~ TALENT EDUCATION
JOURNAL

Na.6 1980




Cover by Osamu Yoshida

Editors Masayoshi and Eiko Kataoka
236 Spring Ave,, St., Louis
63119

Translator Kyocko Selden

@ Talent Bducation Journal, 1980

Flease see subscription form p. 50.

R T "\-l‘

. il -

EDITOR'S NOTE
Masayoshl Kataoka

WHAT MUSIC APFEALS: Life's Communication
with Life
Shin'ichi Suszuki

TALENT EDUCATION AND US
Mitsuhiko Seklya

ONE HUNDRED YEARS OF PRETENDED IGNORANCE
Shin"ichi Suzuki

O HOTIE LESSONS: A Round Table Discussien
Talent Education Matsumoto Chapter

NAUGHTY!
Shin'ichi Suzuki

ABILITY GROWS IF YOU FOSTER IT
Shigeki Tanaka
from Young Children: Everything
Depends on How We Raise Them,
or Child Education by the Suzuki
Methed (no. &)

THE CROW DOES NOT BEGET A HERON
Kiyoshi Suzuki
from A Father's Record (no. 6)

EVERYONE IS BEQUAL; USE AND CROW
Ichire Tsuneoka

51

— ——




EDITOR'S NOTE
Masayoshi Kataoka

In this issue, we are pleased to introduce
three articles by ir. Shin'ichi Suzuki. "It is
the world of communication between life and life,"
he wrote of music in his article, "What Husic
Appeals." He says, "One is first drawn to music
feeling it is beautiful. Then gradually, one ma-—
tures to acquire the ability to feel the world of
the heart of music." In "One Hundred Years of
Pretended Ignorance," he talks about the great
educator, Pestalozzi. The third article, "Naughty "
explains with humor basic teaching principles.

The Matsumoto chapter's round table discussion,
"On Home Lessons" will be of particular interest
to Suzuki parents. Those Japanese mothers encoun=—
tered similar problems in raising their children
to ours. Each family attempted to solve its par-
ticular problems in fresh ways. We can learn a
lot from them.

We are also happy to introduce two fine articles.

"Talent Education and Us" is by Professor Mitsuhiko
Sekiya of Tokai University, a Suzuki Parent. I[Iir.
Ichiro Tsuneocka, Director of Chushin-kai and author
of "Everyone Is Equal; Use and Grow," has had a
close relationship with Mr. Suzuki.

Since the first issue, we have been publishing
in installments two important books on Talent Edu=
cation, Young Children: Everything Depends on How
We Raise Them, or Child Education by the Suzuki
Method by Mr. Shipeki Tanaka and A Father's Record
by Mr. Kiyoshi Suzuki. We have reached the mid-
point in the translation of these books. We hope
you enjoy them.

In gddition to the regular subscription, we have
now established bulk rates. For further informa-
tion, please write to TEJ.
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WHAT MUSIC AFPPEALS
Life's Communication with Life

Shin'ichi Suszuki

Music, I think, is one of the cutstanding
cultures mankind has created,

I have come to think that not to know music
is a great loss. We are born as human beings
and brought up in a society of cultures; how
can it not be a loss to live without knowing
the world of that great culture?

Among the cultures that mankind has developed,
the most universal are "spoken language" and
"written language." People all over the world
benefit from them. Another world which has
developed in parallel with language is music.

It is the world of communication between life
and life,

Some say "I don't understand music well,"
Unhappy until they can translate musiec into
spoken and written language, they feel they
don't understand "what it means." They don't
at all think that the world which is not com-
prehended by appealing to the intellect as in
the case of spoken or written language, is
indeed music.

S0 I ask them, "Do you feel it is beautiful?"
They answer, "I feel it is beautiful." I then
answer, "That's it. When you feel so, you have
entered the world in which you can feel music,
i, e., the artist behind music. If, on hearing
a piece of music, I am asked if I understand it,
I, too, will answer, 'No, I don't.' However,
if the question is if I feel it, yes, I feel it
well, I feel the composer's humanity, heart,
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sensitivity, emotion."

I gradually began to know that the world
of the composer's "word of 1ife” is the superior
world of music, One is first drawn to music,
feeling it is beautiful. Then, gradually, one

matures to acquire the ability to feel the world

of the heart of music.

If you want to foster this ability, choose
a masterpiece you find beautiful, whether by
Bach, or by Beethoven, and repeatedly listen to
it, fifty times, a hundred times.

I woke to music when seventeen by Schubert's
Ave Maria,

A flower patch of one color from a distance
begins to reveal beautiful flowers as you
approach it step by step; the color of the
leaves come into the eye; as you approach fur-
ther, a pleasant fragrance, too, can be felt,
In the same way, the composer's heart, person-
ality, character, and the emotion he committed
to the music begin to be elearly felt as you
listen more. You begin to feel the entirety of
the composer.

In other words, life starts to communicate
with 1ife. You will be in touch with people
with a great and beautiful heart,

In talent education families, small children
listen to records every day and repeatedly
practice the same pieces. They soon start to
play Bach and other composers. Even if the
parents have so far been uninterested in music,
they unconsciously acquire the ability to
appreciate music and the entire family may enjoy
being able to feel music close to their life.

I see a growth of a beautiful and high sensi-

s

tivity.in it. This is namely the education of
SE?SitIVE human beings. In the world of music,
while contact with the life of great men like
Bach, Mozart, and Beethoven is accumilated,

the education of beautiful sensitivity is
carried out unconsciously.

What a wonderful world of human contact
music is., In music, Bach and Mozart are still
alive and talking to us,

“Sound breathes life / Without form it lives,"
I often repeat.

The late great pianist Busoni wrote in a poem
in praise of Mozart:

Youthful like a boy, mature like an old man
Never old, never modern,

Buried in the grave

Yet always fresh.

His smile, so human,

Shines on us, purifies us,

Bven now. . . .

If permitted, I will here prophesy that, as one

of the future possibilities, the time will surely
come when mankind can cultivate by music a superior
sensitivity and beautiful humanity in every child,

Choose a beautiful masterpiece by Beethoven,
Bach, or Mozart, and play it every day for a new=
born, It's a fact that in five months the baby
will be thoroughly familiar with the piece.

At the very start of life there is the poten-
tial for the growth of a human being with a beau-
tiful sensitivity. If the time comes when people
are aware of this potential as a fact, it will
be possible for the state to adopt a poliey to
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educate all Tabies so as to foster superior
sensitivity and beautiful humanity.

When Maestro Casals visited Japan for the
first time in 1961, approximately four hundred
Tokyo chapter students gave a welcoming concert
at the Bunkyo-ku Public Hall, It was a great
day, a precious day to commemorate.

Over twenty students including small children
of ages five and six, Tostered by Mr. Yoshie
Sato, played the cello together. Their perform-
ance of Saint-Saens' Swan was indeed beautiful.
The Bach Double by two hundred violin children,
including many small ones, was also splendid,

Hearing the fire unison performance of such
small children, Maesstro Casals was deeply moved.
When it was over, he hugged my shoulders, with
tears in his eyes for a while. Then he went up
on the stage filled with children standing with
viplins, and spoke.

In that speech, he said, "Perhaps it's music
that will save the world,"

These wonderful words clearly teach us the
essence of music, In music Bach and Mozart
still live and talk to us, and for this very
reason, as he prophesies, there is a possibility
that zome day mankind will create a beautiful
human world.

In order to materialize this hope of man-
kind, there must be people who will work toward
this dream, toward the creation of a beautiful
human world., At workshops at American music
schools, I stated my thought on this question,
and quoting the words of Maestro Casals,
appealed to the audience, "Who will do that?

——— - = v R
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Isn't it on all those engaged in music educa-
tion that this mission rests?" Almost every-
where, the moment these words were over, the
American or Canadian musie teachers in the hall
stood up clapping their hands loud to indicate
their agreement, I was very happy. I almost
envy music educators over there who always res-
pond enthusiastically in this way.

Music educators' misslon certainly ought to
be that.

Music enables us to communicate with the
souls of great people in the past. In musie,
they still live and address us, Music has the
possibility to fulfill Maestro Casals' prophesy.

Talent Flucation, no, 14
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TALENT EDUCATION AND US

Mitsuhiko Sekiya

It was in 1948, the year after the defeat in
the war, that Mr., Suzuki settled in Matsumoto,
founded the Matsumoto Music School, and began
his talent education activity. Amidst the bleak
chaos immediately following the war, he launched
his work with a firm belief and fresh inspiration.
We could not help being drawn to it with a sense
of unusual excitement. At that time I lived in
the suburbs of Matsumoto with my wife and my old-
est son who had not yet reached school age. In
the following year we enrolled him, then five
and a half, in talent education, Since he was
not very healthy and was still young, he sat with
hiz small violin on the back of my wife's bike
when she took him to his lessons, My wife always
brought home refreshing instructions after Mr.
Suzuki's excellent and unique lessons, OQur son
alsc diligently attended the lessons with joy
and complete trust. In the same group was Miss
Tomiko Shida, now in Belgium, and just above in
the very first class of the Music School was
Miss Hircko Yamada who entered the Rotterdam
Symphony in 1969, Since it was not long since
Mr, Suzuki had started his work, the number of
small children who gathered there was so tiny
that it cannot be compared with the number now,
On the New Year and other occasions, he invited
not only the children but their parents to his
Place to a gathering of play-in and recreation,
There, a cosmos of ineffably pleasant communi-
cation and learning naturally evolved around
Mr. Suzuki,

Private less?ns are often associated with the
student's and his family's, interest only in his
own progress, jealousy of his friends' Progress,

and feeling of satisfaction and superiority
when only he advances fast and excels others,
However, in Mr, Suzuki's class there was not
even a hint of that kind of atmosphere., The
question was how individual children could mas-
ter their assigned pleces perfectly according
to their different abilities till they became
part of their flesh and bloocd, Those who
reached advanced pieces always went back to the
initial steps and repeatedly practiced basic
materials, When asked to play with beginners,
they instantly played in uniscn or in harmony,
creating beautiful music by their cooperation,
The perfect blend of enjoying art was taking
roots in thelr life from a tender age, thanks
to Mr, Suzuki's careful instruction, which was
provided in a humorcus and lively atmosphere,

In the spring of 1951, a new job brought me
to Tokyo, My wife and son left Matsumoto to
Join me in the summer of the same year. Mr,
Koji Teyeda, who had been fostered by Mr., Suzu-
ki after the war and who was now in Tokyo pre=-
paring to leave for France, kindly taught my
child once a month until his departure. My son
had a heart problem. In the late fall of 1953,
during the field trip from school, he suddenly
passed away., However, the six years of talent
education which allowed him to mingle with Mr,
Suzuki's early disciples was not only precilous
to him but to us as well. Its lofty and rich
spirit has penetrated into our 1life, and unde-
niably constitutes an important element today.

When people hear just the word "talent educa-
tion"™ or when they view it superficially without
entering into the reality of its activities, they
may often take it for a movement loudly advocat-
ing early education of young children's artistie
ability, However, the intention and the reality
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of this movement do not stay at that level,

It is an approach based on a vision for ﬂe'-_.rei_l—
oping to even greater heights the human spirit
from early childhood, from birth, not only in
terms of artistic ability but of humanity. We
can say that "talent education is human educa-
tion.” Confucius says, "To say in one word
what the three hundred ancient poems express,
it is a serene heart," To foster this serene
heart is, I feel, the aim of talent education.

Living in the last half of the twentieth
century, we are acutely aware of the miraculous
progress of modern technology. The world has
become suddenly narrow, and remote areas and
foreign lands which we thought of as "far beyond"
are no longer there on the globe: we have all
become neighbors, However, the other side of
of this extreme progress, "loss of humanity,"
is a cause of serious anxiety. We worry that
ironically man becomes pulled around by the
technology created as tools for better human
life, and, reduced to technology's slave, may
gradually lose the human "heart."

The great sclentist Einstein left this world
worrying this., Mr, Susuki in his youth had
personal contact with him and learned a great
deal. Albert Schweitzer, who devoted his life
to medical and missionary activity in the jun-
gle of Africa just below the equator, and who
also was an organist with worldwide fame, was
another man whom Mr, Susuki deeply admires.

Mr, Suzuki alsc seems to resemble the great
Swiss pedagogue Pestalozzi who devoted his en-
tire life of eighty years to education until
the first half of the last century, Pestalozzi
says in his masterpiece, How Gertriude Teaches
her children: "I hear a holy whisper in my
heart:'Do not live for thyself, live for thy
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brethren!'" This is based on the spirit of St,.
Paul who spoke two thousand years ago in the
Epistle to the Philippians (2:4): "Look not
every man on his own things, but every man also
onn the things of others.”

The lofty ideal, or ultimate truth, of talent
education lies in the mind as spacious as the
great ocean which the above predecessors had.

It lies in humanity which does not limit people
to their own personal or national interest but
lets them care for others with respect and af-
fection, In the past few years Mr, Suzuki, past
three score and ten, has repeatedly taken young
people to the United States, as though on a small
domestic trip, without finding it a big chore.

I can understand it only as a manifestation of
his thoroughly humanistic spirit.

Again, as I witness how small friends partici-
pate from overseas on thelr own accord in the
annual Talent Education Concert in Tokyo, or how
great musicians from the Soviet Union, Europe
and the States either attend the same or often
visit Matsumoto, I cannot help realizing the
workings of the humanistic spirit manifested
through music and music education.

Nobody can guarantee that the "loss of human-
ity" will not gradually influence the world as
an irresistible power. Under such conditions,
we must try to firmly nurture a human heart and
sensitivity in ourselves as well as in young
children, The development of talent education
by Mr. Suzuki, who has proved that "every child
grows depending upon how he is raised," is a
great encouragement and source of strength for
us, I believe that in a young generation
correctly brought up rests the bright future of
our country and the world,

p—
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Talent Fducation, no. 6.
(Professor of Tokai Univer-
sity and instructor, Inter-
national Christian Univer-
sity.)

"Man is a child of the environment.*®

"Sound breathes life--
Without form it lives."

"Strings are mindless
They only sing forth the heart
Of those who ring them out,"

=—=words of Shin'ichi Suszuki

13

ONE HUNDRED YEARS
i OF PRETENDED ICNORANCE

Shin'ichi Suzuki

"Start out with the easiest matter; let the
children master this simplest thing before ad-
vancing further; then, gradually add a little
at a time to this perfectly mastered matter."
~-=Pestalozzi (1746-1827).

Reading a book titled Processes of 5555?553
Formation by Kuniichi Kondo of Higashi Junler
High School, Akita Prefecture, I was surprised
to come across something which closely resem-

bles our talent education method, explained as
the method of Pestalozei.

g -

The reascn that I was surprised is that,
despite the fact that Pestalozzi clearly ex-
plained this principle for fostering human
_ ability, it is carried out neither in school
| nor in general education., Why is this, when

countless educators mention Pestalozzi? What
: I have talked about and practiced as the first
step of a method by which "every child grows,”
he had already emphatically stated more than a
hundred years ago. The most important thing
should have been to put his teaching into
ractice,

To know what Pestalozzi said and to be able

to carry it out--between these two there is a
great difference. To know is one thing, to act
is another. WNo matter how much Pestalozzi one
reads, no matter how many time= one repeats
ocne's knowledge of education, one cannot cre-
ate an educational environment which is capable
of educating. Doesn't the history of these

s

.




PR

14

hundred years show this fact?

That is what surprised me., I am sure parents
and teachers who are capable of teaching are
those who carry out what Pestalozzi emphasized.
In general, however, these hundred years can be
said to comprise an era of inability in which
educators lacked sufficient ability to practice
Pestalozzi's theory. I have never read his
books, but I have emphasized the same thing and
demonstrated it by fostering children. With you
I have advanced the talent education movement,
But when will Pestalozzi's method, or my method,
become part of the commonsense of education in
general?

It may be ancther hundred years. We may have
to endeavor a total of two hundred years, before
we reach an era in which every child can be fos-
tered well, Or is it not =so?

So long as school teachers remain mere schol-
ars, children can't be fostered., I think we
need a college of education devoted to training

skilled teachers capable of fostering every child.

We must also create an era which highly esteems
such teachers.

A hundred years from Pestalozzi--why have
educators throughout the world remained idle?

Talent Education, no., 6
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ON HOME LESSONS
A Round Table Discussion

. Matsumoto Chapter
Participants:
Kenko Aoki (moderator)

Toshiko Yamada
Michiko Shida
Kinuko Toba
Tomoko Numanami
Hisako Fukazawa
Shigeki Tanaka

AOKI: I am sure parents whose children are
learning the violin share in common the problem
of lessons at home. The teacher gives a lesson
once a week; the other six days depend on the
practice at home, Needless to say, the parents’
instruction at home is extremely important.

Some of you have already fostered fine child-
ren and some cthers are presently engaged in
child-raising. We have asked you to gather and
discuss various problems you have encountered.

Motivation

May I ask what motivated you to join us?
Mrs., Yamada, you are the oldest member here.
Would you please start?

YAMADA: In 1946, the year after the war ended,
my mother heard Mr. Suguki's lecture at the
Girls' Normal School., She was deeply moved,
When I came back from Manchuria, she told me
about talent education, and persuaded me to
enrol my child, This was my motivation. The
Matsumoto Music School had just been founded.

]
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There were no instruments. No printed music nor
records, which are abundant now, ©So it was very
hard., We didn't get our violin for half a year.
During that time, Mr. Suzuki had my child read
boocks to train her memory. He assigned her for
example to practice reading a book called Doctor
Rabbit every day, and recite it for him, That
proved very helpful after she entered school,

SHIDA: My daughter attended Kyomyo Kindergarten,
A friend studying at the Music School played the
violin at the kindergarten graduation. My daugh-
ter came home and said she wanted to play the
violin no matter what. We also had just returned

Hircko (Yamada) Masacka--taught in the U, S,
and Canada; former member of Rotterdam
and Berlin Radio Symphony orchestras:
presently teaching in Tokyo and Matsumoto.

Tomike (Shida) Lavwers--violinist, living in
Brussels, Belgium, actively engaged in
solo and chamber music performances,

Hiroko Toba=-taught in the U, S.: presently
teaching in Matsumoto.

Kazuko Numanami--taught at Oberlin College.

Isako Fukazawa--participated in the American
tour as a talent education student.

Shigeki Tanaka--former member of National
Education Institute and of Center for Ear-
ly Development; presently vice president
of Suguki Method Institute and principal
of Talent Bducation Shirayuri Kindergarten;
author of Teaching Method which Creates
No Dropouts, and Yo Children: Everythi
Depends on How We Raise Them (1978, pub-

ishaed serially in English in TEJ, 1979- ).
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from Beijing, and were financially strapped.
Both my husband and myself were running about
busily to earn a living., We had no leisure to
let her do the violin., We kept telling her to
wait a bit, so she finally joined in the spring
of her second year at elementary school, She
was seven and eight months old.

TOBA; In our case, my nephew was enrolled, Our
daughter =aw him play, and insisted on doing it
herself. She joined when she was six,

NUMANAMI: My child attended Yoji Gakuen, the
Talent Education Kindergarten, She caw her
friend's lessons, and asked and asked to join,

I thought she would eventually give it up if I
left her alone for a while, but she insisted

for a month, She kept asking when she could
start, without ever giving it up., I asked,

"Will you really stick to it?" "I will, I will,"
she insisted, So I decided to let her do it,

AOKI: That'saniceway, (Laughter.)

NUMANAMI: She did get tired of it, though, in
her third year or =so.

AOKI: I guess she experienced a 1little slump,
How about you, Mrs. Fukazawa?

FUKAZAWA: In my village there was a group called
the Reading Circle, We had Mr, Suzuki come and
talk., We lecarned that every child grew, regard-
less of the background, if there was a will, I
Was greatly moved. Bur ours was a farm family,
a genuine farm family, and I had to be the first
to get to work, I had no time. I wondered if
such a thing as talent education was poszible
for my child, When she was about two and eight
months, she envied the violin of a friend who
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was taking lessons, OShe wouldn't let the
friend play it. We were fond of music, but we
never even thought of letiing her study such a
thing, But my child craved the violin so much
that the friend's mother gave her a violin as a
toy. Grandma was deadset against letting her
take lessons, She said it can't last long in a
farmhouse, and beslides people around us would
think we had time to kill. B5he said it would
never do. But we started to sneak to the Music
School, at first hiding the violin in a scarf.

The Earliest Stage

AOKT: Let me ask you some concrete questions,
Did any of you learn to play the violin yourself
when your child started?

TOBA: Neither my daughter nor I understood any-
thing, =o we went to beg Teacher Okumura's
daughter to teach us. I took her to the storage
room and she taught me and my child takataka
tatta.

AOKI: How about you, Mrs. Yamada? Grandma ac-
companied Hiroko at first, didn't she?

YAMADA: Yes, My husband was detained in Russia,
As soon as I came home from Manchuria, I had to
take a job to earn a living, Grandmother accom-
panied Hircke very diligently, She was a great
help, You did a lot for us, too, in those days.

AOKI: Oh, no, , , . Talent education had just
begun then. CGrandma always accompanied Hiroko
when Mr. Suguki took her on a lecture tour.
She 1s someone I can never forget. And you,
Mrs. Fukazawa?

FUKAZAWA: The time I am with my child is the

Bt
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only time I have for myself. So I never had
the leisure to learn the violin myself, All

I think about is how to skillfully digest what
the teacher has sald and to let my child study
it. T have lived these three years as if in a
fog.

SHIDA: I accompanied my child for the first
month or so, but since my husband understood
the material somewhat better than I did, I
thought it would be more effective, and asked
him to take care of her study. I tried to
shoulder a larger share of work instead,

ADKI: Even though the father takes care of the
child's home study, the mother cannot just stay
out of it, can she? What did you do in that
respect?

SHIDA: Both of them would get carried away. My
husband would grow more enthusiastic than the
child, and in the end get angry and make her cry.
Hearing that in the next room, and judging he
was in the wrong, I always played the role of a
monitor. (Laughter.) I didn't do anything

much except that.

ADKT: It must be more or less like that in
every_family, though more often it must be the
opposite of the Shidas' case. (Laughter.)

NUMANAMI: I just repeat what the teacher says,
I have never held the violin under my chin, So

I had to struggle with a tuni ipe when tuni
for my child. e pee e

How to Let them Listen to the Records

AOKI: Mr, Suszuki repeats that ¥you have to let
Your child listen to the records., In fact,

T— e
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there is a lot of difference in the growth of
musical sensitivity and progress between child-
ren who listen and those who don't, How are
you handling this, Mrs, Fukazawa?

FUKAZAWA: Right now, it's our rule to play the
records before school and between supper and
bedtime., At first it was my husband's role, but
it's hard for him to carry it out, so I've been
doing it, Nowadays my child does it herself.

At filrst it wasn't smooth, If T tried to put
them on every day, I felt tied down, But by now
it has become a habit, In the morning, she lis-
tens to the piece she is on now, In the evening
during the lesson, I pick out passages she does-
n't understand well or other special places for
her to listen to. And just various pieces,
mostly vieolin music,

AOKI: What do you think? Would it be nice to
map out the hours for playing records regularly
a few times a day, or would you just play them
at random without such rules? What is your
view, Mrs. Shida?

SHIDA: I'm already a retired veteran, without
too much to do with children. Records are often
played during the child's practice hour, or when
the child's polishing a particular piece so he
can play along with the record, I have a feeling
that it might be more effective to make use of
the records by letting the child, not listen to,
but hear the music, even from afar, when he is

at play, doing something entirely different from

practicing,

ADKI: I see. In other words, you are saying
that it's better not to force it on the child,
It follows that it's best to skillfully lead the
child to play the records on his own accord as

F
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as in Mrs, Fukazawa's case, doesn't it?

SHIDA: I think in that vein, But in reality
those with small children, I guess, would play
at least the part of the record they are study-

ing, before the practice.

FUKAZAWA: Parents sometimes don't understand the
material, so there's no choice but to depend

on the record

The Amount of Practice

ADKT: I would 1like to ask you about the amount _
of practice at home, How did you do with Hiro-

ko?

YAMADA: Right now I'm regretting that I didn't

let her practice a little more. Because of my

work, I woke her early in the morning, and let

her practice an hour or an hour and a half. At
night, too, we did about that much, She played
nearly falling asleep. During the day, I think
grandmother had her practice some,

AOKI: Rather than once a day, it is nice, if
possible, to divide the time into two or three
sessions, isn't it,

YAMADA: If it's too longz, the child will become
tired, and become sick of it, When the practice
Just continues idly, it's no longer real prac-
tice. I think it's better to have a child play
briefly but effectively.

NUMANAMI: In our case, our only rule was that
Kazuko had to practice about five minutes before
going to nursery school. When she came home,
she practiced a little, and again in the evening.
A small child really doesn't last any longer




than five minutes or so at first, In our case
it wasn't easy at all to make it last five min-
utes. When she was a little bigger, I had the
music lean against something in the kitchen
while I was preparing supper, and let her play
standing in front of it. Since I had to follow
the notes one by one, Kazuko used to get angry
saying that T solled the music with my wet hands,
(Laughter, )

SHIDA: We couldn't do a thing in the morning.
Everyone in the family was a sleepyhead. So we
used the evening fully., Tomike didn't play away
her time after coming home from school. She
took her violin out immediately. She almost
never did her school homework. Even if I said,
"Go outside and play a little," she wouldn't

go. She practiced till late at night. Also,

my husband didn't come home till late. Both of
them wers the type that gets carried away once
they start, so they just kept on going no matter
what time it was getting to be,

AOKI: That means that she studied quite hard.

SHIDA: Yes, in terms of hours, she did a consid-
erable amount, When she was in the lower grades
at school, she returned home early gnough to
leisurely practice two hours to two and a half
hours before supper. And then again long hours
after supper. There almost wasn't a day when

she didn't forget her homework or left something
at home, 5S¢ she got scolded by the school teach-
er every day.

ﬁDHI: Is that right? It's easy for the parents
1f the child loves to play that much. Usually
they don't want to Play, or do they.

FUKAZAWA: In our case, we eriticize too much
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without meaning to, and she stops enjoying
playing. (Laughter.) If we let her play the
way she likes, she just feels fine and plays in
her own style without heeding mistakes, rushing,
or anything., When I realize her performance is
different from what I hear on the record, I be-
gin to criticize. Then she stops enjoying.
Right now, we are in that cycle. (Laughter,)

AOKI: I'm sure it must be the same in every
family. It doesn't suit the children's nature
to have something forced on them. And yet, we
shouldn't leave them to do a= they please,
That's the sticky point.

TOBA: Same here. I speak too much, until my
child cries, Then my husband says, "Please
stop it." (Laughter.)

NUMANAMI: After the child has stopped enjoying,
one may still say, "Do that again, do that
again,” That's ineffective, I think, (Laugh-
ter,) For the child is sick of it and thinks
he'd be through if only he plays once again,
right? When I hear that kind of thing, I think,
"Oh, I wish the parents didn't say that."
(Laughter. )

AOKI: Well, I bet it's easy to fall into that
kind of situation, But that's like telling a
lie to the child, It should be avoided.

NUMANAMI: Again, sometimes the parent finds it
beyond his or her power, and gives it up before
reaching the goal, thinking of handing the prob-
lem over to somecne else who knows better, I
think it's better not to do that. Even though
the parent doesn't understand the material, in
the long run there will be progress if he just
keeps at it, Once we ask somecne else, we lose
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hold of it, and it will be impossible to pick

it up again, I have kept at it though I didn't
understand it well, After Seitz I kept thinking
of stopping, because I thought it too difficult
for me to follow; once past that point, I became
ambitious again. . . .

AOKI: This is a very important question, I think.
The mother has to have a firm resclution to ad-
vance with the child, Once she yields to her

owWn convenience or her emotion, that would be

the end of the whole thing. It warns the parents
to be even more patient than the child. Both
parents’ fortitude and efforts, I really think,
are the main source of the child's great growth,
The speed of progress is not the problem, The
main thing is to achieve the final target.

Mr. Tanaka, please join us and talk,

Don't Rush, Don't Rest

Next, there seems to be a tendency among some
mothers to rush toward more advanced pieces,
Would you please comment on this, Mrs, Shida?

SHIDA: A piece is not finished because the child
is assigned the next piece. It's necessary to
repeatedly practice it so he will gradually be
able to play it really well. Even when the child
advances to new and difficult pieces, it is im-
portant to always play the older pieces. Mr.
Suzuki says so, too. Tomiko seems to have under-
stood it well, for she always practiced takataka
tatta when she was already advanced in pieces.

TAH@HA: I think that's the correct way. Mr, Su-
zuki's system is ultimately based on accumula-
tl?ﬂ, I think, According to the system, if the
child ecan perfectly play the former pieces, the
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next one is not so difficult. Therefore, it's
correct to repeat the older pileces instead of
concentrating only on the new plece. In the
case of "programmed learning," too, children
are guided so that they can be introduced to
new things without resistance., What they have
learned is accumulated in preparation for newer
things, so if they just review them perfectly,
they can go on to the next stage smoothly. Mr.
Suzguki's aim is the same.

ADKI: In other words, if you build ability and
then go on, you can advance smoothly,

NUMANAMI: Mr, Suzuki asks the child to play not
the present piece but an older piece: "Let me
hear you play it really well, and musically."
The child feels really inspired, and plays it.
Then Mr, Suzuki comments on the performance:
"Well, it would be better if you change that
part this way." After that he teaches the
present piece. So the child feels a greater
incentive: he thinks he will try hard so Mr,
Suguki will praise him next time.

ADKI: That's his knack of inspiring confidence
in the child, isn't it.

FUKAZAWA: Tt would be fine if the echild eoculd
refine all the pieces, but there seem to be
Pieces he likes and those he doesn't,

AOKI: How would you approach that?

FUKAZAWA: I think after all it's the frequency
of practice. In my child's case, when she prac-
tices a piece plenty and gains confidence in it,
that piece becomes her favorite. A plece that
she practices just once a week or twice a month
goes out of her favorite repertory,

i i Ry
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TANAKA: This may be a little differen@ from the
violin, but in the case of school subjects,
there is some kind of resistance when new mate=
rial is introduced, The condition in which the
child overcomes that resistance is important.
If the resistance is too big and can't be over-
come smoothly, it seems the child often thinks
he doesn't 1like the material, and the moment he
thinks so he gets sick of it. In the same way,
if a child always feels insecure about a partic-
ular passage in a piece, it eventually stops
being among his favorites,

AOKI: Doesn't group lesson help in the problem
of having likes and disllkes?

TANAKA: Well, since many children play with him,
he smoothly moves along with thelr help. Even
if he had some difficulty about the particular
piece, the music flows on, and he just plays it
together, That makes it smooth for him, He
feels cheerful, There are many psychological
aspects like that,

SHIDA: Even if the child plays it poorly, he
can't be heard amidst the many children, All
he thinks is that he has played it well with the
others. (Laughter,)

YAMADA: In Hircko's time, there was a group
lesson every Sunday. She attended it from the
start, There was a schedule like volume so-
and=-so till what o'clock, ete. So she experi-
enced no likes and dislikes, but Played every-
thing equally, '

AOKT: In Matsumoto, children still meet two Sun-
days a month, divided into A, B, and C repertory
groups. A lot is done in Nagano and Suwa, too
Mr. Suzuki emphasizes group lessons, Of éour$é
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violin classes elsewhere, too, have group
classes.

Parents' Self Criticism

You have raised your children well. Bu?
looking back, what kind of things do you wish
you had done better?

YAMADA: There are too many things, . . . I
wish I had let my child listen more. In those
days, since it was right after the war, records
weren't accessible, We did without them in the
most critical period. Fortunately she was able
to accompany Mr, Suzuki on his trips, so she
learned a lot as a human being as well as in
music, I am grateful for this,

TOBA: I regret that I spoke too much, that I
scolded my child too much,

NUMANAMI: Me, too, I was often unable to veil
my emotion despite myself. . . .

SHIDA: I feel that there were things about
which we should eriticize ourselves, concerning
the practice itself.

FUKAZAWA: Right now the best I can do is listen
to my predecessors, I often say to myself,
"I'll change this that way from tomorrow," but
then I get irritated because I'm busy and tired
and so forth, and before I know it I grow emo=-
tional, My time to be with my child is limited,
And since I try to use that limited time effec-
tively for practice, I get uptight, and then
that's the end. So I think there is no other
choice than that the parent matures. I think
it's spiritual training for me.
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AOKI: Mr. Suzuki says that one's own child is
difficult to foster. It is because you can't
easily observe your own child objectively, isn't
it?

TANAKA: That's right, As everybody points out,
it's easy to become emotional, for one's apt to
egoistically think it's one's own child, A
school teacher can't be that way, because it's

a job, It's rather rare for him to become emo-
tional in that way; it's relatively easy for him
to look at the children objectively.

TOBA: I think it's important to praise, My child

says, "Today I could play well, because mommie
didn't get angry; I wish it were like this all
the time," (Laughter.)

TANAKA: Yet when your praise is clumsy, it's
transparent even in the child's eye, You are
told that it'll work if you praise, and tell
your child, "You've done well," But the child
knows right away that it's a lie. (Laughter.)
It's not so easy to feel you are ready to really
praise sincerely. That's because the parent ex-
pects a lot., He can't objectively estimate the
child's growth. He's so greedy that he expects
a little more always, and burdens the child be-
yond his ability., When the child's growth
doesn't meet his expectation, he becomes hys-
terical, (Laughter.)

NUMANAMI: I don't remember when, but Kazuko was
told to play a little at something like a teach-
ers' workshop, So she went. She made mistakes
because she had not been practicing the piece
mucp. And each time she-made a mistake, she
%ncxed at me, like this, Then Mr, Suzuki said,
A child who keeps looking at her mother's face
is someone who's always getting scolded badly
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at home.," (Big laughter.) I thought that it
must be so,

FUKAZAWA: It was yesterday, I think, The only
time I am with my child is the lesson time,

So during the break, she tells me about her day.
She told me as usual about her day but she
sounded particularly sensitive that time, talk-
ing about human relationships., I felt that she
was maturing lately, thanks, I thought, to the
violin and school teachers, I resumed the les=-
son praying that she will grow as a chlld with
a beautiful heart., She played very well, I
realized how important it was for the parent

to recognize the child,

AOKI: If the chlld 1s constantly scolded, the
lesson becomes a pain, He will never be happy.
Maybe mothers will have to be trained so that
they never scold their children. (Laughter.)

Children and TV

Now let's talk about TV's influence, Do
your children become carried away by TV?

FUKAZAWA: Mine never watches television. She
doesn't want to,

TANAKA: Long ago when the TV was new, children
watched everything from beginning to end, but
nowadays they seem to select what they watch,
That's the recent trend.

AOKI: When I hear children talk, I'm surprised
to find that they know the program schedule so
well., They know what's on at what o'clock on
what day of the week, etc.; so much better
informed than about school work., It won't be
good not to let them watch at all., How do you
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think this should be handled?

TANAKA: For example, suppose the {:hﬂ.u:l wants

to watch a cartoon at a certain time ﬂn‘a.{:er—
tain day of the week. Don't you think it's
fine to fulfill his desire, just that short
pericd of time? At school we axpect parents to
do that., However, when it coincides Hith_the
lesson hour, the parents have to discuss it
with the child, It's not good to say no to the
child when he locks forward to the progran.

AOKI: An infringement of human rights, perhaps?
(Laughter. )

TANAKA: Another thing is that it is impossible
in this era for the parents to try to coop up
the child at home. While at school the child
iz in the school community. When he gets out
of school, he will be in that environment out-
gide of school, I think the most important
thing is to raise the child so that he will be
able to judge what's good and what's bad,

Practice and Study

ADKI: According to Mr, Suzuki, when children
start to play Vivaldi's and Bach's concertos
well, their facial expressicn becomes firm and
their eyes shine differently than before, When
he asks thelr parents about how they are doing
at school, the majority answer that the children
gre acadenically doing wvery well,

I have started to conduct an I.Q. teast on
the children enrolled in the violin classes in
Matsumoto, It has just begun, and has not yet
reached the stage for publicizing the results,
But according to this survey, although there
iz nothing very noteworthy among toddlers whao
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have just started to learn the vieolin, by the
time they are on Vivaldi and Bach, the I.Q.
markedly rises. There are children whose I.Q.
is around 164. When & child gains confidence,
anxd starts to feel inspired to practice on his
own initiative, his attitude at scheol, I think,

changes also,

TANAKA: Certainly, when the child tries to
tackle something with confidence, hls learning
attitude is different, That the child has con-
fidence means that he is secure., It is reflect-
ed in his attitude. This is not limited to the
violin; it can be said of sports and many other
things as well.

YAMADA: Tn Hireko's case, because she received
memory training when she was small, she was the
top in the class in language, though she never
studied it at home. When she was in junior
high, her homercom teacher asked why she was so
strong in memorization, So I took him to Mr,
Suguki. He was very much impressed by Mr. Su-
zuki's talk. Even after she entered high schocol,
she rarely studied because the violin kept her
busy but she was always among the first three,

AOKL: The parents don't worry too much about
school while the child is still in kindergarten
or elementary school, but when he enters Jjunior
high, preparation for high school and college
entrance exams begins to keep him busy, Many
parents seem to let the children drop the vielin.
Mr. Suguki says that they should let their child-
ren continue the vwiolin along with school study,
since they are at the stage where thay have made
progrezs in the violin and started to feel con-
fident. If they are only made to study, study,
study, from morning till late at night, they
will end up losing ability, centrary to
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. Your children continued to play
::gmzﬁﬂﬁnzhrﬂugh junior and senior high behind, but let us stop here. Thank you very
schools, didn't they? much,
| YAMADA: Yes, she never stopped playing, Talent Bducation, no. 2

TANAKA: Whether or not today's education is
healthy 1s a question, Ideally, we need the
kind of education which allows the child to play
the violin without having to worry about school |

The earlier period
Ry The batter environment
ADKT : That's '.I:'ight. T{)ﬂ_ﬂ,:.l"s sducation is -lil{a The better tﬂﬂ'l:_‘.'hlng method
this: the state provides the road from elemen- The more training
tary school to college and announces that if we The superior instructor,
don't walk on that road, we will be disquali- .
fied as social beings. HD'EED\"EII", it provides fFi‘\."E mottoes of Talent Biuca_tinn} .

clumsy and ineffective instruction which requires
cramming, The parents in this society have no
choice but to implicitly follow this, Few people
know how much is lost by this in human terms,
This is our problem,

FUKAZAWA: Tt really is so. Children today are
chased around all the time by test after test,
In our days we only had tests once a term or so.
The teachers mimeographed their handwritten
tests. Their heart was in them, and they commu=-
nicated with us through them, Nowadays tests
are “"instant," made up of true-false questions.
I wonder if such mechanical tests can nurture a
human mind,

AOKI: Love that allows the mind to communicate
with another, beautiful conduct, the heart capa-
ble of being moved by beautiful things--if these
things, implanted in childhood, gradually fade |
away during higher education, and are reduced to '
nothing, then it will be irrecoverable. I am
afraid we are leaving a very difficult problem |
I




NAUGHTY!
Shin'ichi Suzuki

When I asked an advanced student, "Play such-
and=such a plece by so-and=-so in the curriculum,
to my surprise he replied, "My teacher said I
didn't have to learn that piece and skipped me
to the next one, so I can't play it." How very
naughty.

Then I heard another student's parent say
that her teacher skipped an entire volume, Isn't
that an unreasonable thing to do? I ask you,
please don't do this, The materials in the ten
volumes are sdited so that necessary conditions
for learning higher techniguea are gradually
accumulated one by one within the pieces. By
training the student on the pieces in the correct
order, it is possible to let him master the tech=
niques. It iz no good to skip pieces,

The student must also repeatedly play all
the previous piecez at home and im clase in order
te "acguire ability by the pieces he can play.”
This is the crux of fostering ability by the
Suzukl method,

The process of railsing ability to play well
starts at the time when the student has learnsd
to play the assigned piece without a mistake,
not before,

Parents who do not understand this have the
wrong idea that advancing in pieces is progress,
and wish to push their children forward to more
and more advanced pleces., I am tempted to call
this a "teaching method for messing up." Our
movement aims to demonstrate that every child
grows if ability is fostered correctly.
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Teachers who would skip pleces to teach
materials further ahead can be considered to
misunderstand the Susuki method.

Class Concert for Testing Ability:
Who's Fostered?

Suppose you have ten students in Book 5 and
six in Bock 4. Call them team 5 and team 4 or
something, meaning team of students whose fos-
tered ability should be at Book 5 or Book
lavel, Gather them in the classroom, assign
a specific plece for each teanm,

This is a solo recital lesson for finding
out if the students' ability has equally grown,
if all the Book 5 students have grown to the
Book 5 level. In other words, you find out

who's fostered., FPlease try this classroom con-

cert twice a year or so. Give a piece to each
team, It will be fine to pick an sarlier plece
which everyone in the group can play. Ho mat-
ter what the plece is, their parformances will
reveal their ability.

Let all ten Bock 5 students play individu-
ally. If the vibrato, beautiful tone, correct
pitch, musical sense, and good rhythm, expect=
ed from Book 5 level are all there in most of
the performances, then your instruction has
been successful, and you have proved that every
echild groews, On the other hand, if there are
students without sufficient ability, you can
use this eppertunity to start fostering them
better. It can serve as a good comparative
survey.

We may call this a survey concert of our
teaching method based upon the idea that "every
child grows; everything depends upon how we
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raise them," Our education includes no drop-
outs, Hence we need to have a survey congert

of like=level students, whose fostered —=who's
fostered?=- ability will show in their perform-

ances.

Please put this into practice. This is one
of talent education's new ideas, It will serve
both teachers and students.

On Individual Lessons

Earlier in the United States, when the teach-
er gave a lesson to a student; nobody else en-
tered the class. Students and their parents
waited for their turn sitting outside in the
hall,

How foolish, I thought, and talked to one
such teacher about the great effect achieved by
opening the lesson to other students and parents
and the incentive that could be brought to stu-
dents,

In talent education, classes are arranged so
that three or four students come at the same
time and watch each other's lessons. While lis-
tening to the teacher's instruction and to other
students' performances, students unconsciously
I_I.e»a.rt‘i & great deal, and at the same time feel
inspired to try hard, with some good results.
Parents, too, not only learn many things and
receive stimuli from observing lessons, but
become eager about home lessons, Such parents
let their children listen well to recomds and
Practice hard, Moreover, parents and students
make friends with each other so that the class-
room lessons become pleasant,

This is the way we create a talent education
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elassroom, I explained to that teacher. By now
this approach iz widespread both in the States
and Canada, More and more teachers seem to
realize the pleasure of this lesson style as
well a= the beauty of children who share the
experience, Some teachers have said that this
changed their life.

Lecture on Music
Instruction, no. 25,
Talent Blucaticn, no. 52

K5,
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ABILITY GROWS IF YOU FOSTER IT

Shigeki Tanaka

from Young Children:
Everything Depends on
How We Raise Them (no.
6), continued from
Spring 1980

Part II Ability Grows if You Foster It
==for Parents

Chapter I The Suzuki Methed
and Family Education

1, What's Wrong About the Way People Think?

Az you start reading this section, those of
you who have read Part I may think that Part II
overlaps with it.

Certainly, what I am saying here is similar
to the contents of Part I. However, I am now
speaking from a different angle, In Part I,

I addressed kindergarten and nursery school
teachers, whereas my main purpose here is to
convey the tenor of the Suzuki method to parents.
Flease, however, do not drop it thinking it has
nothing to do with you., As T have written many
times, what is important is "repetition of stim-
ulus," Please try to review by reading the rest
of the book what you thought you knew but may
not yet really comprehend, And from what you
have learned, please apply what you can by add-
ing your own inventions,

. The Suzuki system bases itself on the stance
u_ learning together with the child.

L
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Mr, Suzuki always talks about this in his
greeting at the opening ceremony of the Talent
Fducation Kindergarten., It is a great error
to think that the parents' responsibility has
become 1light now that the child has entered
kindergarten, that education can be left up to
the teachers. The responsibility still rests
on the parents; kindergarten simply assists
them. Mr. Suzuki says, "Let's study together;
parents must feel that they have also entered
kindergarten with the children,"

It is difficult for parents to feel that
they, too, have entered kindergarten, first of
all because they cannot easily change their old
ideas based on the kind of education they re-
ceived., Even though children may receive Su-
zuki method education, if parents retain out-
moded ideas, it can not only smother but even
destroy the effect of the new teaching,

What is education? When I ask this to moth-
ers, I am shocked by how old and stiff their
ideas are. Some even equate education with
echooling, and refer to learning characters,
reading, counting, singing, playing instruments,
drawing pictures, ete. They think education
means having children memorize elementary school
textbooks, Ewven conventional school education
does not aim only at that: it includes fostering
a healthy body, beautiful heart and Imowledge
as we say physical, moral, and intellectual
education, It is the same with kindergarten.
Its aim is Ei;pmrsical. (2)intellectual, (3)emo-
tional and (4)social development.

 Education may mean teaching with some inten-
tion, or placing someone in an environment in
w]-i:.ich learning is possible, regardless of inten-
tion,
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ou to teach a child something
"1t|s-.u£P::~tgin tiﬂantiun, or just place him
with no particular intention in an environment
where learning is possible. All of that is
education, It is education to teach words to
a baby, to scold him when he approaches danger,
and to give him toys. We don't do these things
with special intention, but the baby is never-

theless educated.

The environment, too, provides education,
The baby has the vitality to constantly adapt
to the environment, OGrownupe do not try to
teach him, but he learns by himself. Love does
not have to act as an intermediary between the
baby and his environment. There is no distine-
tion between good and bad, The baby's brain
rapidly and greedily imbibes the environment
as it is,

Every human cerebrum is said to contaln
approximately fourteen billion cells, These
cells, unlike others, never increass throughout
1ife, so if they are damaged and killed, they
never reproduce., The brain develops, not by
increasing the number of cells but by building
up networks of cells which grow thicker and
thicker for easier passage of messages.

That the baby has become intelligent means
that an external stimulus (education) has made
the networks dense. Even if grownups educate
him with an intention, the baby learns indis=-
criminately from his environment in order to
live, In this way Amala and Kamala who were
fostered by a wolf mastered the wolf's habits,

Even if the newborns' receptacles (cerebra)
are all equal, their environments are never
equal. Take two children born into the same

*?—
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family for example, their environments greatly
&iffiﬁ according to whether they were born
first or last, This is an important point,
Many people believed babies automatically
developed regardless of intentional education,
and their personalities and intellects, already
determined at birth, are immutable.

over. I.Q. and personality tests misled
parj::::: in éanera.l to be convinced of thls view,
These tests may provide information about the
present stage of a given child, However, that
is only a product of a limited part of his
education from birth till the present moment.
Personality and intellect are neither Inborn
ner the only factors for forecasting a person's

futura,

Yot some try to explain them as inherltance.
For example, some compare the parent's occupa=-
tion with the child's I.Q. and conclude that
the child's I.Q. is high when the parent has
recelved a higher education and has a profes-
sional cccupation, and that the chilld of a day
laborer has a low I.Q. Such a theory of inher-
ited I.Q. misleads the masses who tend to be-
lieve whatever scholars say. However, such
foolishness is gradually losing credibility
nowadays,

Look around yourselves, You will find many
opposite cases, 1In the past, too, Dr. Hideyo
Noguchi who fought yellow fever, Koichi Miki-
moto who invented mother of pearl, and others
nelther came from intellectual families nor
had distinguished ancestors, It is just that,
generally speaking, families of those with
professional occupations tend to offer a more
desirable educational environment than do the
families of day laborers., The result is
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differences in education, intended or unintend-
ed, which may influence the development of the
children's brain.

Early Blucation is Different from "Gifted
Children's BEducation"

When the new academic year starts in April,
it is customary at every school for the new
homercom teacher to visit children's families,
The purpese is to directly see the environment
of their growth and the parents' attitude to-
ward their children, I, too, have experienced
this many times, and have realized the great
influence of the family environment on child-
ren,

One case left an unforgettable impression,
I think it was around 1955. As usuval, I went
to visit a new first grader's family. He was
not especlally conspicuous in class, but he
had a cheerful and sincere attitude, He was
neatly dressed. All this suggested a middle
class family background. The place the child
took me to, meeting me half way, was an unex-
pectedly small shack at the foot of a bridge.
Instead of tatami, there was a spread made of
straw an the floor of the single room. Nothing
that could be called furniture was in sight.
However, things were kept in good order so that
they did not look shabby. The tea set with
which they served tea was humble but clean.

More than anything else, I was moved by the
fact that the young father was home to greet
me with the mother. For, although he earned
his living as a day laborer and by helping
peasants, on that day he worked only half a day,
and, as he explained, waited for the child's
teacher to come. It is not that he had anything

to tell me. He only showed respect to
igﬂiizlteacher as a parent. Even thcugh the
chaos after the war was finally bsg?nnlng toi
calm down, people wWere generally still lost 1in
afforts to make enough money to live; no one
even thought of politeness toward teachers.
The postwar young generation, in particular,
often felt hostile toward such things as honor-
ing teachers. Yet this father seriously lis-
tenaed to me with his knees neatly together.

He told me nothing about his past., Nor did
T ask him about it. He said; "We are poor as
you see, and can't buy anything for my child.
The best I can do for him is to play with him,
or, at night, tell him what few stories I know
over and over again." Buying what children
crave is not necessarily good for them, but
can zometimes be harmful. Teo play with tne
child and to tell him stories are indeed the
best presents, I emphasized,

The child's academic achievement developed
each year. He is a fine adult now with a shop
of his own, I hear of his plan to enlarge his
store. His parents are still alive and healthy,
working hard with him, I think this is an
example that shows the importance of the parents’
attitude and love for the child.

Many still oppose early education, They
say, "What a pity to educate such small child-
ren. We must raise them in freedom leaving
them to do as they like." It sounds as if we
force young children to study. Maybe the word
aducailﬂ? 1s associated with such somber images
as teaching materials, cramming, tests, criti-
cism and restriction, In traditional ért train-
ing 1t seems that old families give very strict
and thorough training to the children from a

____--llLllllllll.IIIIlllll----_______________
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in this
. Great artists brought up in
tﬂmfﬂ;g:hout their childhood ha;n:h?hipﬁ:. B0
e the dark image of early suffering 18 even
s WA iged, "Why is it necessary to go
Nors sRriy This is, I think, the ques=

tent?" :
:Eo:h i:ﬂi:m people ask themselves, feeling

repulsed by early education,

Among those who are called "adu?atiun mam?,"
there are some who think it imposeible to tri-
umph over the hardships of the "entrance Ex.'m”
era, except by this kind of stern method., They
force their children to persevere in order to
get a step or two ahead of other children.

Such mothers have been frowned upon,

These are all great errors, I am surprised
that so many people think that talent educatlon
is education to create "gifted persons" by
driving children from an early period, Mr. Su-
zuki says that learning ought to be something
children love, enjoy, and crave to do.

2, The Mother Tongue Approach and the Suzuki
Methed

Let's think about the process of language
learning. The British biologist Charles Darwin
concluded from detailed observation of his old-
est son's language development that no other
time is so crucial in a person's life as the
first three years when he learns to talk, His
personality and intellect, Darwin said, are

;nflu?-ncad by the language learning in those

Please do not misund :
" erstand the expression
the child development." It dees not imply that
» left alone, can learn to speak by

i —
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by himself., Unless surrounding adults teach
him how to talk, his utterance nﬁvsr"bacumi
language., Babies say nazh" and "ooh" equally,
it is said, no matter which country they a.ri .
born in, Such utterance develops into Englis
or Japanese depending on the teaching by grown-=

ups around them.

Friedrich IT of eighteenth century
Pru:;TE e said to have conducted 2 cruel ex-
periment on bables in order to see what would
happen 1f they were kept from learning language.
Collecting homeless orphans from all over the
country, he had them ralsed under the strict
rule that no one was to "talk to the children,
fondle them, or show affection,” The nurseas
gve them milk, changed their dlapers, bathed
them in the sun, taking thorough care of them.
However, under thls silent care, the babies
gradually lost their health and all died with-

in a year.

T have already quoted the example of the
babies fostered by a wolf, This is a true
story which occurred in 1912 in a village near
Caleutta and was reported by Prof., Singh of
Denver Universlty.

While a young farmer was working in the
field, with her newborn baby asleep nearby, the
baby was taken away by a wolf, Although it is
impossible to know why the wolf wanted to ralse
human babies, it later kidnapped another baby.
Tt might have had a speclal temperament. Eight
years later, the rumor spread that human-shaped
wolves often appeared and disappeared. Singh
who happened to be in India doing missionary
work organized an exploration team, and caught
them in the wolf's cave, They were in fact two
human girls,




Singh housed the two in an or anag
vieinity, and named them Amala BITI Ka.nz.lin o
and his wife made great efforts to mtnr; ‘!‘.E
to hunan 1ife, He later published his regorn™™
and photographs,

Both girls had thoroughly master
its of the wolf, They ate on thnirB:tzl:Bb-
without using their hands, their arms looked
like the wolf's forelegs, they walked and ran
on all fours, During the day they dozed, Aft
dark they wandered about, and in the dead of "
night they howled three times like a wolf,
day their eyes were narrow; in the dark thaey
shone brightly, and they seemed to ses wall,
They had a sharp sense of smell,

Human vitality is eo great that such a thing

becomes possible depending on the given environ-
ment (education),

The two children after much effort could
acquire such human habits as walking on two legs
and using their hands; the problem was language.
Kamala had stayed in the cave for seven years,
and Amala a year and six months, Amala returned
to human life more quickly, but died in a year
or so, Of course she had not yet uttered human
wWords., At her death Kamala for the first time
shed two tears, and stayed without food or drinks
for two days, Twe years after entering the
orphanage, she first called Mrs, Singh "Ma,”
and began to say "boo boo" when hungry or thirsty.
However, she only learned forty-five words in
ten years at the orphanage before she died of
uremlia at age seventeen.

Every Child Eggaka Japanese

Normally, babies start to learn words around

—
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their first birthday, and by age two and a half
they can recognize and use approximately three
hundred words. By age three and a half the num-
ber of Wwords increases to 1,500. With their
brain not yet fully developed, they not only
learn to recognize but can freely use them,

My English i1s a result of cramming; no matter
how much I teoil, I cannot even beglin to reach
the level of a three year old whose native tongue
is English. In the first place, my pronunclation
is no good, Mr. Shin'lchl Suzuki starts his
book, Nurt by Love, with the folleowing, It
is a 1little long , but let me quote:

"Ah, children all over Japan are speaking
Japanese." I was startled. BEvery child is
speaking Japanese freely, with no trouble at
all, What an astonishing talent, Why? How
did it happen? I barely checked my impulse
to run down the street, shouting,

For a week after that, I talked to aBvery-
one I met: "Children all over Japan speak
fine Japanese. Osaka children spaak that
difficult Osaka dialect, and Tohoku children
Tohoku dialect which we can naver imitata,
Isn't this a wonder?"

However, nobody was surprised. "Naturally,"
they said. Instead of marvelling at how child-
ren display this ability, they were partly

surprised and partl disgusted b
over what is na.tu:m,{. i

Yet my discovery had really great meani
This happened one day over forty years E‘Eg.?:.

It not only solved the problem I then
f
but shaped my 1ife thereafter, D

Children speak Japanese freely, be
» because
there is something which leads them to speak,




There is education, and a legitimate teaching
method. For isn't every child successfully
growing? This ls a perfact teaching method,

I awoke to this fact, and was struck,

A child poor at math and regarded as lack-
ing intellect, too, speals Japanese freely.
Isn't this a wonder? It's not that this child
lacks intellect that he is poor at math,
Rather, the teaching method is wrong, It is
not that he has no ability, but that he was
not fostered, Another thing that surprised
me was that nobody was aware of this faect
which has been right before our eyes since the
primeval age.

(1)Even those children whose academic achievae=-

ment is poor and who are thought slow by birth
have the ability to speak fine Japanese,

(2)In the process of language learning, a
beautiful teaching method is carried out by
which every child grows,.

(3)Every child is born with the potential
for high growth if the teaching method is good.

For over forty years to come, I was to contin-

ually engage in a movement for teaching which
creates no dropouts, with a firm bellef that
avery child grows well. My shock that day be-
came the start of my quest for humanity.

Do you understand Mr, Suzuki's point? Talent

education is not education for the “gifted child.”
It is a teaching method of love which attempts to
save millions of children all over the world who,

because of unfeeling parents and old-fashioned,
stubborn educators, are called unintellectual by
birth, and stamped as dropouts, with thelir un-
limited inborn potential crushed to nothing.
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A teaching method which ereates no dropouts,
the mother tongue method, is the Suzuki method.

That language development is related to the
growth of the big brain, as mentioned above,
was proved by Darwin, and is also testified to
by the physiology of the big brain., It is the
same with the development of motor functions,
as well as language, As you can tell from the
story of the King of Pruasia or of Kamala, these
abilities are not something that naturally grow
when left alone.

Why is it wrong to educate chlldren early?
Where appropriate early education is not given,
children become dropouts. Children who can
learn from a good environment are lucky. How-
ever, those who are left alene in an inferior
environment are pitiable. Because they could
not learn when they should have, they must
carry a heavy cross all their life as dropouts,

You may not understand what T mean by a
teaching method which resembles young children's

language learning, I would 1ike + 2
more concretely, e to explain it

First, there is the problem of "what"
at

teach., It is bad to greedily try too ma.n:rﬂ
4 The parent may have many concerns
a 3;; wbﬂre the child is behind or where she
ggtt like to help him develop further., It is
IEM:-.:- that the parent is interested than if she
a.ctieztthe child a.I_Lﬂna, whether in athletie

Vily, Personality, or intellect, However,

rgotten here is that the

methed does not
that you shoulg not lose Patience, ﬂgr?:i;&erm

Elm'ﬁ L
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starting with words beginning with letter 4 aq
at school? Or did you start with the Pronunci-
ation of vowels? No, To the baby who coulg not
even sufficiently hear, let alone speak, the
mother and other adults surrounding hin must ha,
constantly talked. You spoke to the child i
"'1"]’:&1"&, ther=," "Will you come to my bI‘Ea.E’.t.?"
"Let me now change your diapers."” This is what
fine education is. It prepares the baby for
speech.
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THE CROW DOES NOT BECET
& HERON

Kiyoshi Suzukl
from A Father's Record
(no. continued from

Spring 1980

39, The Crow Does Not Beget a Heron
-=Seven and Four Months

This was at a party celebrating the _puhliu
cation of a poetic anthology titled An Instru-

ment under the Burning Sun by Mr. Iwase of To-
yohashi City's Social and BEducation Sectlon,

I had the honor to be invited since Mr. Iwa-
se was a good friend, or, rather, a senlor in
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thering with
. I had gone to another ga
Q:aj::a,t afternoon, I went direct to his party

which started at six, taking Eiko.

ople were present, including
tha.l:::: Eﬂhrﬁrmm and the mayor ﬂ? Toyo=
hashi, First the Mayor congratulated him, Then
Mr, Maruyama and others gave table speeches as
they were called by the toastmaster, A young
poet read one of Mr, Ivase's poems.

I =at at a corner table with Elko, sharing
the food and listening to the speeches, "Mr.
Kiyoshi Sugzuki, would you now say a few words?"
said the toastmaster. I stood up and said,
“Congratulations, Mr. Iwase. Since I have
brought Eiko this evening, I would like to have
her play the violin in place of a speech,"”
Everybody clapped, Mr., Iwase, too, sald, "Please
de that," I asked Eiko, "Play something, would
you?" Taking her violin out of the case, Eiko
said, "What do I play?" "Well, how about the
Eccles Sonata?" Eiko nodded and held her violin,

Someone said, "Mr, Suzuki, put her on the
table so everyone can see her,"” Eiko and I both
hesitated, but some agreed and quickly cleared
the table. Eiko stood on it with a smile.

"She'll play the first two movements from a
sonata by Eccles," I introduced the piece. Every-
In]g: iistenac‘t qu.i.?t-].]' to the performance which was
e &w uutstan%me;. I was particularly impressed
- ;hﬁﬂﬁaﬂn & Warm expression as he listened.
e inished, there was big applause, I,
i very happy, Then Mr, H, of a certain
ﬂﬁﬁ;ﬂcnwtgd: in a typically journalistic
didn't 1t3n UEU{':L the crow begot a heron,

*° 'Thanks," I said, and left it at

that, since that was ne Place for pouncing on a

53

well-meant compliment to discuss education.
Though I was the crow, it was nice that he
praised Eikg the heron,

However, the words "the crow begot a heron"
were a great shock to me. Many talent-education
like thoughts ran through my mind one after
another, wanting to combat this expression, and
I felt sorry that I could not explain them then.

The crow can never beget a heron, However,
many children do surpass their parents. That
j= how human history has developed to create
today's high culture, although whether human
sensitivity has been enhanced in today's high
culture is a question that demands much thought.
When children excel their parents, the parents
are the first to be delighted, but at the same
time it should be a great joy to society.

And what we should not forget i= this: that
the child has excelled the parent does not
mean that the crow begot a heron, but that the
parent endeavored hard to foster the child well,
No parents should ignore this, The parent's
heart and life are closely intertwined with the
child's heart and 1ife, The younger the child
is, the tighter is the link.

4L0. The Vioclin, the Center of Life
--Ages Seven to Eight

Whether it rained or the wind blew, Eiko
diligently attended the violin class. It will
soon be six years since the class started, but
she has not missed a day. Even when she was a
little sick, we encouraged her, "Let's get
better before the next lesson day," and, with
the help of medicine and the doctor, she was
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always better by then, When all three of us
suffered from an eye disease, she went to class
wearing an eye bandage. She remained on her
mother's back in class, unable to take a lesson,
but we were satiefied, Sunday morning always
started with going to the lesson. "Okay, let's
g0," we said and both of us took Elko, This
has been the most pleasant event of the waak,
If she was pralsed by the teacher in class, the
whole family was filled with a cheerful mood
until the following lesson day.

The method of practice at home has changed
with Elko's growth. Since she can read some
these days, when she practices a new plece, she
listens to the record, and picks it up by here
self from the printed music., As I can read
muslc, I wish I could help her, but I am almost
never homa. Lately, I have bean able to listan
to her only twice or three times & month. Even
s0, I try to go to the class with my wife, ex-
cept when Ihave no cholce because of my job,

When the teacher gives instructions in class,
he always directs them towards me, I listen to
him, solemnly replying, "yes, yea." But I have
never bothered Eiko by repeating his instructions
at home, Although the teacher gives them to me,
Eikc 1s right there, listening, I think it is
better that I don't say too much at home. When
I listen to her violin, however, I enjoy being
the conductor, signalling with my arms and body,
and calling out, "Now forte, now plano, planol"”
When we notlice a wrong intonation, Elko and I
look at sach other wlith a grin, GShe plays agzain
if she feels like it,

My wife's lesson used to be quite striet.
"Your violin's low," "Your posture's poor,”
"Come on, more energy’=-various instructions

1cisms) kept
leser to crit 5%
e i thﬂylmI:HH:s amazed at how there gnztﬁp
cﬂmi.ngm, tyil I always told hexr to plei-_;ing
::a:ﬁ but l;ha didn't easily ﬂpﬂiiis grn;r
; alone
ko i;ni iggz.ﬁhﬂzith EiIT:n'a grnu-;hésln'l?:wer,
"ﬁm;aa reflected oOn hur.salf.t fha ;a.thar
she ts be saying too much la*u Y R R R
:EM ndoesn't" say," she "can t aa.{hiwn@ s
ﬂ'tm:hiﬁ stage, for there are many gy .
her comprehension in mnaterials suc art

" let

Some mothers commented 1n Elﬁﬂlﬂiggzzh::r
lessons the Suzuklis must be &V ;‘E ble to play
at homej; otherwise she wouldn't be i et
tvaes T don't ihink T give her such strict

I don't

E::;:;:ru.t home, I just stick to the rule that
"what one should do, one must never fall to
do,”" My mother often seems to tell my Hifa,
"Such a small child, what a pity, why don't you
let her play a 1ittle?" But my wife makes clear
the line between "what should be done'" and
"play." Elko does not have 'to study for school
at home; but she must practice and write her
diary. As long as that is done, she can play
any way she likes, whether she bouncesz a ball
on the tatami floor, or makes a great big noise
all over the house with her friends.

I don't remember when it started, but we have
settled on a review method, Eiko Practices all
the pleces that she has learned once a waalk,

She studies her present Pieces, Mozart No, 5
and a portion of No, 4 every day., She reviews
Books 1 and 2 on Monday, She covers Book 3
to B between Tuesday and Sunday, one book a
day., Thus, she can review all the books each
T:m&kf once through, My wife says to BEiko
Tou've made efforts to learn them; tha:.r';e

L__.—______
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to i‘r:-rgat." Eiko also says, "YEH,

too precious b ond smoothly practices the re-

too preclous,
view pleces.

often says that, unless the foun=
e ::::ll::ln golid, one can't erect a firm
dation Deo it, Same with the Supuki ourric-
hului}r.d uflnleas :ma has refined earlier pleces,
one ;an never perform one's present piece well,
When one is studying Book 5, one should be able
to play the Book 1 and Book 2 pleces at Book 5
level., A "higher" student should be able to
play all his earllier pieces at that level, and
an "advanced" student should be able to play
the entire "elementary" and “"higher" curriculum
always at the "advanced" lavael, Only if one
endeavers to nurture this abllity gradually
does Mr, Suzuki's currlculum become truly mean=

ingful,

In order to make home practice interesting,
we sometimes let Eike make a program. IT it
falls on the Book 7 day, the program consists
of all the Book 7 pleces plus Mozart Neos, 5 and
%, BShe divides the pleces into two parts with
an intermission in the middle, She alsc decides
on an encore piece before starting the concert.
The‘auﬂﬁn:ﬁ is just my wife. Moreover, this
adience nods without excaption during the per-
formance. Eiko sometimes mimics her for me.

H::’ wife laughs, "I become really sleepy when
E m listening, so I nod bafore I know it, "
©r¥ Peaceful indeed, I think this is just fine.

Again, when my wife is
. usy, Eiko tours where
;;jui: izzﬁdﬁﬁing or cooking. On occasion, they
doing her work ko Dlaying the violin and my wife
inpressed that on . -1¢ has told me about this,

Suzuki eonetines € can talk while playing, Mr.
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leasons,

Sinse starting Mozart, Elko has been liaten-
ing to Mr, Suzuki's record and a cumnrci:;l.l
performance. She listens, practices with the
printed music, then goes to class for a lesson,
My wife has completely fallen behind, to our
great joy. It's natural, then, that her slum=
ber accompanies the home concert.

"Sahool music must be a bore for Eiko=chan, ™
some say. It does not seem to be the case,
When there is an instrumental ensemble at
school, she goes out with her violin, looking
happy. She joins the ensemble practlce of such
sasy pleces as at Book 1 level every day for
fifteen to twenty days, and returns late., On
such days, Eiko is very busy after coming home,
but even so she seems to greatly enjoy playing
with her classmates, I hope that she will
always continue to feel this way.

The wiclin has become an indispensable part
of her 1life, "When there's a fire, I'm going
to run with my violin, What would you run with,
papa and mama?" Eiko asked once, What would I?
Somehow, we seem to have nothing comparable to
Eiko's violin which she so clearly chooses to
run with,

. Not only Eike's life, but our entire family
life revolves around the violin, With my musie
background and financial resources, I don't
think I can make her a first rate violinist,
However, at least I would like to bring her up
as a human being with a degree of musical
sensitivity who understands the truth contained
in music., She has just learned to Play all the
movements of Mozart No. 4, and is polishing it
up toward graduation from the "advanced" level,
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However, only the parents are concerned; Eiko
herself is simply practicing the concerto lei-
surely #s a dally routine,

Some day, I hope greedily, a desire will
grow in her heart to study it more deeply.

41, No Babying Children
--Age Elght

Thls was when the Sympheny of the Alr came
to Nagoya,

The admission to this concert was almost be=
yond my means, but I craved to hear them, and
to let Elko hear them, I bought two orchestra
tickets, During the few days before the con-
cert, I passed one of these to a friend's wifs
who asked to have it, I thought Eike could be
admitted wlth me as usual,

On the day of the concert, I went to the Na=-
goya Public Hall with Eilko and joined the file
of people who were already lined up. An attend
ant came after a while, and said toc me, '"Does
your child have a ticket? We absolutely can't
let her in today without one."™ He said this in
a business=like volce, and went on to say the
game thing to people in back of us. "Oh, no,"
I thought, "what an error. This is poor, What
can I do? I didn't know what to do, no longer
having enough money to buy another ticket.

Eikoe looked at me worriedly, and asked, "What
are we golng to do, papa? All I could say was,
Yoz, it's papa's fault. I will explain it well
to them, We'll see."

Since Eilko was already a third grader, it was
clearly wrong to try to get in with her without

whean L firﬂt- 'H'Iﬂ“ghg'

ioket. However,
g;rt:kﬂgn; :nr to a concert at the same hall,

"That's easy.

. The answer Was,
ﬁmlitnzrtiﬂran in without cheﬂkinftth:llir -
ik 17 v xe S, ) 1" ull ST

! No one
Yot J¥P°11d as T was told, and found that it
::.E‘finn. It was the same with forelgners n;n
certs, So I thought it would be the same agalin,

but this was a mistake.

The file of people gradually advanced, and
my turn came, I was stopped. I thought there
was no other cholce at that point than to polite-
ly beseech. Though I was afraid it might not
work, I explained as politely as possible that
T had come from Toyohashi to let my child hear
the concert, that I was very sorry for assum-
ing that I would be able to get in with her as
before., One of the few attendants sald, "Shall
we do them a special favor and let them in?"
The others agreed, "Well, let's do't.," A sec=
ond later, one retracted, "No, no. There's
someone with a child right behind you., If we
let you in, we'd have to let them in, too,

That wen't do." It was becoming embarrassing,
Locking back, I saw someone with a child, One
after another, people with children gathered
::.E thi Bntra..t:ue. "It's scandalous," some

+ 'to say it's no good tod when
mally let children in., If t.ha;ﬁr I:Iuﬂt dnt;lzyt;::-
way, they should have announced it in the news-
paper or something, It's a shame to say that
:;u:hetf{onr. If they've decided to change be-

® “he past custom was bad, they could for

example print on the ticket, 'child n
ot -
n%ttei. to accompany,' What cruel nhﬂ.na.gai:rrit
; thlstlatﬂ point, " Wanting to get inp some-—
“1'::1';“ ried to calmthis ageressive perso
5 not criticize then that way, The 2-_:;3,1:.
L E
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are reserved, it's our fault coming without
sufficient tickets, Lat's talk more calmly,
it'll do no good to make them emotional by
talking too strongly." However, it seemed
there was little pessibility for us to get in,
Mr. Hasegawa, talent education instructor who
nappened to see this, was kind enough to go to
the office to ask their favor., They were iey:
"If the child can play better than a EroWnup
can, all the more reason for handling her as a
mmupl in

Everyone had gone in. Only two or three
minutes were left before the concert started.
At this point, I realized something: "That's
right. I can just let Elke hear." I spoke to
them, this time rather firmly, "I have one
ticket, so let this child have a seat. There's
no complaint about that, is there? However,
she's a chlld as you see, so0 let me take her to
the seat. Flease at least let me have permis-
slon to do that.” The attendant could not say
no to this, He passed us saying, "Make sure
you come out,” Eiko had listened to all this
and was ready to snivel, "Papa will wait for
¥you here at the entrance until the concert's
over. You listen by yourself, ckay?" I cheered
her up taking her to the seat,

The seat next to hers was the one I had glven
to the friend's wife. I asked her to care for
Eiko and returned to the entrance, The door
was already closed tight, and the atterdants
were leaving, I hastlly ran to them and said,
"Thank you very much. I have taken my child to

her seat," Thelr reply was so warm and graclous:

"Oh, good, Then please stay in the hallway.,"
Thanks to their kindnesa, I was alsoc able to
listen to the concert.

I econnected
s hmﬂlm%ﬁ;:gmplhannhging monthly canca;'ta
kP S5 the concert day.
b th: ic with Eﬂ-ﬁ:_;m
Hhmwﬁr Ia.m;gsarvﬂd seat in advance, H.IH; o
N she listens to the music 1
her with me. e e

seat, while I help back stage. six, think-

t from age
bought her a train ticke crow with a conscious-

i to help her
inssl:e:aa.wgclal being., I never thought it a
::.:t& However, this time, the ticket was S0

be nice if I
ive that I thought it would

:ﬁggataka Eiko with one ticket. I regret that
this made & blg wound on her pride, an irrecov-
srable loass, many times greater than the price

of a ticket,

L2. T Hit Eike with her Violin
(Again my Great Failure)
--Eight and Two Months

I was driven about by my job. I just barely
created the leisure to run to the violin class,
While observing Eiko's lesson, there was a busi-
ness call for me, The moment I hung up and sat
down, another came, As I sat down after one of
those calls, the teacher told Eiko, "The part
I asked you to correct last time, you must prac-
tice well and correct before the next lesson."

I was irritated about my job to begin with.

The moment the teacher's words were over, I said
to Elko, "Why didn't you practice the WAy your
teacher told you? When you become better than
your teacher, maybe you won't have to do as he
says, But you are learning from him now, Why
don't you practice the way he tells you to?"
What an impertinent thing to say, ’

. e e
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Eiko remained silent on
' the ver
I'I:h'.'ﬁ: & tear rolled down, My amatiagﬂe:ilzgm*
a.hnut argh :n,reutﬁraring about? If you must c::?rd '
fuch a thing, stop th o
sharply, Eiko tl:lc:;: a stap E-&:icli?rui e
shouted in a loug voice, "Give it e

taking her violin, hit h et gl
Bsicke Ants pl-ncaa: 1t her bottom with it, It

HI H-E‘Li"lt. t-ﬂ p] L] ¥
AY violinl" Eiko eried al
;ﬂitatgzi,ti‘ailng her mother, This was ﬁ
Ook place in a flash of a s
before the teacher had a chance to raat.:ggnmma

I no longer could stay there
thing, I don't know what, in a trembling volce
1 left the classroom to g0 to the office., Th ':,
day many things had upset me since the m-;rnin!
and I was sti1]l irritated after coming to rluf:;
ALl my vexation happened to concentrate on IEi.kcl.
in this important place, What a collossal
error that was, My wife had gone to another

room, Herself in tears, she was tryl -
sole Eiko, ; RN

Saying somg=

After a while, Eiko came to my slde, with
her hand in her mother's, "Flease, papa, buy
me a violin, From now on, I'll practice hard , "
she said between sobs. I was too worked up to
know what to say to her. My mind was blind.
However, I called the music shop right away,
asking them to bring some violins, Her teacher
Mr. KondS had selected a violin with an especial-
ly good tone for her out of many violins, but
he didn't even blame me for breaking it, He
chose ocne for Eike out of the five that were
brought from the store. While watching this,
Eiko became calm at length., However, I could
not easily recover myself. It was esmbarrassing
to be seen by the mothers in the classroom.
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t be
der which could no
accustomed hot tem=
+a 3}':.(_5_].1’.‘1{{'1559 to
my heart: "For-

It was a great blun
overlooked as a case of my
per. I don't even know h-:::--?' t
Eiko, I only join my ha.l;}db in
give me, papa was WrOong.

ahildhood Elke was rarely selfish.
of an occcasion when EEE was
so petulant that I was annoyed, AR the "height
of mischief at age seven oOr eight," she due?.
plek on every word her parents say, but 1t is
rnot 5o bad., If we just laugh, she also laughs.
Viewed differently, 1t makes family 1llfe more
chearful than bafors, It im also quite fine,
it we consider it as a sign of her growth, It
would not be so good 1f mhe only acts am herxr
parenta tall har,

From early
1- CEJ.TI”C- avan thi“k

As long as we are not perfect, it 1ls unrea=-
sonable to wish that Elko will grow as a perfect
human being, I would like to use this event as

a lesson so that I will never repeat thla great
err-or.,

The violin that I broke is @
el
as a memento, still in piecasipr o e home

It happened on September 12, 1954
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EVERYONE IS EQUAL; USE AND GROW

Ichire Tsunecka
Director, Chushinkai

The sunlight which shines on the 10 millign
Tokyo residents, and the sunlight which shines
on Mr. Yokoi living alone in a secluded south
gea lsland--they are the same. The sun does not
say, "Well, it's just one person; I'll excuse
myself after twenty minutes or so." The grace
of heaven and earth is equal for everyone,

The sun's light 1s in seven colors. The same
light shines on everything. It shines squally
in a combination of seven colors, So on a wed=
ding photograph. BSo on a dog's carcass, On a
beautiful flower, too, the light shines in seven
colors,

Everything recelves the seven colors, Suppose

a flower recelves all seven colors and returns
only the red, We call it a red flower, If it
reflects the purple ceolor, it becomes a violet.
If 1t returns the yellow ray, it is an evening
primrose, What color a flower gives back, re=
flects, or extracts--that determines its name,
indicates its essence,

It is the same with human beings., The brain's
nerve cells control the entire body, There are
14 billion of them, Bgually 14 billion, regard-
less of the race. Everybody is made to live
under this equal grace, Yet one becomes a col-
lege professor, Another becomes a middle school
dropout. 5till another becomes an Olympic werld
champion, vying for gold medals, Or an average
perscn, This, too, is decided by what the person
has managed to squeeze out of himself. It is
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decided by how he has trained and polished that

thing.
Polish it. Let it work. Train it.

Deal it out completely. It
What does? What in-

Use it.
Squeeze it out. i
increanes 85 4 res 5
creases is physical strength, It is wisdom,
It is talent. It is heart., Grasp a hammar,
Work, The skin of the hand may wear, Tt may
tear. It then will become a callus which ne

longer tears.

Human talent ls glven equally to all pacple.
There 1s no discriminatlon in the grace of
heaven and earth, How to use 1t, how to gladly
repeat the use, how to train, squeeze out, and
use it-=that makes the difference. A devout
persnon relies on the godas and Buddha, He asks
to be protected, Does it avail? Within the
pame falth, some become happy, others gradual-
ly becoma unhappy. The difference is not the
reault of the faith, It is decided by how the
person grew, and how he neglected to grow.

What is faith for? It is for permitting a
man to grow as a man, What the gods and the
Buddha await 1s not the worship of man, Thay
wait for him to grow so he will understand
Fheir heart. Religion has existed from time
immemorial, However, airplanes did not fly,
Television projected no image, But men grew,
Men learned to see the truth of heaven and
earth, to understand it, to abide by it, This
and not religion, helped men fly around the '
great sky freely without wings,

To understand the heart of
freat natur
the truth of heaven amd earth, the heart :I!'
the gods and nature; to abide by it, and to
grow accordingly--this is the grace of us all,
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To savor the efforts of growing, to rae
them, is the core of the religi:;us li:t'!:?at

The baby crawls; you wish him to

the baby stands; you wish him to ﬁ:]_a;:-
the parental mind

cblivicus of age

that increases in yourself,

As the verse says, the Joy of the on N
ters is the beautiful growth of the ?‘u:::r:‘gﬂ
one. The way of growth is in happy efforts,
It is in the accumulation of bright self-disci-
plina, The lazy and the slothful block tha
path of growth, Lazinesa la rebellion agalnst
the grace of heaven and earth,

Yield what you ean give, You'll becoms
empty, Only when you become empty, you can
stretch; you can spread; and thrive, The big
sky is empty. Only when embraced in that big
sky, can everything stretch. It can grow,
What grows freely is enveloped by the blg sky,

Stretch freely, You'll realize space is
there, Enmpty a glass, It will be free to con-
tain again, Be hungry, When hungry, you'll
be free to eat again, Hold something with
both hands, Hands will become occcupled, When
occupled, hands will have no space, They won't
ba free to refuse, or to hold,

Distressed in the heart? Something is on
Your mind, The heart then loses space, It
loses good temperament. It becomes difficult
to concentrate on one thought. The vacant
heart, the heart of a good temperament=--that
is the stance of concentration, That is the
condition for growth in whatscever direction,

__-_—
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h time I see Mr. Shin'ichi Suzu.}c‘i,nI am

t Ellii the stance of emptiness. He Df :he i
IEPELE Ha painis for me a pictaiu:ilo ko
ﬁlzhlfzﬁﬂhi ?:qua.re paper for pa nt ng e

\1igraphy). The good tempera.manr i - .
E;nughtlessness, pxudes from it% : BETT_{‘E,
his smile the much anvied way o umnmrc:
Tha heart of emptiness iz indeed thao i

attitude of growth.

is
var I to Matsumoto, Shinshu, it

ny :f;:.:ura tﬂEf:iﬂ-.’l.t M., Susukl, A good letm'
a good hall, beautiful nature: thay_rapraﬁgn
his heart. I, too, have fournded Chushin Moun-
taln Villa, a school for health, in Yamashiro
Plateau, south Kyoto, located midway batween
Kyoto and Nara, It has grown to gather more
than ten thousand people every month, We study
health morning and evening. And we have learned
that the basis of health lies in the growth of
the nerves, cleansing of the bloed, and the
refreshing flow of the blood.

The center of a man ls the heart. The heart
groWwae when it understands the reason for growth,
When the heart is unclouded, the blood becomes
cleanaad, The heart that understands sings,
The heart that sings rises to dance. This, we
understand, is the basis of human health, Art
is born, springs up, and grows from that clear
bright heart, through joyous efforts, efforts
burning with hope. How goed it is to beauti-
fully foster heaven-endowed talent by accumu=
lating such efforts,

Hepeat and repeat, Only from the accumulati
5 X oan
of efforts, confidence grows; talent grows,
Talent education is not for fostering human

talent alone. Tt is g w to t
il o Ay foster human per-

Talent Bducation, no,22




F1x my power

firmly on the tip:

bow won't wobble,

Move on, pony hair,

as my elbow moves,

I won't let you float,
I won't press yvou down,

~=3hin'ichi Suzuki
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