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EDITOR'S NOTE
Masayvoshl Kataoka

I, Suzuki's artiecle, "IListen to the records
more" is from the Japanese mapazine, Talent Edu-
cation, We musi realize anew how important it is
to listen to the records more, As Inr, Suzukl says,
"If you don't let them listen, nothing will be fos-
terad. " lat's make every effort te play fine re-
cords at home whenever possible,

“The Final Stage of An Uncultured Age" is an
excerpt from Dr. Suzuki's book, Develop Ability
From Birth., Tt includes the moving episode, "The
Story of a Masseuse,"

We are very happy to introduce M-, Tomlo Kon-
da, one of the earliest practitioners of talent
aducation in Japan., Before he bepgan teaching child-
ran as a Suzuki instruetor, he served for more than
tan years as concertmaster of the N, H. K. (froad-
casting Corporation of Japan) Symphony Orchestra
in Tolkyo, widely regardetl as Japan's leading orches-
tra, 1In the "Interview" he informs us of the prog-
rass of two recent students, One two year old girl
rlayed Gossec's Gavolte and another lour year old
glrl played the three movemants of Bach's A minor
concerto, ‘These are record breaking phenomena for
the youngest children ever playing those piecas,
This interview Look place at lemphis State Univer-
sity where he taught as guest instructor of the
Suzukl Summer Institute, [iko Hataoka, co-editor,

5 among his earliest students,

In this issue we enclose a subscription form
for the Journal., Flease return it te us 1f you would
like to subscribe, We also hope that you will share
it with other potaential subseribers, Ve will bas
grateful if you encourage more people to read Dr,
Suzukli's writings and other related materials.
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LISTEN TO TIE RECORDS MORT
Shin'ichi Suzukl

the first condition for fostering your
childron as persons with musical sensitivity and
high sensibility is to repeatedly play the records
of the teaching materials, 'his bullds ablility.
Ir in your heart you wish to bring up your child
as a person of fine musical sonsitivity, please
1et him 1isten to the records and tapas every day.
Without fail, he will develop fine musiecal sensi-
tivity, ‘This is a rew method of education--a method
of education born of the most important "aw of
ability" of the Suzukl mothed, In 1life, beforo
they realize it, children indiseriminately imbibe
reponatod outside stimuli, pood or bad, ard that
bocomes their ability, I you don't let them
1isten, nothing will be foatered,

Meoase urdersland that this 1s the sano as in
lunyuage education, For instance, think in terms
of music aboul the delicate intonation of the Usaka
dialect, or of Lhe Tokyo dialect, From the fact
that any child listening to the melody of the speech
every diy masters it and becomes & speaker of the
Usaka or Tokyo dialeet, you will elearly realize
the importance of frequent llste ning in musie
education., I would 1ike you to understand this
well. 1Ir you love your child, if you wish to fos-
ter your child as a person of outstanding musiecal
sensitivity, then you must do this, Flease,
starting today, right now, do it for your child,

If it is too complicated to play the same
piece over and over again from a record, recoru:
the piece on a tape., II your child is a beginncr
record two or three plsces many times on ono 5'lx5t!.
of youwr half-hour taps, and have him listen plenty.

fven Lf you don't tell him to listen, Al it 1=
playing near him, he will imbibe it beflore you know
it, Mo Osaka dinlect apeaker tells his child,
wisten"; yet every child listens and grows spealking
Osaka dlalect effortlessly. It's the same principle.

1f your child 1istens woll to the racords,
Man inner ability" prowing inside of him, it becomes
easy for him to play, amd his progress becomes muech
faster, Ability to speak grows by daily speaking
practice, let your child repeatedly practice the
pleces he ean already play; emphasize the building
of ability with familiar pleces. This fosters fine
ability, (There is no need to rush ahead, If a
child practices the pleces he knows over aml over
apain so as to play them batter and batter, abllity
grows, and remarkable progress is made, This 18
the Suzuki mothod,) If you follow this me thod ,
your child will not but grow beautifully. le will
also progress fast, But those who rush from plece
to pimce trying to play more advanecod pleces will
fall to foster ability and evenlually drop ouk,

WEyery child grows; it all depends on tho
parent," I often say, ‘The young child's ability
prows depanding on how you foster him at home,
Flease study how to skillfully create the dasire to
learn; don't fail to bring yp your child with
oxcellent musical sensitivity.

livery child prows, never fails to grow, 1t
all depands upon how you raise him, In addition,
from your axperience in music education, you will
nrdarstand well how to foster all other abilities,
When you understand "festering ability,” life will
become very bright, It's not just music. It's
the same in all olher areas,

ok &k *
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saying poes, "the knack of fostering is the
parent's skill," im faect "lhe parent's amlle is ilhe
child's smila," Fduecation while scolding amd
olashing in the loast skillful way, I would

like you te think as a parent aboul "how oma ean
be skillful or clumsy at inspiring the desire tlo
learn,"

Sinee Octobor, I have been llstening lo
graduation Ltapes from thres to nine every mornlng,
Soma students have listernad to Lhe records well,
aml aro growing up with truly Cine musical sensi-
tivity., Yet, as T lislen to the tapes of those at
the most important pre-elementary aml elementary
stages, 1 painfully realize how many sludents have
not listened well. ‘Ihis 1s unsatisfactory, so I
have declded to start a movement for eliminatine
dropnuta.

Iy exporience of over lorty years in child
education has taught me that any and overy child
prous deparding vpon the way of fostering, T have
ooma to know the preat power and Mmellon of a ]
nowborn's 1ife., And I have discovered the "law of
ability." Fiva amd six year ald childroen inelud-
ing yours grow up with the ability Lo speak Japanese
fluently, Ploase recognlze thla facl, Every year
I liasten to the graduation tapes of live or six
yoar olds vhe play Bach'a congerlbo neatly and well;
that does nob surprise me, 1 am meroly pleased
thinking that they were fosterad well and correctly
so they grew, It's my presont commonsense that all
childran grow beautifully, ir they are lostered
as in tha mother tongue,

| -

Uven i1f your ehild is three, if you let him
1isten daily to the records and repeatedly play the
ploces he knows, he will never fall to grow
beautifully, fast, and well, When I listen to Lhe
performance of a child who finally in his third
yoar of vielin playing submlits his tape of the pre-
elementary graduation plece, I can tell well that
his parents have neglected to let him listen Lo Lhe
records, ‘here is even one who played the same
graduation plece in the fourth year, ‘his is 1ike
sayipg "mma mma" for the first time at age four,
An old German experiment in ralsing bables without
exposing them to spoken language 1s a pgood example

t of their mouths,
no words came outl o 1 | itk i pos 7
In the Suzuki method, the follouli. fwo are
cruclal:

1. Let your child listen
records well and oflen;

2. 1at him play the pleces he knows
over and over agaln so as to acqulre

ability,

Flease never fail to carry out these two things,
Then no child will fail to grow very well, and all
will be filled with a desire to practice, As the
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INTERVIEW WITH MR, TOMIO KONDO

Interviawer: HMasayoshl Katlaoka

(Mr. Tomio Konde taught as a speclal
elinician at l'smphis State Unlversity
Suguki Summer Institute, 1979, Ha has
taught Suzuki vielin in Alchli Prefecture
for thirty years, [Fiko Kataoka was
among his earliest students,)

KATAOKA: I am so lortunate to meet you in the
States, Tonight I would 1like to hear you talk

aboul a lot of things,

Kowoo: Well, lel's have d relaxing chatl, avoldin
hard toples, (Laughs, )

KATAOKA: How often have you coms to the Stales]

KOMDO: This is my fourth visit, 1've been to
Hawall twice to atismd the International Suzulcl
Tsachers! Convention, Once I led the Lowr childrap,

KATAOKA: 8o you've already been here four times.
How do yau view the TalentEducation movemant in
the States?

KOHIX): let's ses, IL 1s bLetter known here Lhan in
Japan, lesides, colleges and parents are exlramasly
cooperative, which is really wonderful, Only, in
Japan, the orpganization is sollid, For the mumlw:

of participants 1s limited, To becoms an instrucior

under the present system, for example, one f[irstL
goes to the school in Matsumoto and takes lessons
wilth Mr. Suzuki; only after that he becomes a teach-
er, ‘'here are some who take seven years or so,
though they stay there long because they like to,

KATAOKA: How about these who finish relatively
quiekly?

KOMDO:  Approximately two years in principle, but
permission to praduate doesn't coma so aasily.
Thourh it's ealled a school, it'as a special school,
so if Mr, Suzuki thinks you're not ready, you may
have to remain there forever, You pgive a pradna-
tion performance at the auditorium of the

Talent Flucation Hall, and if he judges that you
can play te a certain extent, arnd thinks you hava
in addition bocome a good human being, then you
bacoma an Instruector,

KATAOKA: ‘That's very rigorous, I, Sugukl places
proat emphasis on fostering instructors, then,
Over here, many paople start lnstructing with an
oasy-roing attitude,

KOMDO: I hoar that some teachers skip some pleces
over hera. Since tha Suzukl mathod is the Suzukl
method, I would like teachers to carry it through,
After the ten volumes, since there is no text yet,
it is more flexible,

KATAOKA: Speaking of the texts, there 1s a view
over hera that the Suzuki books incline too much
toward baroqua and classical musie, low do you

feal about this?

KONDO: "Learn from Bach, Mozart and Basthoven,"
I, Suzukl says, lle says, "Aspire for the height
of their sensibility," Cartainly, new compositions
are interesting to listen to., Bul they lack the
nobility of older musie, DBach and Mozart reverber-
ate after Lthe performance is over, 'lhey ars like
goord whiskey, 'The fragrance lingers after., . . .
(langhs.,) Children heighten their sensibility from
garly days by listening well to Hach and lbozart,
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As 1 look areund, ol

+ children who lear
kind of experience have all gruwf;atnad
human beings, Mobody went wrong ;

from thig
as worthy

o

high sensibility by Dol
el .
it pleces of rich ‘-"ﬂ-rie!:‘,y? lozart; then add te

KOMDO: ‘That's »i

ght. T have a few stud
play the Papanini Concerto, I, Su:aiklu IE:;I:St.m;s
ma to have them perform it in unison, .

Ha =a

ioix or 53 would be enough. This is "1.II::]E,.E 18

tracedent oy 1 i ; %

F n o *hiﬂ 1]1 thﬂ '“Ur'l.l.._ |:.|_._"|_'|_]Irlhg'J
KATAOKA: You have al roady fostersd chilusen as
an instructor for thirty years, ‘inirty yaus 4:: 0
means right after World War IT, I st Luave ¢
experienced many inconvenionces 1 those dava
KONDO: FEiko-chan was amonz i vars first students
She was two and a half or 5., ; stasted wilh.
ma, It was after the war, ... ; PG Wera
no small size violins, ‘The, v Xiso
but they made no sound, rea’l
(Laughs, )
KATAOKA: Did you have small sire vioilns mauis on

speclial order?

KOMDO: ‘That's ripght, They were really crude, all
black and poorly varnished,

KATAOKA; In contrast, peoplo todsy are [2rtunate,
KOMDO: Oh yes, lNow, there are records, ‘here are

accompaniment tapes, ‘lhe texis themselves come
with sono-sheets (small recerds), and you can just
listen to them, In those days, there still was no

- —

volume B yet, It was mimeographed on coarse
paper,

KATAOKA: Ir there were no records as teaching
materials, teachers played the piecos for their
gtudents, Is that ripght?

Komno:  ‘Mat's right,

KATAOKA: FEven in those days, children who grew
grow, Since today they are so 1ucky, every child
should really grow beautifully, isn't that sof

KONDO: If you 1listen at all, listen Lo good records,
May a single record every day for a nowborn, 'he
moment the same record is heard, a baby ecan stop
crying, Wiile being exposed, it seeps into the
child's bedy, so to speak, Vhere music is con-
cerned, it's no good Al it just passes overhead,

IL'a no pood when ona compromises half way, lave

the child 1isten to the sama thing until it becomen
part of him, And until he loves it.

KATAOKA: ‘That's really .Awportant, Another thing
is, over here, probably bacause individual lessons
are scheduled, it's rare for a child to listen to
other students' lessons.* I wonder if it isn't
important to chserve others' lessons--17

KONDO: ‘'That's right, Without that, a child will
nover grow, "Today, that child is playing that
lind of musie," "That child has become real good
of late,"-- a child praectieus inspired from seelng
olther children who have made propgress, ‘'lhis 1is
nol competition, but aspiration, IL's annoying
when these terms are confused, If you call it

*Tn Japan, children obserwve sach other's open les-
sons, Thera 1s mo individually sel schedula, One
isn Trea to stay or leave alter eno's lesson,




10

competition, it can bacome combat, so iLis not.

so good, Aspiration 1is somathing thal everybody
has,

Hﬁ'fﬁﬁﬂh: How can & human l]ﬁiﬂﬁ EI‘UH Hiuiﬂ'ut t-hﬂLT

KOuno: ‘lhose who only compete never fall to drop
out, ey merely think of golng ahead in pleces
before they raise their real abilily. That's

not the way. As you build more ability, you prad-
ually advance. 'This way, there are no dropoutls,

KATAOKA: ‘That's really so, Well, now, may I ask
you about yow studentsd T hear you have one who
played Gossec's Gavotie at age two and annl'..'hm:
vhe graduated Pach's A Minor Concerto !!t._:].{;& four,
1 understand that this is a record even in Japan,
First, would you tell us about the omo who grad-
uated Gossec's Gavotte at twol

KOWDO: She really loves the wielin; though, beds
ithe only child, she temds to be rather wlll{iul

KATAOKA: Is she the only child? I, Suzukli olis
says that a child with a big brother or sister
doing violin progresses fast, llere an axanple
has emergad that doesn't apply to that, lor
mother must be very enthusiastie, is she noif

KOIO: Well, no; from what I hear, 1t':
vho!s enthusiastic, She asked amd ashed
violin, so the mother came over and ashed

"jould it be possible for har to start whe
so smalli" T oflten mat them in the Lraln .
way Lo the classroom,

8
he child becama ricrily
with me, calling me "Sensei" (teacher) many Limas,
So I asked her, "Uo you like violini" She answered,
"I do!l" "hen lel's start," T said, and we started,
But at First the "Tuinkle Variations" were hard

e T

!
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for a two-year old, It just fell on her second
birthday, She wouldn't umderstand no matter how
many times I sald anything, I I let her hold the
bow, she would drop it. 1If I touched her pantly,
she would fall backwards with a big thump,

Feet were still wobbly, . « (Lavghs,) I think
we spent about halfl a year on the "[winkle Varia-
Lions," Alfter that, she zipped ahead smoothly.
Wall, being a iwo year old, her Cossec Gavobte had
some shalky points, but I thouphl there weren't too
many other examples, 'lhen as I thoupht, it turmad
out to ba a record, playing Gossec al two,

EATAOKA: The mother must have done a

terrific
job in raising her,

KOMDO: That's of course so, but har father has
also besn cooperative, He's a high school teacher,
vary fond of records, 1 think he was playing them
all day long. The child knows lbndelssohn; and if
I play for her Zigeunerweisen, she recopnizes 1it,
Mo matter whal I played, she knew it,

FATAOKA: I realize how important it is to let a
child hear records from birilh,
uvated Qach's A Hinor at four,
records wall, I pather?

The one who prad-
too, listemed to the

KOMDO: Right, they, too, play records well at her
place., lesides, the child also loves it,
KA TACKA +

Am T ripht that there is a reason behind
it whan the child becomes fond of 1LT

KONDo: In this case, she has big siblings. Her
big brother and big sister play wiolin, so she
knows all the plecas alroady. Tt was just balore
she burned five--that she graduated Baech's A Hinor,
Just under two years since she started violin,

For her

—"




12

KATAOKA: Bach's A Minor within two years--that's
imprassive,

KOMDO: Mow at age five she's playling the Hozart
in voluma 9,

KATAOKA: ‘The molher must be a really conlident
person, is she not?

KOIDO: Yes., 1 she has a baby again, she says,

she is definitely goling to raise it more skillfully,

But with the third child, she has considerable
confidanca already,

KATAOKA: What do her brother amwl sister playl

KONDO: Her twelve year old brother plays the
Zipsunarweisen, and her eipht year old .-ustﬂrlp'lnyﬁ
Vitali's Chaconne. ‘lhelr mother often says, 'I
don't pet anything done arourd the housa," OF
fourse she can't do anything if they practice
violin this much, lowadays, things like laurndry
are convaniently done with the machine, but when
you have three children, you are already busy N
to begin with., She does well, she really lmpresses

ma,

KATAOKA: Thoupgh she says she doesn't do e

work, that must be in comparison with othe

nase mothers, It's nice in the States,

is simple, dust doesn't gather, moals whijf
themselves in the oven if you just pul the

there, As for food, you shop once o waek a: Keap
it in the big refregirator, Illot water comes out
of the tap as you like. It's really convenlenti,
Merefore, it can ba said that mothers over herae
have n lot more free time than do Jﬂ.!].‘lllf".‘i!’] mothers,
In general, however, Japanese Suzuki children are
fostered betler, ‘his is of course partly because

T

I
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Japan has a longer history and M-, Suzuki's
teaching methed 1s carried out mere thoreuphly,
In addition bto Lhis difference, do you also per—
coive any difference in lilfe-slylas?

KOMoo: WWell, I think the environment Cor ralsing
children is different, Japanese mothors lry some-
how to puide the children alonp and raise them
with their own hands, don't thoy? American parents
more or less release their hands and push the
children away from them so that the children will
become independent, TIn Japan, they pull the child-
ron this way, toward the parentsz, Ilbarmhile, they
just naglect their husbawls, T lor ons sulfer
wrong ard contumely, . . . (Laughs.) The nother
whosn echild praduated Bach's A Miner says, "I leave
my hushbard alone," Well, unless you leave him
alone, yvou can't raise your children that way--
three of them that well,

KATAOKA: I Lat her husband is also kean on the
children's eduecation,

KONDO: Yes,

KATAOKA: As I obserwve, it seems that wvhearnaver

a child is pgrowing beautifully, in that family the
husband proves wary umnderstanding, Fow, lel me
ask you my last question., Vvhat is the secret of
inzpiring children to practlee well?

OHN0:  The First thing is praise., But don't leave
it there. When you pralse semething, also correct:
"lhat wvas pood, but this was a 1ittle poor." The
child, when praised, thinks: "well, then, if I
correct this place, I bacoms even belter." ‘'This
iz the point,

KATAOKA: You mean we have to know how to praise

I . T
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} to Le good al pralsing.
an

L is taking lossons: Al ho'sg
ha would say, "lall ,HI"m -;;u...
tient aven though
w A child stays pa
iy q;‘-;::! Instead, i you correct him while
'hnI; i:::' ha'cﬂ“ make progress much faster,
Iw. (] 1]

Iy, Suzuki constantly talks aboul inspir-

an ad
omos  Suppose
me all the time,

Mlmz:.:]:dmn to learn," "Foster while pralsing,"
ing ;
Inq.hink. is a puwrf‘ul clua,

1 have learned many things,

Today, 43 @ father, ell as conscience-pricking,

They were lovely as W
hank you very much,

[]
Koupo: It was my pleasure, indead.

July 31, 1979
lemphis State University
Suguki Summer Institute
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THE FINAI, STAGEH
OF AN UNCULTURED AGE

Shiln'lehl Susuki

The twenty-Tirst contury i1s on its way, but
this world ecannot yet be called eultured,

I thirk this 1a the Timnl stape of the un-
eultured ape,

For human bainpgs have been repeating the his-
tory of war ever since that stone ape when men
killed one another with rocks and sticks,

Paople talk about the development of man's
wisdom, but that, in my view, 1s just shallow apish
wisdom, Weapons have merely chanped from rocks
ardd sticks to swords, Lo cannons, ard eventually
Lo atomle and hydrogen bombs; there has heen
absolutely no change in the basie principls of
killing ome another,

What I call the apge.of culture is a happy time
when all human beings can coexlst on this earth
without hurting one another, 'hen, the present
are is not yet the age of culture,

All human beings must advance to the twenby-
first century with great self-eriticism, We must

turn the coming century into the start of a new
ape of eultwre,

Isn't this our great task as human beings?

It is worderful that things have become
eonveniant, However, no matter what convenlences
we produce, if we are invelved at the same time
in produeing weapons for muder, what can this be




L
bt ante-eul turald

1L As splondid that alrplanos onable us to
{1y to distani countries in a fow hours,

fut let's think well. Supposa Lhe {lyilng time
belwean the U, 3, and Japan vare roduced to [our
hours to three hours and further to two hours, how
much would that relate to the problem of human
happinesal  leople today ldentdly convenience with
happimoss, Il it's nob so, Thers is no direct
relationship batlwean the tuo,

Mow, the basis for creating the age ol trua
culture lies in foslering people. Lot's really
fostar our children as eullured pecple--this reso-
1ution is necessary for all parents,

Hiat is a truly eultured persont
Opa who is kimd lo othars.
Ona who can pour affection on others.

One who knows the joy of life, and enjoys
making efforts for the sake of averybady's hap
We must bring up such children, When such chiil.ran
prow up, they will bolh love others and be
by olhers.

Te apo Tilled with such people can &
the ape of culturs,

To bring up such people and creale s
happy age is the parvents' supreme gift To: alldren,
“liat else ocan it baT

there can there be a parent wha doesn'l wish
his child happiness ard pood luck?

17

'“"“‘_ Fare ”!-_T i_i__'|'|1n_1_lj:'!1L__[_". a I'rayor

Ho matter what kind of molher yow are, you
mist at least once have prayed, holding your baly
at your breast, "May this child bo healthy and
happy all hls 1life,"

Yet, as the baby gradually grows into a child
of Mve or six, you may bagin bto complain: "How
comi thia child dossn't listen to his parents,
what a diffieult child he is."

There ara even those who, exhausted from
amational troubles with the children, think,
Mlauldn't 14fe be more apresable without tuch
childrant™

Meplecting their personal failure to foster
their children well, some parents scold harshly,
and complain all day, "Ha doosn't evan listan Lo
what I tell him," or, "He in out of my hands."
lan't an example of this lamiliar to youl

[ would 1ike to say to such parents: "Fleare
at least onca a day enter an empty room, And say
i Lhe sames words wvhich you uttared whan your child
was a baby: '"May this child be heallhy and happy
211 his 14fe.' You can eall that a prayer, but
ik 45 in faet & refrain which you recits Lo your-
sell. It takes no time., Ten seconds suflice,
mon, go out of the reom, and face your child
amomore.  You will feal as thouph even his ax-
prassion toward his mother has changad " E

To pray is to repeat to yoursell your haart!s

After repeating such a wish, you can't smap
at your child when you loave the room, Your heark

e E—— T —
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1o : Sesalng Lhe
st ba overflowing with warmth, T
:::::T,l:;er's face then, Lhe child will respond with
a bripght and gontle expression. 1L 1s bound to

ba this way,.

The parenl's true heart should be a prayer,
However, in actual 1ife, thils 1s l'?rgu:rtLen, and
days pass 1n resentment and criticism, What is
most important becomos neglected, as though your
train has run of [ the rails. You must pray in
order Lo criticize yourself for this, Ir the
word "pray" sounds too relipious for you, you can
call it self-gqusstioning.

e Story of a lasseuse

This happenad about two years ago,

when I went Lo Tokyo, I was so tired that 1
asked Tor a massage at the inn, A woman of thirty-
five or six came, ©She said, while giving we a
massape: "Jt's said that a child is a gift from
heaven., It's irue., Some are glven pood children,
others terrible children, ‘That seems Lo determina
the luek of the parents, I, for one, gol such &
bad child I can't even describe him, I an truly
unfortunate "

‘his won't do, I thoupht, 5o I I famil-
jar speech on taleni educaltien, I em . ed that
the child reflects the mother's upbrin

Then the masseuse gradually stoppe: cor hands,
shadding tears,

hy do you ery®" T asked,

"While listening to you, I realized what a
terrible parent I have been, I've given him a
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hard time, I've treated him poorly, I theupht
and couldn'l pgo on massaping, " o

tbved, I answered, "You are a wonderful
mother, ‘hat very self-eriticism makes your
child happy. Face your child from tonipht with
Lhe same heart with which you feel sorry for him
nowr,  You needn't say anylhing, A1l vou need do
is keep that thoupght secrotly in yowr breast,®

"Is that sof Then I'11 try doing that,
I promise you," she said, and we parted at this
point,

A month later, after the anmual national
concert inm Tokyo, I was tired again amd requestad
a massage at the inn,

By chance the same masseuse came, and saild,
"] wished to see you just onece to thank yom,
I am happy to bie rlven this nplrnt'l_.lllnil.y_'”

"dhat happened?" T asked,

"It's so strangs, I sald nothing to my
child, Only, I kept feeling sorry for what I had
heen, Then rﬂr‘:ﬂnt]l‘,’ ha has ]"en‘l-"ll‘l,-’ hecomn a gg"no!]
child, Vhen I'm deoing somathing, ha says,
"other, let me help." Since 1 saw you last,
wa've stopped {ipghting, I owe Lhis teo you,
Thank yon," she said, her faco brimming with joy.

our child will prow up beaubiftully,"
I conpratulated her and parted. bWhat is lwmpressive
in this atory is the haart of the mothar who could
apolopize te the ehild,

his is the heart of a parent who ean
lead the world from the apo of the uneul bured

1
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Lo one of culture,

from Develo AbilAty [rom
pirth, (1 9

Wian ia a child of the environmont, "

ugound breathes 1ifé-- :
Without form it lives."'

ugtrings are mindless
They only sing forth the heart
Of those who ring them out,"

—e—words of Shin'ichi Suzuki

R ——— e

- TEACH OR FOSTER? :

Shidpekl Tanaka
Toung Children: Evarythin
TEEI‘I.

f Depands on flov Wo Tiniso
™~ The, 3), continued Trom
Spring, 1979

(hapter TT ‘Teach or Foster?

1, How to Design a Currieulum 1

Flrat lot me clarify., Vhat I am about to
dageriba 1s not an antlrely new mothed, You can
eall it eommonplace guldance which everyons has
practicsd from ancient times till now and in the
past amd weat, Tharefors, those of you who aro
anxiously seoklng a maw mathod may be disappointed,

Put walt a second please, I think you agree
that what is called commonplace aml usod by evary-
ono bacomes increasingly formaligzed In the course
of transmission, 'Te original beautifal meaning
is apt to becomo foggy and threadbare,

Ilot ma first tell you my experience, We still
find in bookstores an array of books advertising
themselves as "a now teaching method,” The word
"new" has a very attractive ring. I used Lo vora-
cionaly read any book entitled "a new teachling
method," In those days, I was grabbing at straws,
In order to avold ereating dropouts, teaching
mathods had to ha changed, Mot T didn't koow how
Lo go about it, "If anybody would teach me, I
wanted to learn everything from him"--thls was my
theneht,

Ardd T triad everything I thourht pood from
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aced in books, Howaver, ihe
in boolis woro hard to ﬂhtnin‘
mon one day, 1 reflected upon
too high, I
ﬂﬂ}natﬂ.tiﬂ"ﬂ wara r
“:l[y:-ﬂr:::d each of the books and discov-
attontion had been directed only to

\ their effects.”

ods introd
ascI" .“"ﬂ"-l
jtated,

the moth
Ilaailltﬂ ‘1
1 fell ag
Iﬂfﬁﬂlrr

thought.
ared that my

npa forms Br¥

L is that I was unable to grasp the
hese mathods, VWhen I dis-
covored it on reading the books a second time, I

' bean copyin

ar [ealt uroasy. I had Just "

zrjhunl:u:;t;hmis withoul conaldering tha reality of the

children I had, Hy comprehending the gulding prin-
ciple, T began to wrderstand how to apply those

methods and the reason why: 1 had not succeeded so
far.,

The fae :
guiding principle of L

As I delved into the gulding principle, I
realized that the melhods in nll these books wulti-
mately derived from the same place. 1 would 1like .
to discuss that below, ‘lherefore, snse do not
skim over this but pore over it car-iully,

We know the phrase, “an old - =t new method";
thers is also another, "“seal the . el bring forth
the new," Our great predecessors .- .s suflered,
agonized, and repeated trial and evoor before achlev-
ing success, low or never is the © .me, I think, to
listen humbly, to the “puiding principle® behind
thelr methods,

&

tiildren grow not because the teacher causes
then to prow buf because they themselves grow.
Please inscribs Uiese words deeply 1in your mind.

You will understand them if you recall the first
part of this book,
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Fr, Suzukl, let me repeat, quotes the phrase
Meaad bul don't pull" from the Book of Nlites,
frowth can be likened to caring for seedlings,
Don't pull them to make them grow, but assist thelr
growth indirectly by watering, sunning, and fertil-
iging them,"

Maria Montessori also says: "Lhe teacher must
withdraw to the backgroumd once he prepares Lhe
childran so that they are able te carry out thelr
notivilias,”

g tiny child has, burning within him, a
boundless desire to learn," says [, Glann Doman,
It 45 adults who thwart this, Doman insists: "We
ean increase learning markedly, simply by removing
mnlw_nf'nﬁp_u'_phfsiﬂnl rastrictions we have Plul:.!ﬂﬂ
on him,"

All of these theories clarify the teacher's
rasponsibilities amnd funetlons, ‘They do nol repre-
sent the attitude of lalssez-faire.

Then, what should wa teachers do 1in conorate
terma? let's start with how te desipn the eurrie-
ulum,

Whare to Find the Canter

e e

Until now, we always thoupht abount how to
arranga the currliculum in pradual and cumulative
steps, after first setting the tarpet, We decided
the year's Larpet, aml from there derived esach
samaster's tarpet, Monthly, weekly, amd daily
schadules followed accordingly. With each day's
schedule, too, first there was the daily tarpet,
ar! we aponlzed over how to start it amd to bring
it to the fimal stape.

___.L_— .

.
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2
1itile here, please, Accordin
tt:l.:;i?t.‘l;ml method, the maln factor “ilﬂﬂi.hq stipulating which step is to be reached by which
h-REn First there was the target and then we month,
lﬂl‘ﬂﬂ‘t-d about how Lo tako the children Uiﬂ]'a. My I
ondere he point should be At first we may proceed according o the plang
then another, will be

failure a¥ pr:ut the target. I lacked the eye tg but atter awhile, ona cow, .
1eft behind, and only 70% or so will barely enter |

the children, ;
f each ehild, I this 1s se

it um*[raﬁi;t:rﬂ::a rform, We should never rgr&uthﬁ within the target fence, As we look back, the re- |
e nler of education is the children 0% are still on different steps, and we'll -
B S ' nolica that we have eaven lolft throe or four cows
there is no aducation without ap hall way baeck,

afore, say that an al i
‘:.hﬂlﬂl';:a :l Lnilrk of educa thl:ls o In the following year, a lence further up

: becomes the target, What then happens to the cows

o ining

Cartainly,
aim, You would,

axist before there can
Tiore s somathing in that, lowever, though we all left half way? They will mest 1ikely be abandenad,
endoavor to reach ths target, 1t 1s wrong te regard since they are hopeless

the target as the only factor as in the past, For s p ; p
if wa da so, WO end by pulling the children togeth- what do you think? Abandoning one dropout

or 15 . bund, witheul diskLIERMIING B8 WASH his after another--this is the reality of today's |
child and that, Yel, isn't this preclsely the school education,

of aducation practiced today?

mathod
But how will child-eantered education worlk?

Filrst, the beginning is very different. Te tradi-
tional method quickly passes the bepinning, for it
{5 so simple that sverybody ean do it, However, I

Some teachers would arpgue: "It's simpler to
first establish an aim and them to pull the childran

toward it, It is a big chore to watcr ‘rom behind

each of their individual differences . ile skill- since nothing is so important as the beginning, I
fully stuering them toward the same -~ _inallon, take plenty of time there, I foster the joy (con-
Besides, if we blurder, the result w: e chaos fidence) and interest (concentration) of doing the
and wa won't be able to reach the go Howavar, simple things everyone can do, more and more skill-
this anxiety is all wrong, Let me ex ain, fully (accorately and fast).

T allow plenty of time between the [irst amd
{he secord step so that I ean stimilate the knack
of climbing one step up as well as tho deslre to
do so (for example they will begin to think that
the pgrass higher up is batter-tasting), Until the
cows try to climb a step hipher, 1 patiently lel
them play on the first level, I don't just leave
them alone, but contrive so lhal they will hegin
to aspire to climb, Once they start to try to po

Although it's not so pood to compars children
to cows, suppose we chase some cows up o grass knoll
which has steps, into a corral on top of the hill.

According to the traditional method which em-
il:a:iﬂfj the aim, the ultimate goal of the year is
fbr: i_hgmm inside the fence hipgh above. ‘here-
mﬁt;]‘-'l n:hps leading there are divided into se-

ard months, Before we start, we draw a plan

R P = ..
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up, it's fine to leave them to do as they like,
They eclimb by themselves,

Suppose Lhere were thirteen steps, According
to the traditional method, the plan will be to
¢limb roughly one step a month. Starting the
first step in lhe beginning of the academic year in
April in May the children will go on to the second
stap, However, in child-centered education, this
won't happen until September or October. 'The rest,
howaver, goes full speed, They advance two or three
steps in ons month, reaching the pgoal already by
February, Moreover nobody drops oul,

‘he secrat 1s that the child advances not re-
luctantly bul because ha wantas to, Therofore the
progress is fast, and there are no dropouts, Yot,
1t 4s hard to make this polnt understood, TPeople
are apt to think "this is just about enough," arel
stop in July what they should continue to do until
Seplembear, 1his 1s becauso they cannot clearly
anticipate the growth of the chlldren's ability,

Mature teachers, in particular, who have taught
for a long time in a target-centered manner, find
it unsettling to wait until September, ‘lhey become

impatient by July or so and push the children for-
ward,

1he teacher's brain, once arrange. . o clr-
cuit, powerfully resists redistributic-, . hope
you understand how difficult it 1s to weive tha
brain,

let me summarize the point of this saction,

Te curriculum must Le so desipned as to allow
sufficient tire so that the first portion will be
carried out with deliberate care, Most important

|

s
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is to clearly antleipate the growth of ability.
You must tackle the first part apain ard again,
and wait patiently for the children's ability to
take root. If you consider this a waste of time,
the final result will be a great disaster,

2. How to Stimulate Children's Desire

hildren should have no likes and dislikes.
You must do what 1s necessary for the children,
aven if you have to scold them, If you make them
do 1t, they'll do it.V

Some resort to such coareive approaches, Hut
it won't do,

Mildron will do what they are made to do,
However, once they reach a certain peint, they
won't go bayorkl it, Wwhen you forca them teo go
further, the effort will not only be wasted, but
may evan induce paychological disturbances such as
autism, ending in terrible results, Chlldren whe
"hate both school and study" hate being forced to
study and to po to school,

Parents and teachers all say, "Stuly means
efforts, erduring the difficult," (hildren, too,
when they are ten, bepgin to feel like striving on
their own aceord, However, what is disagreeable
is disapresabls; they can't tolerate it, If that's
so with ten year olds, how ean very young childran
understand such logie? If they navertheless silent-
ly do what they dislike because parents tell them
to do it, far greater problems may result,

As I mentioned befora, small children instinec-
tlhra}.y enjoy study (learning in the broad sense),
If they dislike it, there must be some rasson,
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achers, instead of elarifying
them at a certain age, sayling
No wordar mary drop

7 parents and te
that reason, force
ngtudy, study, no matter what,"

out,

When we wish children to learn something, we
must first ereate a willing attitude ard a happy
environment, Children by nature take pleasure in
doing semething new, I they don't anjoy 1t, there
must ba a reason, MWera the taanching materials too
hard? Was there a mistake in introducing them?
Was there a prejudice which made them hesitate?

Was there an individual factor related to person-
ality? We can enumerate various possible causes,

we can only learn the reason from the children,
Of course, they don't tell us explieitly what they
want us to do, but we can julge from their attitude,
approach, and progress.

Furthermore, even whan they seem to be working
joyfully, there may he better mathods which will
help them work still more positively and with great-
er pleasure, Lsarn from the children--we oh yuld
never forget this, So long as we don't vy erstand
this, no matter what book we read, I mu: 1t is
meaningless.

While Flaying, Powers of Conecentration

Mr. Suzuki says, "It is most elfective to learn
while concentrating, When concantration lapses,
it's better to stop and change direction,”

Lock at the forty-five minute class hour at
primary school, What requires only five or ten
minutes if all concentrate drags on in a slovenly
way for the entire period, This is not only a waste
of time but eventually causes the children to lose

interest in learning itselfl,

Many people believe' that the concentratlon
span of small children is very brief, Some teachers
evon say that first graders' concenlration lasta
only five minutea, [llowever, when I experimented,

1 discovered that an eight month old baby repeats
the same thing for twenty mimutes if it pleases
him, Kindergarten and nursery school children

can easily last forty or [ifty minutes, My experi-
monts at primary school show many children can con-
contrate on the same painting for three hours., All
of these paintings were outstanding,

Take play for example, Some children bocome
carried away while playing; others play because
they have no other cholce, Lately, those who play
passively seem to outrmumber those who play enthusl-
astically., Those who are enthusiastic have bright
eyes, but reluctant children's eyes are 1ifeless,

Children, with their quest instinet, should
be enthusiastie in their play, but somehow they have
lost the joy of play. I should 1like to show the
reality of thesa children to growmups who think 1t
suffices to leave them alona to play freely, for
who else but the parents are responsible for this
resultl

For children, nothing is so ridiculous as
separating play from learning., Flay is no "leisure"
for children; it is learning, it is 1ife., This
may sound similar to sstablished child education
spacialists' views, Dut thore 1s a difference,

For 1 believe that what adults repgard as learnling
is also play, and that it is something children
will happily and freely engage in without being
forced, just as in pure play.




J _ _
: 30

Excercise on bars, learn letters, palnt plc-
! tures, play musice, count rumbers, ete, constitute
L joyful play for children, There ls no reason why
L they should do these knitting their eyebrows and
I

patting scolded, hildren should move thelr bodieg,

put their brains into action, and play with bright-
negs in their eyes, while tasting the joy of suc-
coss, This 1s the original landscape of childran,
I always wish to bring up children who ecan throw
themselves into doing these things.

thildren Injoy Repetition

hildren enjoy repatition to a point that
exasperates adults, 'They ask for the same story
many times, 'They repeat the same gymnastie eysr-
eise, trying to bacoma better, Likewlse in play.

} Why is this? It's because there is no other

'; way if children want to master a skill. Ilepetition--

i that is children's instinetive desire,

However, if something 1s repeated erilossly

; without variation, even children becoms Ii-i::9 In

! the case of stories amd plecture-story show:  even

: the same things can be repeated wlth sust |

I. interest because children receive them di’ ntly

]. { each time, 1In other cases, it is necessary 'o re-
peat the same thing with variations. We nost also
consider the method of evaluation so that children
themselves will recopnize their propgress aitor

each repetition. For they are elated when realiz-
ing they can do something, and this sense of satls-
faction and success gives them strong internal
support,

Let me explain from the physiology of the big
brain, After birth, a new wiring system lorms in

I

% .

the brain, When a signal passes through this
repeatedly, the system develops gradually so that
the response bocomes possible on reflex. fThis ia
called conditioned reflex. (hildren acquire a new
oxerclse styls and posture by the formatlon of a
corditioned reflex, At firat, the imitation reflex
and quest reflex urgs a new move, and while it is
boing repeated, a conditloned motor reflex is formed,
By this, a new motlon can now atart by reflex,

I know from my past experlence ihat teachers } .
who have studlied and practiced traditional methods |
do not like this kind of repetition. Even those

who claim to underastard repetition call this "drill," ‘I
agreeing that "drill" in the basies 1s certainly
important, lowever, the word "drill" earries a dark J
imape of making streruous efforts in what is totally
uninteresting such as (hinese character dlctation ‘

and ecaleulation practice,

What I mean by repatition is nothing 1like this,
Instead of somsthing they must do knitting their
syebrows, it is the repatition of things whlich child-

an really enjoy and try to master on thelr own ac- :
cord,  In other words, it is something that chlldren
Jmsire, not what teachers want and make them do
ntentionally, It is hard to make this understood,

Two more polnts,

"Hepeatedly practice what everyone can do,"
"above all practice the rudiments"--these points
are not understood elther,

There 1s no reed to repeat what everyome can
do, lepeal what's difficult and make it easy.
lepetition of easy things is completely useless;
in the first place, children become bored, --Thils 1
is what people think, ;
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\hat does being capable of doing something
moani Suppose a child can add J to 2 and gat 5,
This moans he urderstands the rudiments, Edueca-
tinon hereteofore has almost all been like this; and
it proceeded to the higher level after this. What
1 propose is to repeat this instead of going fur-
ther, until the student reflexively thinks of
mumber 5 on seeing the numbers 2 ard 3.

I, Suguki says: '"The rudiments are the most
ortant; the first great failure of instruction
; 15 to think that rudiments, sinee they are rudi-
mants, can be finished simply."

It 45 not good anough Jjust te understand some-
thing. It has to be repeated until the skill 1s

perfectly mastered,

The Principle of Continued Davelopment

Johann Heinrich Pestalozei (17%6-1827) explains
the principle of continued developmart as follows:

(1) Start with a very aimple 1

(2) learn this very simple ihi tith preater
and greater perflection,

(3) Ten gradually add new ra

{
' The principle of continuad devels; iz to achlave
perfect mastery by repetition. if + npderstand
this, you have for the first time r=d ~ad the thresh-

hold ef talant education.

Even if you understand this menlally, it is

naver easy to carry it out, that musl we do so that
children will enjoy repeatinp? llow far should wa
go to reach "more perfect” skillsi then Faced with

these questions, you will notice how concrats Lha

concept of educational method is which teachers
recoived in the past,

Hjjaven't we done enoughi" "Is it all right
to take so much time?" you may begin to wonder. In
fact, it 1s hard to patiently walt for the growth
of children's ability. We tend to feel an irresist-
jble urge to advance rather quickly to a higher stags,

Continued development means to keep on develop-
ing without haltirg on the way, its cruclal point 1
being how much ability was acquired at the earliest

stage.

M+, Suzuki's violin lesson is exactly like
this, ‘'Me first plece, "The winkle Variation," J
is ropeated thoroughly, and the growth of ability
is awalted, When the student advances to the sub-
sequent materials, he always raturna to the "Twinkle
Variations." HNo matter how advanced he becomes,
he is not te forget to practice this first plece,

that doas this meant We easlly forget the,
easy pleces of the earliest stage, the moment we 1
reach the third plece, arnd rever even think of re-
turning to them to practice.

T have made efforts, in my various experlences
of teachership, to somehow help children who were
dropping out, ‘The wall that I always faced then
«as that the baslies wers fragile, However, in the
present school system, it is next to impossible to
take time te repeat the first grader's curriculum
for third or fourth graders, Not only dropouts,
fven those who barely make it at present, too, have
to strive so hard, If the basics were flrmer, I
think they would follow the course more easlly,

Everything leads us to think how good it
would have been if the very beginning had been

o :
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more satisfactorily ard Cirmly built, However,

it 48 only aftor the teaching matorials have becoma
fairly advanced that we notice thls, so nothling can
I dona, !

When children are first graders, we think we've
taught suffieciently, We still notiece nothing when
they are socond graders, VWhen they are third grad-
ers, we First become aware that the basic training
might have been inadequate, VWhen they are fowurlh
graders, we begin to feel that the situatlion is
prave and that wo must do something, We start spe-
cial instruetion and what not, but already wa know
it 15 too late, When they are [ifth graders, we
gradunlly start to give up; when they are in the
gixth grade, we give up completaly.

In othar words, tha more advanced the materials,
the more clearly do we realize how important the
basis of the early stape was,

There 1s yet another error. lany teschers
conslder that repetition, at the early si
easy things which everyone can do 1s a m ’
which to save children with low ability w....» ~light
hold back children with high abillty, by o 10
them down to the lowest levael,

Iat ma rafute this by borrowing M, Susski's
argument, il says:

Mo matter how well a student plays the
"hrinkle Variations," 1t is mever enough.
For supposs Kreislar plays it in a way
that he can play it no better; no one

will be able to compets, When the studant
returns to the "Twinkle Variations" after
geing on to the next material, his "'winkle
Variations" will ba the better. When he

__-_—__
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advancas further, 1t will be that much
better again, If the "Twinkle Variations"
roemain the sama when the matorlals are
more advanced, there always is a problem
somewhora,

There 1s a new teaching method called"preo-
grammed learning," 'The teaching processes are
analysed in detail into small steps so that every
child in the class can get a perfect score, If
there 1s any stumbling, the child is put back to a \
previous stage, After repeated training at the
earlier stage, he once more sleps forward, 'Thus,
all members of the class are pushed up to the geal,
‘his method seems very effective and economie, but
1t 1s a strain for teachers to erganize the pro-
gram according to the ability of each child in the
class, ‘Therefore, it did not spread much,

A teacher whom I know experimented with this
¢t elementary school, He says that it was smooth
.4 first, However, as each child began to gain
~‘‘'ferant speeds, children who stumbled stumbled

ccreasingly. So programing according to each
1d's ability becams wvirtually impossible,

I am sure thers probably were many problems
. organizing the program, but I think the failure
w25 caused by neglecting to practice the same thing
until 1t becama thoroughly internalized at the
beginning stage of the program,

T have 1rdeed repeatedly explained the need
for ropetition, 1 must say again that repetition
does not mean repeating the same things in the
same way ad infinitum, Even though the content
remains at the same level, we must create various
ocensions in which children can repeat the same
thing many times in different forms until they mas-
ter it, Flease grasp this fact firmly so there won't
be any misunderstanding,

i 2
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A THIRD STOREY CHAIR

- =

Kiyoshi Suzuki

from A Father's Record
(no, 3), continued from
Spring, 1979

18, A Third-storey Chair
--Ages Three Lo Ten

when Fike started to write and to draw pie-
tures, I had a 1ittle desk and chair set custom-
made for her. [Eiko was delighted, She kept some
gtationery neatly stacked in a childlike way in the
desk drawers, ard enjoyed using the chalr and desk
for writing her diary and drawing.

One day, when an acqualintance vho was a pri-
mary school teacher came for a wisi! fikeo happen-
ed to be writing her diary at her a==r. lle peeped
and said, "What a nice desk, FEiko lal's seea,
Ch, a diary, how pood." After th- lsing her,
he stayed watching her write, 1h idanly he
came to me. "Mr, Suzukl, Bike-cha, wites Llhe
character paku (learning) in gakki . scheool) wrong.
That form is no longer used," he warped me, "Oh,
I see, thank you very much," I thanked the teacher,
but the word "wrong" when he said '"the character

paln 1s vrong" stuck in my mind,

When we were children, we learned the unsim-

plified form of the character paku noi ineluded 1in.,

the T6y6 Kanjl (Chinese Characters in Current Use) ¥

Therefore, the Toyd Kanji form didn't ocecur to me

when I taught Elko the more complex way of writing

aku, Fiko, shortly to enter school, was happy to
able to write it in the (hinese character

W
131& character was traditionally wrltten}-’:‘fi
8 simplified form igfl?. ¥

L
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ipstead of in hiragana (Japanase seript), and

wrote a simple story in her diary using that char-
acter. I taught her the simplified form for gaku
at once, but still feel greatly dissatisfied with
the sensitivity of the teacher who called the old

way wrong,

fhere are many theordes about T8yd Kanji,
An amiteur, I can say nothing, but it saddens me
to think that the heart within the traditional
characters will gradually be lost as they go out

of usae,

T have digressed from the course of my story.
fiko's desk and chair became lower and lower as
she grew, When her homercom teacher visited us,
she said, "The desk seems a little low." It was
dacided that Mother Carpenter would promptly
heilghten this desk, She "grafted" it using what
serap lumber she could find, Now the chair became
too low, so she also grafted it, and finally the
ot was just right. Right now Elke uses the same
insk and chalr grafted for the second time, My
+ife says, "When she enters middle school, we have
to say goodbye to this desk," "“Right," I respord,
"but when the desk and chair are bigger, the room
will ba narrow, Then whati" "Il the room gets
narrow, all you have to do is build a big house,"
Eiko says, laughing with my wife, '"Maybe so.
When Eiko's big, I'll ask her to build a two sto-
reyed beauty," I say, "Ch, no-o-h. All right,
then," Fike says, "we'll build a blg one behind
this housa," "Please, 1I'1l count on you,"

On such an occasion, our house 1is filled with
truly happy and cheerful laughter,



19, Schumann's "Happy Farmep"
--Four Years 0ld

It was & very pleasant part of my life Itg
bile around with no particular destination on a
fair day, or to go on an errand, wilth Eiko in
front, humming the melody of the piece she was

practicing.

One day, I went to a bookstore with Eiko on
the bike as usual, I put down the kiekstand with
Eiko still sitting. "Stay still, the bike will
turn over if you move," I sald and went into the
bookstore to speak to the owner's wife at the
cashier about four maters inside, When T came out,
she also came out, and stared at Fiko with a droll
expression. She sald, "My, singing Schumann's
'Happy Farmer' and she's so small,"

"Yas, she's just learning that pi-os at her
violin lesson, so--" I answered with pacial
thought.

"ph, that's right, I heard she wu: taking
violin, It must be hard, she baing sm:71, What's
her name?"

Wshe's Eiko."

"Ah, yes, you're Eilko-chan of course, That's
great. You like violin?" she asked Eiko, but Fike
only remained smiling,

& b"Sh.a's learning such a nice plece--I'm amazed,"
& bookstore owner's wife seemad surprised,

To ma it was no .
ur i B hikn'l
she was shocked surprise, S5till less to

another,

v+ S50 to spaalk, to have 51]1‘p1‘1ﬁﬂd
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Eiko was simply singing the melody of the
plece which was given her and which sha therefora
memorized, She was not at all aware that the
WHappy Farmer! was high-class musio, that a small
child did not tend to sing it, or that a tiny child
singing 1t would be branded “precoclous,”

However, the bookseller's wife had seen many
four or five year olds and almest without exceptlon
they sang so-called children's, but in fact babyish,
songs, glving a very lovely impression to adults, ) |
And she felt that was indeed very natural and that
the young children's world was beautiful, So the l
sight of Fike singing Schumann's “Happy Farmer"
st have been like seeing an entirely different
child, It was then probably natural that she was
a bit surprised.

it seems that fine musliec of high sensitivity
s raparded as unfit for small children, But if
it give them highly sensitive things durlng
i sarly peried when they are most suscaptible
t. .niluence, high sensitivity will not grow in
tie . ‘Terefore, we parents must think again about
giving small children babylsh songs.

I am neither a music specialist nor a child-
psychologist, ‘'herefore, I can offer no criticlsm,
However, as a father with a passion to ralse my
child as a person of high sensitivity and believing
that art helps create a worthy person, I must em-
phasize that we should expose young children, more
than anybody else, to high artistie sensitivity.

In the old days, people started to read kanbun*
aloud' from age five or six. That totally 1gnore

*Kanbun i1s classical Chinese read in Japarese,
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20, Peeing in the Street
--Ages Four to Flve

1 often see a child pee in a erowded down-
town street, From my house I also cbserve a moth-
or halping a baby pee outside on the strest, It
1g natural that a child who practices with his
mother how to pee in the streat Irom babyhood does
it calmly when grown up, I speak candidly to moth-
ers for example at a lecture meeting for woman:

"Do you pee calmly in the midst of the ecrowded
street? Perhaps you wouldn't, Why do you then
let your babies do what you are ton embarrassed to

do yourselves? Don't say it's all r'.ht since
it's babies; precisely bscauss of f you should
give them upbringing, Il you reall ‘ruthfully
recognize your bables as human bein: - vou can't

de such an irrespoinbibla thing, "

Since we becams aware of this, our famlly,
we naver let Eike pee in tha streeot., .hiile she
couldn't yet attend to her nceds by herselfl,
though it was inconvenient and uncomfortable to
help her in the narrow bathroom, I explained it
wall to my wife so that she would always help Eikoe
only in the proper place, We carried this out
':;?“ when Eiko was sti11 in diapers. Perhaps for
o :ﬂ:ﬂ?‘inn she raraly soiled, and on the contrary
X s wa?;t:ﬂm saved our time, T think sha hard-
g d at night since about age one; at

St Lhave no recollection of that.

'i' |
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While she still seemed too mmall to go to
the bathroom by herself, my wife watched her, and
I encouraged hor to go there alone, Our ba throom
had an old-fashioned wide seat, difficult for a
amall child to use. Since she couldn't use 1t
well from the beginning, she often solled her
¢lothes, but when that happered, we changed her
at once, "Next tims, let's do it well wlthout
messing the clothes," we gontly advised her, never
scolding her about solling, If this smoothly
developeduntil the present in this way, it would
have besn quile passable, However, as we got more
and more used, both the parents and the child
relaxed and once we had a great flasco,

One day, a fairly big splash came from the
bathroom, My wife rushed thera inte the teollet,
Shocked, and quite beside herself, my wife pulled
her out, Elke, who couldn't even cry at first,
started to wail as loud as we had ever heard her,
really frantically "as though eatching fire," My
wife, crylng along with Filko, apologized, "Mama
was bad, so bad, please forgive me. "

Fortunately, as sha was holding on to the
pot with both hands, only her bottom got wet. She
didn't hit her head, and there was not even a
scratch on her, It's amazing how skillfully she
fell, It was lucky that her mother was at home
and ecould hear the sound of the fall, but I didn't
know how ta apologize to Eiko,

"let your child travel if you love him"
ancient people taught us, But there are ways to
let your child travel, I made my child care for
herself in a poorly furnished bathroom where she
could fall--from lack of consideration on my part
After this oceasion, the same error Was naver re 4
peated, Perhaps this stimulated a protoctive i

W
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impulsa , for she becamd very careful no matter

what she did,
pe, Fulul of Kawal Hospital, Toyohashi, said

in his lecture:

When a little child wants to go to the
bathroom in the middle of a moal, old-
1e make him wait till the

fashioned peop.
meal's over saying it's unmanrarly, But

this 1s very unhygienic, Tt is best to
let a child go when he wants.

If Fiko wanted to go to the bath-
room during the meal, I let her go quickly so she
could enjoy her meal leisurely afterwards, (It
seems that it is a common physical phenomanon for

a child to want teo go to the bathiroom when he eats,)
It's my habit to go te the bathroom after break-
fast, Occasionally, after I go in, Eiko wants to
go and knocks on the door, Now, thls can be bother-

But even then, Eiko seemed to wvery much

T agree with him,

50N ,

dislike substituting the backyard for fhe bathroom.

In other words, if you raise o I who
feels too uncomfortable to attend & needs
outside the bathroom, he will never : ‘n the
strest.

21, CGroup Issson
--Ages Four to Hine

At the first group lesson lr, Suzukl pave at
Toychashi, Fiko played the "Twinkle Variations,"
M, Suzuki listened to the whole ploce wilh a smile,
and praised her, "You've studied well," After that
he gave me somo advice,

)

®

On this occasion, Eike played in pgood posture
such as woe never saw at home, proudly standing
tall. "Well, so it goes," I thought, realizing

" how good it is for the children to play for It,

Suzuki,

Yot, however goed it might be for the children,
it was impossible to ask M-, Suzukl to come to
Toyohashi every day. When group lessons began on
a regular basis in Adchi Prefecture, it was decided
that there would be one lesson every month in Nago- )
ya, It was too much for Mr, Suzukl to appear in
every chapter to give group lessons. “(h, no, not
to Nagoya," said some mothers, feelling reluctant
about going that far. However, I had to go to Mr,
Suguki's lesson at any cost, and decided to make
it the first priority in ny 1life, When the date
was set, 1 always marked it in my pocket diary.

If there was anything else on the same date, I el-
ther changed the date, or canceled 1t,

Fiko, too, counted days with her fingers until
the group lesson, since she enjoyed riding tha trailn,
seaing the city and department stores, and eatling
at a restaurant somewhere,

"fell then, she doesn't go to group lessons
in order to study vielin, It's as Af she attends
in order to go to a restaurant or to ride the train,"
somo said, I could not deny this, T don't know
how well she was beginning to understamd that she
went to Magoya to study violin, Somehow she went
out, rode the train over oma arnd a half hour and
got a 20 yen box of caramels, For such a purpose,
I believe At was a joy for her to go out with her
violin in her hand,

Howaver, I hopod that after experiencing this
a great number of times the relative importance




3

Iy

¢ in her mind to playlng for Mr. Suzuki,
eipate in the group lessons in order

ter that feeling,

would shif
I et her partd
to gradually fos
At the group lesson, Mr, Suzuki always listened
to one solo plece. And he always said, "You'wve

studied well."

1 can't say how much this nurtured Eiko's
heart, She seamad to take more and more interest
in playing violin at group lessons,

WPapa, how coma people don't go to group
Jessons more often?" Eike once asked me, worndering
about those who didn't partieipate. I, too, eould
not understand why, "Decausa it's tlme consuming,"

poause it's expenasive," "Bocause my ehild ean't
play well," ete,, ete,, somo mothers make oxXcuses,
1 can sympathize with those reasons, bul I think
ono can create time and money to a cortaln depree,
if one wishes to, Momey, especiall) aome thing
that you ean't spend unleas you tell vrgelfl,
"It's no waste if it's for this purp: " Tha mo-
ment you think it's a waste, it bec A1fficult

to spend even a amall amount,

"Argue all you like; you had more s to spend,"
some may say, A humble salary man, it was a job
for me to earn such money, but T rever thought it
a waste Lo spend it,

Hot to partiedipate in group lessons hecause
the child can't play well seems odd, Because a
child ean't play well, he must play for M-, Suzuki
ard receive instruction, If you think your child
ﬂ;’“"'t do well, you should attend proup lessons
:hiu;c:ﬂ "’;?' The group lesson is no place for
horats oIf slightly better children. It is a place

© chlldren learn mutually whatover is rrowlng

1
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well, and come into contact with Itr, Suzuki's
heart, which will be the food for tomorrow's

study.

The chance of a specific date never returns,
Also, chance never comas of its own accord while
we walt passively, Iet's thacefore selze the time,
for isn't it to give our children a chance to

growl

22. Dlary Since Age Four
-=Age Four till HNow

falont Edueation Drawing Class opened in
Toyohashi on April 1, 1954 when Fiko was throee
amd elght months, Teacher Tomiyasu nicely moti-.
vated Fikeo, It bacame her habit to draw one
pleture a day, just as she always practiced violin
a fow times daily, a little at a time, On her
fourth birthday, she could write her name and
dates, so I started her on a diary.

T have no fortune to leave for Elke, but
at least, I thought, I could leave her own dlary.
Fvary day, she wrote the date and her name, and
drow whatever plcture she wanted to draw, AL
first 1t was just a drawing and her name, but soon
she started to write a simple story, her diary
approaching more and more the proper form of a
journal as she grew., I prepared a notebook for
her with drawing paper on which I had 1lines printed
so that she could draw and write both in Japanese
and romajl (Romanized Japanese), She has been
keeping her diary in this form ever since,

1

It became her very lmportant daily schedule
to keep her diary and to practice wlolin, Even
on a day when she could not practice vielin, she
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pule to write her diary, since a diary
15 meaningless unless written on the very day,
ghe wrote her diary in the train on the way to
re she was attending the vieolin gradua-

made it a

Tokyo whe
tion ceremony. She want to summer school with
her diary. I tried to let her write her diary

without fail, not to let her forget, I made ef-
forts to create a habit in her so that she would
do it on her own accord, On a day she was tired
after an athletic meat, a school excursion, and
so on, this was a job, But remembering that this
day would never return, I encouraged her to writae:
npark up, Papa 1s poing to study, and Tiko will
at least do her diary, It's okay to skip violin
today," So she has kept it since age four,

Looking at the stack of her diaries, I feal
happy that I have given her the chance to write,

After she entersd school, too, T hava glven
priority to her violin and dilary, ving she did
not have to study school subjects = home. How-
ever, I constantly told her: "Listo: the

teacher well and study hard at schoo’ At =school,

it i3 normal that anyona ecan achiev parfact
score," Thus, she almost never stu i at home;
all she did was lock at some books - 1 it suvited

her. Of course I had her do homewor! since it's
her duty, but I can't agree with the practice Pl
day in which even material not yet covered at
:hnhiol are glven as assignments, I they take
mlll:hn-c?mt:,}h :im at school, there ought to be a
T e Sm u}:]nwa children to learn sufficiently.
it is J-:Isrn‘lmy o Elko, "You study at school, so
Ir thg_rEI:; Mt‘l;ral that your tests are perfact.
listen to 32”“ stake, that's bescause you didn't
time, Check r teacher, or you didn't take enouph
she doesn't |-|:'n:mr errors well." Our rule is that
ave to show us tests with a hundred

i b
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but she has to always show elther ma oI
my wife the ones that are below, so we can find
out her errors and help her understand the ques-
tions, Sinca wWa made it commonsense to score a
hundred, Eiko geomad to think 1t a shame when she

Tfailed to achleve it.

polnts,

23, FEiko or Job Oppor tunity
--Age Flve

when Me, Shichiro Hozuml was elected to the
Dlet, I was asked to work ns his secretary through
gomeona 1 was obliped te, It was an honor to have
this important job; it may have been the best
chance for me to rise in the wider world, However,
thinlking of Eike, I hesitated, If T accapted this,
T thought, I would live mostly in Tokyo, losing the
chance to be with Eiko, Suppose T became a 1little
batter known, it won't amount to much, I was al-
ready past forty. Though 1ife begins at forty ac-
cording to the gaying, in my case there would be
a 1imit, considering my education and my past racord,
Rather, I should concentrate for the rest of my
1ife on ralsing Fiko into a worthy human baing.
‘Mough this would violate social obligation, I must
not, 1 concluded, accept the secretary's positlon,
Hlowever, since I did not want to use Filko as an
excuse, I gave other reasons such as "hare will
be a more appropriate person," and "I am not up to
the jeb "

he person who recommended me to Dletman Hozumi
helped me a great deal during my adverse years, yet
never mentiorned it on any occaslion. It was very
difficult for ma to decline the offer, He eagerly
tried to persuade me, saying, half in jest, “No,
you are the best, Would you please accept? Or
will you be too lorely to live away from your wifep®
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I had no cholce but tell him that my real reage
was the child., Then, he just said, vy see," apng
dropped the issue, I was mowvad,

When I went to Matsumoto to attend the general
meeting of talent education, there was an informa)
moeting at Mr, Suzuki's place, As usuval, we talkeq
about children., Mr, Suzuki than said, "HMigs Tomiko
Shida grew up so beautifully, She owes her fathep
for what she is today. Ille was a school teacher
but since he was too humbly paid io provide his'
child a pgood educatioen, he quit teaching to go inte
businaess, !He and his wife worked very hard and
prospersed so they wers able to buy a good record
player and what not for Tomike." I was deeply
moved, *

In order to foster childran well, a depree of
income iz of course necessary, 1t 1s concealvable
that one might want to charge . o's occupation
for that reason, However, fe. i, though it does
not pay well in today's son! : not a bad oceu-
pation, both soclally and o :allys: it promises
a secure livelihood, and in future a pension,

Miss Shida's father had the or-=se to abandon it
for his child and to face ansilisr direction, I ad-
mire him as a truly worthy father., Although one

{ carmot buy education with monay, one may 54111 need
sufficient income to provide ons's child with the
kind of education which one holds as ideal.

Striving for a better esconomic fourxlation g
in order to bring up a worthy child--I saw nobility
in this act, arnd thought I should learn.

- "Miss Tomike Shida joined the talent educatioen violin
class in 1950, She made such progress that fnr‘ﬂiﬁg
performers were surprized, She is expacted to study

in France as the first student sent abroad on the

Talent Edueation Canter fund, (author's footnote

ZEN AND SELF—][E&L]’HTIUH
(Part 11)

Osamu Yoshida
{D;-ntinued from

Spring, 1979)

T am a musican, teacher,

TII
Uihat am o 1iving thing, and

n bei
gﬂriziihl:ustiaﬁ; gau:mnwaalgg;'rnm different angles,
We are all many-faceted, Qur eyas, however, tend
to percelve only a sharp-edged pinnacle of ngl
being and neglect what extends far and wide oW,

Can you imagine how miserabla the world
ould be Af ore were to live a thief's life? 3
iis world is narrow, barred from the great ocean
of 1ife. lle resembles the gadfly striking against
tha window pane trylng te escape, ignorant of the
wide space on the open side of the window, We
nmeed, then, to step back from the narrow world
we ourselves have built, We must free ourselves
from the imaginary nets, traps and cages. Wa
must see reality with no delusions and deceptlons,

Once separated, lLa letril said, it is impossible 1
to undify. 'The initial and essential step of
Zen 15 to directly ses the true reality, avolding
conceptualization, In hearing sound and seelng
color, one 1s awakened to the sgoless nature of
unitied mind-tody, self-other, epistemo-ontolo-
gleal existence., Ons sees the 1imitlessly inter-
rolated world of phenomerna, One sees dhamma
(true reality), amd is verfified by phenomenal
reality. In poace ona settles in dhamma, ‘Then
for the first time one starts living the total
life. ‘he mind, body, and the outside world
become united: oma lives the undefiled body and
mind of the mountain, ri - *
Pl kil » Tiver and the great earth,
ne, verification) 1s to see the
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mind and body, 1ife and death, self and olhap
in the dhamma (of Dependent Origination) wity
unbeclouded eyes and to live 1t out wakefully

Salf recognizes lhe dhamma apd

here amd now.,
universal truth 1is actualized by sell,

For sell-realization it is eruclal to knoy
the true self, True self-knowledge is achleved
ﬂl'llf [‘_hr[:'u‘gh gal {'-culti‘vatinn* A F‘_",I,.r‘l ruﬂtﬂrﬂﬂ
by a woll ean cultivate ayes which can ses in
the dark, A blind woman used to thread a needls
for open-eyed people, Zen master HySkan had
a guest, convention calls him = thief, one night
He presented his robes, because in his shabhy :
hut thers was nothing else to offer, It was a
cold winter night, However, Ryckan, instead of
worrying that he might eatech eold, regrets in
his poem that the guest did not appreciate the
beautiful bripght moon shining through the window,

Our eyes may be able to sea only the glit-

tering 1ight called 'success,' 'moncy’ or 'posi-
tion,' There are ears deaf to mus! There are
sars vhich rever hear the chirping - blrds,

There are, on the other hand, brair- maged child-
ren of age two or three whe can read batter than
ordinary healthy children, What = vcs all these
differences? Cultivation: educatic:, and selfl-
training, Mister Dopen said that z- uncultivated

man is inferior even to a toad or a lasech, (At
least the latter have no delusions, )

Zon 1s known for its hard and long training--
in fact it demands total effort without eml,
;1;:;‘:1_;5 no other way for anyone who really as-
iyl HmFﬂli'fﬁt’:’t the true self, Only those who
AE 5 i EE *;ﬂm Our conceptual world is the tip
Y E‘u . cebarg only visible above the water

. rthermore that is merely the shadow of

i

e o
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symbols, To soe the reality of our exlsatence,
we must eliminate our preconceptlons, wishful,
wayward thoughts, Only the quiet and concen-
trating mind can porceive the ticking of a clock
ard produce an exquisite note on the violin.
falm mind and elear vision are attained in a
motionless gqulet body, 'The mirror-1ilke surface
and erystal-clear bedy of water in a still vessel
raflects and reveals the world, 'The reality

of 1ife manifests itself, and the source of 1life
1s reached; thence springs the fountain of arts
and sclences, cultures and civilizatlons, and
the revitalizing force needed for 1ife,

The deeply moving music of Casals comes
from the vital source of his 1life, His total
person, not mere technlque, communicates directly
to us. When he plays, he is one with the bow and
the cello, Everything is subsumed, and only the
sound is there., A single note reveals the artist's
total beinpg, Casals said, "I am a man first,

a musician second," We must first make our lives
masterpleceas, Dir, Suszukl can tell from his astu-
dent's recording not only his bowing technique

but his daily 1ife, ‘The Suzukl method rests on
Suzuki philesephy, .1t does not aim to produce

a typist, & robot fiddler, much less a specialist-
fool, but to make genulne human beings and a
soclety realizing truth, goodness, beauty and love,
Thesa virtues must not be just dreams but concrete
actions in the dally lives of ourselves and our
children, These ideals should not be "the flowers
in the air"; we must realize them in every little
move in our life, even when "raising a hand or
stepping a foot." Likewlse in violin playing,

in bowing to the teacher and to the true self,

WIt 1s good to make beautiful embroidery,™
sald a fen master, "but never forget the golden
noaadle which works out the ambroldery." In Zen

S ea s g =y I "‘1‘
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it is essontial to have the right teacher,

The teacher should have profound insight inte
human nature; he should never mistake a branch
for the trunk, 'The task of a teacher is to
bring the diseiple to full self-realization ao
he will be able to live perfectly in all situ-
ations without suceumbing conceptually or physi-
cally to narrowing elements of 1ife. To bacome
a teacher or parent in the Suzukl methed is, i
likewise, most difficult but most rewarding,

To undertake this task is to deepen one's insipght )
into human nature and to cultivate it in one's

salf,
Dr, Suzukl says, "When there is love, there ] Fix my power

15 a lot to do," lot's be aware lhat thera are firmly on the tip:

better ways arl more correct lorms, whether in bow won't wobble,

playing the vieolin or in 1living our dally life, Move on, pony halr,

let's not lese this preci-us opportunity te 1 as m?’elbnw moves,

realize the self, MNoth.=: ~i:s can replace the 1 I wnnlt let you ﬂgnt,

salf; nothling elsa can ro °  the 1ife of the I won't press you down,

PO S T --Shin'ichi Suzuki

Osamu Yoshida has a Fh, D, in Middle East

languages and cultures from Columbia University.
He has taught Buddhlasm and Asian philosophy at 1 v
saveral universities, most recently at the 1
University of Mebraska at Omaha, !
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