this point, it became even more difficult to humor
her, and we didn't know what to do. However, we
tried many things--without effect, 1In the end I lost
my patience: I picked her up, still crying, spanked
her once, and said fairly strongly, "I don't let you
sleep unless you say good night," Then, Eiko said,
erying, "Papa good night, mama good night." Then
quick as a wink, she lay right there, and slept quist-
1y as if nothing had happened, '

*The original reference 1s to the battle of 1600
which determined the victor Tokugawa's domination
for 270 years to come, (tr,)
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th y she slept,
Both of us really oried seeing t..h::n e

] .Ioﬁ.
hey Gl'ild ﬂnddin; tears, .
'hln t m. a b.t-t‘r ml"
Yhat a bad thln; 1 did. :

g ighed deeply, but 4
1o:k:da:t her innocently sleeping, the more ashame

1 felt of my conduct,

I had always been very short-tempered, making

my wife cry by getting dlmﬂt:lgn::ﬂprﬁ.h':oﬂin
Arie TR m“v::r'?maumm'- talks and to raise

After I began to h e e
d 1ife always care

Mtd:f;-}.l ;:wﬂgthbl. to think that I erred
E:: this important occasion,

ter this event, all we had to say when Fiko
went g bed before saying good nid;nrt was H:'uﬂuaf
forgot something." "That's right, ul:: ro
her bed laughing, and said hgood nigh i;n?];.th]y_
Tt became her habit to greet every day morn-

te and am a
nd at night. Since I stay up la )
:;E-;y h:m:l in the morning, I sometimes feel embar

rassed as Eiko greets me while I am still in bed,

mother's
Fiko, now a sixth grader, loocks at her

face l:ﬂo;mtdmu the situation the moment I w
volce a little. I strongly feel that I must

the more careful about my words and behavior,

15, Bath Time
——Threa to Four Years

the war, we were able to rebuild the
hom‘r-:;: had burnt down in an air raid, thanks
to a very kind person's assistance; but it was be-
nd our means to add a bath which I would have loved
Iz have, However, when Eiko was three or so, we
managed to bulld a small bath, This was so humbly
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One night, however, Fiko just refused to say

"good night." We couldn't understand why she didn't
want to say 1t, but anyway, it was a grave problen
if tonight she couldn't do what she had been doing
until today. Since we had to make her say "good
night" somehow, both my wife and I did our best to
humor her, First I politely put hards on the tatami,
and said, "Eiko-chan, good night," thus setting an
example, Dut there was no response, My wife did
the same after me, to no avail, Ve consoled her,

| coaxed her; trying not to get angry or impatient, we

| praised her about this or that, and oo for her,

5t111 it was no use. Then, I thought: “7* the par-
ents give up here, Fiko would think :- - =ight to
go to sleep without saying good night, 7%-7: is the
turning point in history,® Mo matter 1ot ws have

to make her say good night in an ideal way,®

It was already past Fiko's usual bed time, so
she started to drouse comfortably., "O-oh, what if
you fall asleep; you haven't said good night, have
you," we gently shook her, This lasted more than
half an hour, but still Fiko wouldn't say it for us,
At last she started to ery. "Oh no, now what," I ex-
changed looks with my wife, flvstered. Fiko crying
at this point, it became even more difficult to humor
her, and we didn't know what to do, However, we
tried many things--without effect. In the end I lost
my patlence: I picked her up, still erying, spanked
her once, and said fairly strongly, "I don't let you
sleep unless you say good night," ‘Then, Eiko said,
erying, "Papa good night, mama good night." ‘Then
quick as a wink, she lay right there, and slept quist-
1y as if nothing had happenad.

*The original reference is to the battle of 1600
which determined the victor Tokugawa's domination
for 270 years to coms, (tr,)
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lept.
Both of us really wr.’:-id uzaui:\&ﬂah:ng EIh;u:n ?p
oud,
?h criﬂgagh EinmggItg;rdT. Wasn't there a bﬂtﬂ:ﬂ‘m 1::;?;“
dh;ts;ghad deeply, but it was too late. Egashmd
:-l;:::kad at her innocently sleeping, the mo

1 felt of my conduct,

1 had always been very murbhmperodia:ndgi.:g
wife cry by getting desperately ?nm. g
ar thine, whenever something didn't plaa:ﬂ ‘Im‘ Caise
4 I bE'an to hear Mr, Suzuki's talks a e
e d %I'. conducted my life always careful ;no i
mtciilgr;f Tt was regrettable to think that T erre
gq -

on this important oeceaslon,

I After this event, all we had to say when Fiko

good night was "Ch, you
e :oszﬂwztﬁii:: Sﬁy'ﬁ'ni:%'s right," she rose ﬂu:lut of
ﬁzigﬁed laughing, and sald "good night" smoothly.

It became her habit to greet every day in n';ha m:rn-
| ing and at night, Since I stay uptlnta ;ua1a:hhar-
! sleepy head in the morning, I some in:;ll ol
| rassed as Eiko greets me while I am s 5

ks at her mother's
Fikoe, now a sixth grader, loo

face and watches the situation the moment Itr;i::l Tr
volce a 1ittle, I strongly feel that I ini:s

the more careful about my words and behavler,

15, Bath Time
—=Three to Four Years

we were able to rebuild the
hnusaﬂydt:;ht::dwmnt down in an air raid, thanks
very kind person's assistance; but it was be-
tur:] our means to add a bath which I would have lovad
{g have, MHowever, when Eiko was three or so, we
managed to build a small bath, 'Thls was so humbly

|
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built that the ventilation was superb: 4n winter,

we immediately froze the moment we got out of the

hot water to wash. Even so, Eiko and T had a pleas- . o i —
n alone, a

ant time dipping in the hot water together, vhen she could count to
the number teo twenty, and then to thirty, while try-

ing to time the speed of counting and the length

of our stay in the bath. Eiko thus learned in the
bath to count up to one hundred without losing in-
At the same time, I taught her to wash her-

practiced it more sclentifically.

T have seen a child in his father's arms in a
public bathhouse in town, The father counts cheer-
fully, "one, two, three, four," for the child in

his arms in the hot water, When he counts up to terast,
ten, he says, "Let's stay in the water while we count gelf, to use soap, and gradually to get into the tub
ten more, just ten," He coaxes the urwilling child alone. She also learned to wash her own hair,
foreing him to stay in the hot water, Vhen he caun;;g
up to ten again, he says, "Just ten more, okay? I try never to lie, at least to my child, As
--that's a good child," and repeats c.unting to ten . che started to breathe in soclety, entered school,
For the child, this is very annoy’-~: uonaver an:'a played with all linds of friends, and began a more
how marny times this has to be rej«: 13 father ‘ and more complicated life, she has sometimes sur-
always uses this trick to make L'~ - ¢ Vi bl prised me by telling a transparent 1lie, Yet it's
forever, BSuch a father is so ccou oo & ,Z:h the , not good to cage her within the family, Think of
thought that he must thoroughly warm up his ohild in , children who grow up under worldly influences, once
: ' they join society which is full of lies; those who

the hot water, that he overlocks his grave ped -
e h; i by hi;_c;hfh;..a agog | care deeply for their children will all feel sad,

Although it may be difficult to change this

tau@:ﬁ: :;: i h“ﬁiﬂ:"‘z Of SlARADE -1 WNES soclety into one in which honest people are not
ware c an, One must particularl
avold lying to a small child precisely because he i:; | :.l:alt;il; ]:'Euﬂr:;ml uti:uit:idl at 1“?*‘ for a soclety

a small ckild, Unless we are aware of this, it would

be too late, if, when our children are a little older,

we teach them that "it's wrong to tell a lie." 16 FEiko Does Mot Covet
& (a] -4 va

T taupht Eiko how to count in the bath tub, | --Ages Three to Four

At {':Lrs‘f. we only went up to ten, Dipped in the hot - from
water with her, I told her an interesting story; ' ?.ﬂny il - ST BERIC, WY Wi
then, vhen tim seened rips, I said, Wlow count up st g Bt 8 g Bk T e
i 1] L/ g
"-:h‘ e:l-u :-leth papa, “:brslnwl:r counted to ten. I saild, | i jus;; insiatamﬂ e ?n:i:: . inn%; tTnd&Ji". too,
"'How let!s get out," Eiko net only learned numbers 5 ok T wa. uba d 1 NG & 5 onm
;u:h a:.:lr::-"ﬂd the bath., lbore hygienically speaking, ' he:-P;cm m:.,:n umnﬁ!mnum iim]_l}' by
 thought about the duration of the bath tine and | T ngrlled plght WIhat! e e
:::o er ﬂ}lngs as much as I ecould as an amateur, but | malf don't mn:“;::- to p tsiizwt]ilﬂt. ol
w as 1 reflect upon it, I wonder if T should have | aome Eﬂn‘ﬂ- alone quickly mE:'t. ‘tim: sh::' h:lll:i:' o
s that way,
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4f she crouches down on the street. Instead
:;a:iving in to her demand on the street, you buy
or make sweets and toys as often as you think it

Anyway, it's important to make a clear

i e thing and another,"

distinction between ona

A few days later, Eiko was again taken on an
errand, Remembering her success last time, she
started to insist 1ike before, but this time my wife
said, "When we're out on mama's errands, we don't
buy things for Fiko." 5She promptly headed for home
leaving the toddler in the middle of the sireet,

Tt took her great courage, but she was resolved to do

it, thinking that she would spoil Eike %7 she flagped,
Fiko saw that her mother was really les " her,

She ran after her in a flurry, and quie’ followed
her home, My wife praised her, "Eiko-c ' was good,

A very good child today, " giving her & .ck,

When Mr, Suzuki gave a group lessor in Nagoya
to a large number of students, I was the one who
took Biko, After the lesson, or a concert, I often
took Fiko to windowshop at a department store, Eiko
was the happler of the two then, In front of a row
of pretty dolls or a showcaseful of cakes, she cheer-
fully talked to me in mary words, but she never fret-
ted saying "buy me this." So I felt like taking
her there all the more, and if I saw arnything good
for her, I felt 1ike buying it, Eiko was simply
delighted on such a special occasion, and walked

briskly swingin 1it d
tightly. g my tle finger which she hel

her alrl;em‘mr I took her out on the train, T bought
ks Imn:dty-yen box of caramels at the station.
a1 i it a rule not to respond to her solicit-
e I.H' b nty-yen pack played a fairly large role.
ent, Fiko is already a sixth grader; I give

r i

her twenty yen to buy what she likes,

Once, window-shopping preceded the group
lesson, since we got there too early, I bought a
Roma-ji* workbook for Biko, She took it to the group
lesson. Too young to be bashful yet, she talked to
M+, Suzuki the moment she saw him: "Papa bought me
a present, It's in this gscarf. Do you want to seel"
1. Suzukl said, "How nice, Flease show it te your
teacher." Fiko proudly spread her scarf to expose
the Roma-ji workbook and a few stationary items,
Mr, Suzuki, very pleased, encouraged her: "How nice
that you got such good things. Iet's see jou study
well." This motivated her to learn to write Roma-ji
before entering school, Underneath the Japanese
entry of her diary, she now wrote the same in Homa-
41, Tus she becams familiar, though gradually, with
Roma-ji, 'Tis proved helpful when she learnsd Homa-
1 at school, Later, I also wished to give her Eng-
1ish training while young, but I regret that I was
unable to provide that opportunity for her. (At pre-
sent there is an English Class using the talent edu-

cation method, )

To cultivate oneself to become a worthy person
is important for oneself, but it is also very lmpor-
tant in child upbringing since it is reflected in
one's child, "A truly fine musician," I once heard,
"takes three generations to produce." If the parent
studies hard and rears the child carefully from a
tender age, the child never fails to acquire a better
musical sense than the parent, Ilhn's noble culture
has been fostered in this way., However, truth, good-
will, and love must also be fostered as an ability
in the same way as culture, Otherwise, how can we
make a beautiful human soclety?

¥ Roma-J1 is the Romanized Japanese alphabet.
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tion and Emilation
a7 ﬁflji-;: Three to Seven raced far ahead, But Elko gradually began to catch
up with some slow walkers. The mothers of the child-
' who were caught up rounded their eyes in sur-
{1e working on the "Twinkle Variation" for _ ren
. F;Lhaftar T owing the violin class, other child- prise and commented, "Fiko-chan now plays so well."
ima |
 WRRIR Rl mdmia s | An st men o e
mo , chapter's second rec - gger than 0
iariations," toddler as she was, E}:’hnut seenming ey to perform the same piece as - d‘l‘
to make ary progress. One day my wife sald: 'I'm the next piece very hard and got it in the program,
getting embarrassed, FEiko has been on the "Twinkle If a child performs a more advanced plece, however,
Variations" forever. Everybody goes on to other that child doesn't prove the worthier. The point is
pieces, I wonder if she's too young after all, Isn't how well a child can perform the piece he has prac-
it better to withdraw her for now and start over ticed, that is, how he does on his present plece.

Talent education means creation of lofty humanity;
a more advanced piece doesn't equal a more alevated

personality. Humanity has no end,

again when she's a 1ittle biggert" "Absclutely not,"
T said, "you reedn't feel embarrassed &% sll, How

can you say she makes no progress? She zould play

no violin before, but now doesn't she - r, or sort '

of play, the 'Twinkle,' even if not for -2al? That's "One should not confuse aspiration with compet-

great progress. Patience, patience--u7-" do you ' 1tion," Mr, Suzuki often says, However, some mothers,
rather than confusing the two, frantlically compeste

think will be fostered in Eiko unless -cr parents
have patiencei In any way, the thing is %o continue
going to class diligently., Just tell yourself you

without realizing it.
! One day, the most advanced child in the class

are taking her there to play, It's plenty that she o it ey iy
];J.lrs in the environment of that violin class.” plaining :E:ltpmmﬁnﬁr mﬂmﬂr :h sleﬂ':da;ﬂ :;m-
hi";;:::g:it:ﬁ’d:ﬁ- emphasizing the need of regu- child, "That's because :ilr::lu don':nstl'lgyfl So ;ﬂu :ln't
. ! help it." This child, I learned, was upset about
2 . i ; another who was working on i
" uhﬁ““ she was finally through with the "Twinkle : because she had been tﬁuatn; thild :.x:a:u hﬁ T
oot e am began MAgicly Bow, ' S could play | vatched this child, I was assaulted by an indescrib-
it at once. She also learned "Song of the Wind,’ | able feeling
b plecs, right auay. The moment she began | *
u
S gfl.r?wsi little, she started to run t.hroug,hlt i In the October, 1950 recital, Eiko just barely
fendiea socd tcurinusl}" fast, ‘Though she couldn i i managed to perform the Gavotte from '"Mignon,"
I an muEe mom on her cheap one-sixteenth violin | Bigger children who started with Fiko performed the
1s attached t n sufficiently aware that the blamé ' third movement of Vivaldi's A Minor Concerto, Hear-
this really H“ Poor playing, not to the instnl-mﬂt}- ing the performance of these children who had gone
children who a: rapid progress, Up until then, the so far, I couldn't help but admire them, I could
started violin with Fiko seemed to have only have a faint hope that some day Elko would be
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able to play that piece.

ten, Eiko's
However, A&s 1 have written, Progress
kept on gathering speed, and she caught up with gop
child after another. Everyone caught up said, nyg,
are getting good these days, Eiko-chan,"

when Eiko was a second grader, reviewing all
the movements of lozart's Concerto No. 4, she topped
the class. The mothers unanimously said, "Eiko-chan

is Smcm " "

malent education, however, has no specials, If

I had really succeeded in ralsing her asa normal child,

she might have become even more worthy and more won-
derful, Recalling how my errors are mirrored in the
person of Eiko, sweat breaks out all over my face,

One factor in Eiko's rapid progress is that she

started really early. By now it is -o% rare for a
child to enter the class before age ~wo. But Eiko,

who entered at age two and six months, was one of the

first to start so early.

T had heard that the youpger the starting 8&%

the slower the achievement at first, drawing a hor-

izontal 1ine in a graph, but the more rapidly the

line rises once it assumes a curve. Eiko, one may
say, proved the hypothesis,

ZEN AND SELF-REALIZATION

(Part I)
Osama Yoshida

A1l sentient beings want to realize them-
celves, Self-realization is the most important
task we undertake, Sentient beings 1ive differ-
ently according to their capacities and circum-
stances, Even 1n one human race, we see differ-
ent objectives and modes of life., These differ-
ences come from how we realize ourselves, that 1s,
how we recognize ourselves and develop ourselves.
This strong motivation for self-realizatlon makes
the difference between the wide varlety of person--
alities among mankind and the prevalent simllarity
in certain other species, Human beings most suc--
cessfully cultivated their own beings and the sur-
roundings which eare parts of themselves. Homo
sapiens (thinking man) has been the most energetic
in remodelling his environment, while other speciles
remained almost unchanged in their inherited states,
In this strong sense of self-realization, there are
both advantape and disadvantage as 1n man's suprem-
acy over all other animals and the possibility of
total annihilation by our own hands.

Master Dogen summarized the Buddhist path of
self-realization in the following way:

To learn the Buddha-path is to learn
the self., To learn the self 1s to
forget the self, To forget the self
is to be verified by all dhammas (ex-
istences; forms of existence; laws of
existenca),

This exactly corresponds to the Buddha's advice

oo
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to his followersi

Make of yourself a refuge, Take refuge
in yourself and not in others, Take
dhamma as a refuge, Take refuge in
Jhamma and not elsewhere,

Self-realization deperds on two factors, that is,
self and dhamma, We ourselves are the ultimate re-
sort where we realize our selves, This self-real-
ization, however, must be in accordance with the real
forms of existences, the universal law (dhamma)

(in the last analysis, the law of Dependent Origin-
ation; interdependency of phenomena; extended form
of causal law). Buddhists see phencmens - this
universal law and never subscribe to dete-minism or
fatalism, There is no such thing as 'ur. terable
instincts' or 'inborn genius,' as is com o ly held,
Our behavior and capacity are not deterr ::c by a
single factor or two as pseudo-sclences o dogmatism
would have it, but rather by multi-faceted causes
and conditions participating in the course of per-
sonal growth,

e lBhayana Buddhism stresses that all sentient
e mglu are endowed with the Buddha-nature, Illaster
miumw:nt to China to solve this problem: if Buddha-
esoni h: innate in all sentient beings, why should
i m‘;:a to strive after the awakening of Buddha-
Bs Yibar r:&i{iu the mistake of conceptualization,
awilons. aid w;ﬂtg that without cultivation it never
100d, e o3 out verification it is never stabl-
ollowing story clarifies the point:

Ma

Hi:;uﬂ:ns using his fan to cool himself.
of huif-‘-}lplu asked him, "What is the use
éver-exi :Ming' when the wind-nature 1s
*——--__E_Eﬂﬁ and pervading avaryuhgragn

The master retorted, "You know the
wind-nature's ever-existence, but have
not yet realized its everywhere-perva-
siveness.” The disciple asked, "What 1s
evarﬂmm-pervasiwmss?" The master
simply continued fanning. Tho disciple
bowed, _

1f we take human nature as something fixed, or as
come unalterable entity, we are in the wrong. Rather
human nature, like Buddha-nature, is the change-
ability or possibility itself., To realize human
nature, or Buddha-nature, is to know this fact and

to actualize this truth. The great significance

of Suzuki philosophy and msthod lies in recogniz-

ing this universal potentiality and in realizing

it as universal actuality,

The essence of Zen lies in this: "See nature
and become the Buddha." Zen's unigque way 1s to
realize the Buddha-nature with this body and mind
here and now, It is the true form of self-realiz-
ation, s to perfect the reality of 1ife in a
full, pure, and unmixed way.. It takes the forms of
returning home and living right there in full-func-
tioning, Let us see these two aspects of knowling
he true nature and bringing it to full bloom,
though they are inseparable in actuallty. (e
1nttur)aspnot will be treated in Part 2 in the next
issue,

"Know thyself" is the first goal of true self-
realigation, The trap our ordinary thinking falls
in 41s to identify the self with some specific names,
1ike "I am so and so, a king, a rich man, a Chris-
tian, ete," and never go deeper. We draw an in-
visible nmationality-line and call you a Mexican,

We point to the fallure in the exam and label him
a fool, We label and 1limit ourselves and can hardly
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t and perspective, But who

change m:hjzdgﬂmmi;t bauf:ﬂ a eriminal in exile
could tell :baaorﬂﬂ an American and that he cnu]_&
that you "'ff{ tze7 JEven though we might not be.-
win the Moo P Nobel prize wimners, we can en-
nmﬂ]m;a:utiﬁll gunshine, our hearts take care of
g:{ﬂm‘; blood, and sooner or later we say good-bye
to this world, Our names remain the same but not
our bodies, much less our minds and moods, Thus
we know that all these names and labels are just
partial and temporary. It 45 just 1like those blind
men who called the very same animal a hose-like
animal, a rope-like animal, ete. Actually it was
an elephant, One blind man called an elephant a
nose, and another a tail, and so forth. Labeling
produces dangerous results., Some sald that wars
are rarely fought for territories but for concepts,
Once we label an individual or a proup ‘snemy!
we stop seeing reality, We stop making =7forts
and even stop actual living, A physiclst exercised
the ultimate freedom to kill himself oniy because
he fourd no freedom in his mechanical pl =ical
world,

A disciple of Confucius said that
Confucian ideals are beyond his capac-
ity. Confucius said, "You have not yet

tried them. Only after you have tried
can you speak thus, "

11mit:’;ﬁhmmmmat idea of the self is the entity
:!Ia-pnil:m:lam—.llr the skin, But this can never be an in-
a » Permanent substance, We are living in
sm-rnurd:n system, whether it is of the physical
food, air E:r cultural circumstance, We live on
Using tharlg:,rth’ the sun, ete, We speak and think
Only utiliyg Buages our ancestors invented, We not
use g1l the ® machines and institutions, but also
fental and physical faculties developed

g

and evolved through millions of millions of years,
fven a single grain of wheat in your hand is like
a preclous pgem wrought by millions of hands, Just
imagine how a farmer produced it with his tools,
fertilizers, seeds, knowledge and so forth. Vhere
did all these come from? How many people are en-
gaged in transporting and delivering it? The deep-
er insight we gain into our 1ife, the less ego-
centriec we become, Shortsightedness and ego-cen-
teredness are signs of immaturity, We mostly still
remain as grown-up babies, That is why we are still
busy drawing lines of race, creed, color, ism and
ideology, why we even kill one another, sinking
below the level of beasts. Thus Ir, Suzuki says
that we have not yet reached the stage of culture,
Against our common notlon, the majority of mankind
1s still 'living in the devil's cave.*  Master DGgen
sald, "How come we narrowed ourselvesi" There is
the wide, open world, "It has never been covered, "
But we ourselves cover it, We, therefore, must
dis-cover it and re-cover 'the original face.' We
conceptualize and attach concepts. Concepts are
make-up based, often not based, upon reality. To
reach reallty we must avold mental fabrications,
We must stop drawing lines and struggling in the
entanglement of them, Our mental fabrications
a1l aoctal Bioetr e 0 antal, phydtaal
. outer problems and suffer-

ings are expressions of our inner disorders and vice
versa,

When the emperor asked the National Maste
r
Hul-zhong about what he could do for the master

after the master's passing away, the master

"Please bulld a seamless tmr.:' This was n:::m ‘:;I‘Bd.
build a pyramid or a huge mound-tomb to show off one!
ignorance about life but to live the Bodhisattva 111"!5
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1ines of discrimination between
1f and others, mind and body, etc, "For a
:J;:ﬁ“ﬂmra is no self, and nothing 1s outside self,n
Whatever a Bodhisattva sees, hears, smells, tastes,
touches, amd thinks is nothing but the very his or 1
her self, There 1s no separation of thinking,
speaking and doing. Te Bodhisattva 1ife is to
1ive out this total world of ten directions with
no defilement, the world of 'one clear crystal,?
This is the actualization of Buddhahood, 1living the
dhamma-body, realizing the trus universal self,
There is such a 1ife. Our ordinary lives, however,
are sometimes animal-like, somatimes, demon-like,
Some 1ive hungry-ghost lives, Tese depaend upon
the degree of our self-realization. First we must l
know that our true 'selves' are origin:ily limitless
and are open to 1imitless possibilities,

which Providﬂ& no

For self-realization, it 1s eruc’ for us to
know the true self, Second we should =void this:

"In vain we know that thers ars “uddhas,
and we ourselves never becoms ona U

:':; tru:tnatura is open either to becoms Duddhas ;
1y n?” men or to become wolves, It depends entire-
i gun selves whether we awake to this truth

n drowsy in our own delusions, |

T

EDITOR'S NOTE
Masayoshl Kataoka

We are very happy to present the second isaue

of Talent Fducation Journal, Dr. Suzuki's article,
Depends on the Teacher"

"Every Ch ows; It
makes an extremely important point for Suzuki in-
structors, I

The article "Talent Is Created" by Mr. Shigekl
Tanala in this issue is the continuation of his book,
Young Children: Evarwﬂl:._nE IhE]e_:ndu on How We Ralse
Them, Ir, Tanaka has been working with Dr, Suzuki
for many years, His book derives from his experience
in implementing the Talent Education philosophy and
mathod under Dr, Suzuki's guldance,

Dr. Suzukl always talks about Maestro Pablo
Casals whose 1life embodled the highest example not
only of musical performance but also of being human,
Maestro said, "I am a man first, an artist second,"
This is his faith and the secret of his greatness, |
Talent Fducation is human education designed to |
foster man's ability. Dr, Suzuki's hope 1is to ralse |
every child in the world beautifully as high as a
human being can reach, In his article he says,

WIf you think 'this is merely hobby training,' or
tour child isn't going to become a musiclan anyway,
so. . »' I cannot accept such an approach. '

We must realize how much responsibility we
take for our children,

B o %k m ot
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Fix my power

firmly on the tip:

bow won't wobble,

Move on, pony hair,

as my elbow moves,

I won't let you float,
I won't press you down,

~-Shin'ichl Suzuki







