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Editor's Note

Masayoshi Kataoka

This past summer the Fifth Internactional
Suzukl Teachera' Conference was held at thae
University of Massachusetts, Amherst, Previous
conferences were in Hawaii, '75 and '77, San
Francisco, '78, and Munich, '79. Weare pleased
to present Dr. Suzuki's personal reflections
on "The Fifth International Conference,"

Dr. Suzuki's "Lecture on Musical Instruction"
offers a new approach to practice fixing the
power on the tip of the bow through the use
of a ballpoint pen. In two other articles he
urges teachers to adopt the Lottery Concert
method and to encourage students to use a tape
recorder with speed control device.

We are happy to introduce Sholchi Yamamura's
article, "On the Fundamental Point of Instruc-
tion" from the Japanese Insfructons' Newsletften,
no. 3, Mr. Yamamura, one of the earliest violin
Instructors, has produced many fine students.

This issue contains two reports on summer
institutes at Matsumoto. These are "The Violin
Is Easy" from the 32nd Summer Institute, by
Hisaghi Nakatsuka and "After the Third Pianc
Summer School™ by Mrs. Yoshimo Sakakura. These
were the first summer institutes held in Dr.
Suzuki's absence, due to the international con-
ference at Amherst.

In the "Parents' Round Table Discussion" of
the Matsumoto chapter, Dr. Suzukl addresses am
issue of particular concern to parents and
teachers: What is to be done 1f the child does
not want to practice,

A Challenging Life

Shin'ichl Suzuki

The most joyous and worthy thing in the world
is to have a tash to pursue throughout Life.

Vuhichi Fukuzmwa

To have a task throughout our lives, a life-
long task engaging us for the sake of children. .
\ since awakening to a new way of education,
this is, I think, a great joy for us instructors.
We have a purpose in life.

These words of Yukiehi Fukuzawa, a late nine-
teenth century thinker and educator, teach us
to have zest for living a life with a challenge.

How uninteresting it would be 1if one lived
every day merely for the sake of living, with
neither a lifelong task nor a dream. Yet, aren't
there many such people in society?

A task throughout life--what a wonderful
phrase this is. Daily life directed toward a
challenging task must be pleasant and cheerful.
If we constantly raise ourselves, improve our-
selves, and live in love for the sake of child-
ren's happiness with all our vivacious energy
of life, that constitutes a purposeful life,

We discovered the fallacy of mankind's
commonsense from the ancient times which be-
lieved differences in ability to be inborn
traits. We have been telling the world about
this. Again, we have demonstrated the facts
of potential for education with which every
child clearly can grow, and that to extremely
high ability. Our movement 1s certainly
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bringing about a great revolution.

Consider the weight of demonstrating the
principle and fact that ability is not imborm.
It is a task of great significance, of a life-
time; and thar is the task of all of us in-
structors.

Ability is not inmborn. It grows by the law
of ability, and is contrelled by physiology,
the physioclogy of the big braim; it is some-
thing that life acquires and develops (the Su-
zuki theory). Now that this is clear, hope
for tomorrow's world has emerged: we can even-
teally create an era in which, depending on
how we raise children from birth, people all
over the world can be fostered correctly. It
will probably take a very long time. Howewer,
some day, an age will surely come when mankind
awvakens to this and every child will be fos-
tered well as a human being. If ability were
inborn, such a thing would clearly be impos-
sible.

Let us instructors harbor this grand dream
in our hearts, make it our life work. Let's
continue to study the method by which every
child grows and to seek the way te raise child-
ren better and better; let's together contimue
our quest for deeper study and practice.

How fortunate it is that we have challeng-
ing lives, in which we are walking together
holding hands.
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On the Fundamental Point
of Instruction

Shoichi Yamamura
Director of Education

I have accumulated variecus experiences over
long years of teaching. What I feel most
strongly now is how precious young students’
1ife is in our arenas of teaching. Their life
functions according to the environment, catches
whatever is there, and this grows into ability.
This recognition somehow controls me where I
am unconscious. Students, teo, unconsciously
grow absorbing what projects from me, modest
human being that I am., In the old days I often
used to get angry and give my students a hard
time, but I have come to be able to teach them
with an entirely different attitude.

What if we enshroud the gleaming eyes in a
young life at the earliest stage? Every pair
of eves in infancy is really shining. In two
or three years, those beautiful round eyes
lose their brilliance. It was at the second
graduation held, I think, at Aoyama Gakuin
University. Mr. Suzuki said that talent edu-
cation students don't have to be awarded hon-
ors or anything; it was all written on their
faces. I, too, now value the obvious: I must
cherish that brightness in their eyes and on
their faces.

We talent education imstructors share the
weight of the word "the earliest stage." Con-
sider the earliest stage; consider the price-
lessness of a human life. Infants adapt to
the enviromnment mest strongly during the
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sarliest stage of human life. As our dream
is in the age when the globe will be filled
with parents who have corTect commonsense bo=
ward infants, our mission in the talent edu-
cation movement {8 in leading young souls to
beauty, purity, and dignity. Therefore, these
days I think it is at the earliest stage that
the full use of the instructers' teaching
ability is required.

My present experience is that students, as
they become more and more advanced, develop
rapidly if I simply guide them to study with
maestros in recordings as their teachers.
Limiting myself to emphasizing how to make
the string ring, I am making effort to help
them every day, while still learning myself.
How to let the strings ring, I think, is the
precise thing to learn from the records of
the maesstroa.

"art is man,” "the sound represents the
person” —1 have come to realize this through
my study of violin playing. As I see before
@y eyes how the young mind develops beautiful-
1y and lofeily, I am often deeply moved. I am
sure you teachers have been visited by the
BaAmE AWE.

Though 1 may scund abrupt, education at
large today seems to neglect the fact that
man has a heart; yet the heart 1s the most
precious treasure God has bestowed on human
beings., One of the toplcs to be discussed at
the general meeting of the national instruct-
ors' conference this year is "On Morals."

If this toplc is going to be anmually included
in the conference, we need to share the modesty
to start again from such basics of talent edu-
cation as "the law of abiliry."

To gpearch for the truth is impossible unlass
the seeker's heart is unprejudiced. The beau-
tiful mechanism of nature, is, I think, per-
ceived only in humility. When truly involwved

in the study of violin playing, we are training
our own hearts 1in an effort to reack out for
the truth. All the ways that human teings seek
after, I daresay, are, in the beyond, focused
and sublimated into beauty. Fhilosopaical
thinking concerning how to play should not be
closed in a narrow area. We must pav more ac—
tenition to Mr. Suzuki's frequent resark: opem
your eyes Co nature, notlice 1ts wondeér. The
ultimate truth ends in beauty; great nature Is
indeed its highest embodiment. HNature has giv-
en us human beings the ability to appreclate
its beauty. We are hmman becauss we know ic
and can polish 1it; yet we are also poor animals
who easily lose this treasure while being
drownmed in the intellect and precoccupied with
ego.

I hope to foster childrem well, caring for
the earliest period: T think it will be dome
naturally while I keep on changing myself.

Tratructons' Newsletften,
ne. 3, November 1, 1981




The Fifth International
Suzuki Conference

University of Massachusetts
July 27-31

Shin'"ichi Suzuki

The International Conference at Amherst
this year brought together over 1,200 people
from 14 different countries, including 105
Japanese, During the five day periecd, we had
a wonderful gathering, each day bringing joy
and moving events. Thanks to American teach-
ers' thoughtful care, the convention proved
truly great, including wonderful daily recit-
als.

Morning Sessdions on Instauction

From 9:30 te 11:30 daily, teachers from
various countries gathered at the recital
hall where I reported on my study of the meth-
od and new instruction ideas. While I explain-
¢d and demonstrated many things over four morn-
ings, 1 particularly emphasized the following:

1. T asked that the lottery method be used
everywhere, for it is an important appreoach
for fostering ability by the Suzuki method. I
distributed lottery cards by way of encourag-
ing this approach.

2. 1 distributed copies of the English pam-
phlet concerning the 24 points of instructiom
and explained and demonstrated important as-
pects of tonalization, class instruction, ete.

Foreign teachers seemed pleased by =y re-
port on and demonstration of many innovative
approaches. To bring education closer step by
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step to the mother tongue approach whereby
children on earth without pain and agony
achieve high ability —this is our direcciom.
1 wish to join hands with teachers around the
world inm cooperative study that will someé day
lead us to develop a painless and natural
method of education by which every child grows
as in the mother tongue. Let's seek this to=-
gether, 1 asked the foreign teachers.

The University Campus Was Almest Too Spacious

The walk from the college dormitery where
the participants stayed to the dining hall
where meals were served was almost as long as
the walk from Matsumoto Staticem to the Talent
Education Hall; the recital hall was likewise
very far. Cercainly the campus was spacious
beyond our imagination. So much so that we
joked to each other that we could use roller
skates.

Hearly 1,300 participants found the days very
exciting, and without much complaining about
this spaciousness shared in good spirits this
place of joy, this gathering of cheer and hap-

piness.

A Greaf Big Omfef
One day, I was invited to a mearby restau-
tant and went out with three teachers.

Everything in American cooking is big; often,

a steak appears three times the size of a Jap-
anese gteak. Since I vas somevhat full that
day, I ordered an omlet, thinking of a modest
dish.

But to my surprise, what an omlet appeared,
gpreading to the sides of a greac plate, oc=
cupying half of it. Tt was & big model I had
never seen before, probably made of as many as
ten eggs. At the first glimpse 1 was knecked
out: I just barely enjoved one third and wag
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pleasantly satiated.
Reader, if you go to the States, be pre-

pared when you order.

The Pentef Ball Podnt

I took about 200 Pentel ball points to the
States as materials for effective instruction
of violin and cello bow hold, for teaching
the bow hold that improves tone, or how to
create the ability to hold the bow while
strongly pushing the frame of the bow with
the tip of the thumb.

Ag a new and highly effective idea for teach-
ing the bow hold which helps produce good tone,
1 had already begun to spread it among studenta
in Japan. 1 thought of introducing it to teach-
ers of the world mo I took sample ball points,
meaning to give one to each teacher. However,
there were over six hundred teachers, and 1
had to say I would send the rest.

It is purely by chance that Pentel ball
points proved helpful for the practice of prop-
er bow hold. It's mot that I was commissioned
by the Pentel company; but 1 would like this
method to spread throughout the world for tens
of thousands of Suwzukl children.

Teachers from warious countries, pleased by
the ball points, walked around with them: they
recognized the big effect, the big change in
the sound produced by this bew hold. This
year, then, marks the period when the ball point
wag iniriated into the violin teaching method.

I hope that Japanese teachers, too, will
incorporate in every lesson instruction for
improving the tone with the use of the ball point.

The Wonld Standand T[4 Growing Highen

To my great pleasure performances by many
gtudents from the States and other countries
at recitals and group lessong durimg the

conference showed that their musical standard
has clearly grown high. It has now become nit-
ural that children in every country play Bach
concertos and Flocco Allegro.

Their tone becomes yearly more beautiful,
their posture more correct. I realize that
everything depends on the way they are foster-
ed ,

The study at this last internaticnal gath-
ering will contribute to further growth,

The Sixth ITnternational Suzuki Conference Lo
Be Held in Japan in Two Years
On the third day (July 29) of the Inter-
national Suzuki Conference, the meeting of
representatives from each country discussed
our future plans. Concerning the next inter=-
national conference, most shared the wish
that "the 1983 conference be held in Japan."
S0 it was unanimously voted that the next
conference will be held for the first time
in Japan. The first two conferences met in
Hawaii, the third in San Framcisco, the fourth
in Munich, and the fifth, this year, in
i HMassachusetts.

Talent Education, no. 57




"The Violin Is Easy”
Faom the 32nd Summen Tnsfifute

liisashi Makatsuka
Permanent Director

Participants in the first session of the
summer school who gathered at Matsumoto in the
widst of the restless weather stirred up by a
typhoon, [ound the following fresh morning a
complete change from the day before, and hnpﬁ-
fully thoroughly enjoyed the "Summer Morning
of Matsumoto, the highland city, The endless-
ly blue sky, snow white summer clouda, clearly
gtehed mountain ranges of the Japan's Northern
Alps ==the lucid alr unique to the highlands
creates such bright and clear colors. Each
year 1 come, I find the Matsumoto summer morn=
ings truly beautiful.

The 32nd summer school started in splendid
weather. The number of participating students
was a lictle over 500 in the first session and
750 in the second session, somewhat lower than
laast year. Thia seems due to the smaller par-
ticipation in the first session held during
Mr. Suzuki's absence and to the delay of the
gummer school, for this year it started im Au=
gust, considerably later than usual. As for
the weather, the firat session had the mid-
gummer sun which was scorchingly bright from
about the second day, the temperature rising
to 90 degrees during the day, vhereas the sec-
ond session had cool days from the start, and
[ hear that there even was a chilly morning
dropping to 40 degrees.
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Talent Education was incorporated in October,
1950. Last fall a grand celebration was held
in Matsumoto on its thirtieth anniversary. In
1951, the first summer school was held at Kiri-
gamine, Shinshu, in the style of a music camp
for students only. For a while after that sum-
mer school was held in Asama Spa in the suburbs
of Matsumoto. For classrooms we used Hongo
Elementary School buildings (where Shigeki Tana-
kan's talent education experimental class was in-
stalled), just outside of town. Staying at dif-
ferent inne of the spa, people went back and
forth in threes and fives between the lodgings
and the elementary school, on the stone pave-
ment of the town or through the rice field in
back. After supper childrem changed inte yuka-
fa (summer kimono), and went to the gymnasium
to hear the recital, round fam in hand, and
chasing after fireflies on the evening street,
It was a very poetic scene indeed. In those
days, many teachers brought children to the
summer school participating as a group, instead
of having them participate individually. Matsu-
moto probably was still a distant place for
many at that time. Later on as the long waited
Talent Education Hall was constructed and start-
#d to function as the center, the summer school
also moved to Matsumoto. The Talent Education
Hall and City Hall became the center of the _
summer school, along with buildings of Shinshu
University (now Agata-no-Mori Cultural Center)
and Matsumoto School of Commerce for Girls.

This became the foundation of the present form
of the summer school.

In order to meet the yvearly increasing de-
mand of more students, summer school was divid-
ed into the first and second sessions, and the
lodgings were also moved from Asama to the e

[
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convenient Utsukushigahara, or the Fair Plain.
Matters pertaining to accommedations and bus
transportation were handed over [rom our of-
fice to the travel agency for a more efficlent
operation. 1 was invelved in running the sum=
mer schoel about five times in the past as a
mesber of the steering committee and shared
the efforts of hosting Matsumoto people by
wvorking with them, o to mpeak, in the kitchen
that provides for this huge Lamily. Thffnlur-“
1 atil]l cannot attend the occaslon as a "guest.
However, this applies not only to maj I con-
sider the summer school anm event created by
the joint efforts of all the participants in=
cluding atudents, parents, and teachers. In
today's Japanese society which is increasingly
segmented into nuclear units, it may be diffi-
cult to make this kind of group event a Suzuki
family like affair. However, at least we must
make cfforts toward this.

On the third day of the first session, which
had proceeded on schedule in Mr. Suzuki's ab-
sence, the afterncon group lesson was just
about to start at the City Hall, On atage
were about 250 students in neat lines, all
tuned, and waiting for the start of the les-
son, Mr. Suzukl's arrival was announced, and
he appeared from the stage side with his usual
smile, to unanimous applause. "Friends, I
have just returned from the States,” he said,
and again there was a thunderous applause. It
was something like am explosion of emotion of
all who had been waiting for him in their
hearts. Me stood before the students and
sald, "Friends, please repeat my exact words.
okay? ‘'Vielin is easy.'" "The violin is
easy," the children echoed. He continued,
"Right, the violin is easy. Now: 'The plano
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is easfer.'" The students repeated, "The plano
is easler." Mr. Suzukl said again, "Becouse
you can use ten fingers for the plane," stirring
laughter in the hall. How much meaning did the
audience find in these laconic words? Some
might have taken them simply as a suggestive
cxprosaion directed toward satudents. Some
others might have insightfully viewed them as

a statement with an implication that the vielin,
traditionally thought very difficult, was made
eany for everyone by talent education, These
words in fact contained Mr. Suzukl's wish urg-
ing parents and teachers to reflect upon them=
selves, am wo came to know from the words that
followed.

Do Japanese children quit learning Japancse
saying that "Japanese is too difficult"? Aren't
there atill many among us who guide children
by the talent education method, also called the
"mother tongue method," who commit the folly
of making children feel the vielin is difficulcr,
thereby cornmering them to drop out? Den't
gome parentsa push their children, out of unre-
gtrained enthusiasm, to si=ply advance in
pleces;, till the licttle ones feel that the vio-
lin is hard, which makes them dislike learning
it? "Progresa" means, it can be sald, that
abilicy conatructed on a fire basis advances
the pleces. It is from this sense that Me., Su-
zuki has recently been emphasizing the effec-
tive use of the "lottery comcert.” Returnming
to the original point of talent education, we
should now try to let childrem walk along the
right road with solid faith that is unhampered
by worldly commonsense,

* & &

The summer school proved a frultful experi-
ence to all of us who participated.

!
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Autographing Passes me
through Customs

Shin"ichd Suzuki

Getting off a Northwest airplane vhich ar-
rived at Chicage on July 25, fourteen hours
after leaving Narita Airport, Tokyo, I lined
up behind people for the luggage check at cus=-
LOmE,

After a while, those in front of me having
had their things checked, =y turn came. A8
I approached the desk with my paraphernalia,
an attendant recognized me, "Oh, Dr. Suzuki,"
he said excitedly, stretching out his hand,

"My five year old child is studying the violin
by the Suzukl method. Welcome to the States!"
He and another attendant each pulled out a small
pocket notebook and asked for my autograph.

I signed my name in the two notebooks. When

1 finished, paying no heed to the luggage check,
they said, "Please go right ahead," and I clear-
ed customs without ado.

Having never imagined finding kinship of Su-
zuki children among airport customs officers,
this was a pleasant little happening.

Talent Education, no. 57
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After the Third Piano Summer
School

Yoshizo Sakakura
Lecturer, Flano Study Group

Let's cherish

the joy of trusting each other;
good-bye for this day

until we meet again.

The teachers' chorus beautifully resounded
in the Talent Education Hall auditorius, fill-
ing my chest with a pathos of parting as I
#till tasted the splendor of the summer school.

This year's summer school was a little lone-
pome as Mr. Suzuki was awvay, but I was happy
that there was even greater enthusiasm than
last year, supported by the zeal of Kenko Aoki
and Daisuke Kamijo as well as instructors and
the Piano Study Group members.

1 daily observed as many lessons as tise
alloved me, going back and forth between the
Agata-no-Mori Cultural Center, Talent Educa-
tion Hall, and the Suzuki Method Center. Par-
ticularly impressive were the pre-elementary
group lessons and lottery concerts introduced
for the first time this year.

The first day's group lessons was given by
Tetsuko Miyahara. Due to the character of
the instrument, the pianc school tends to em=
phasize individual lessons, not offering too
many opportunicies for children to perform
while listening te each other's sounds. The
attempt at such group lessons was a very good
learning experience for me. The children
started out with the de-te-mi exercise, walked
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and skipped to the piano music, and per formed
together using rhyttmic instruments, One good
idea used there was giving them the beginning
of a song played only with the left or the

right hand; the children try to guess the plece,
and one of them them performed it, 1 was im-
pressed by Teacher Miyahara's exquisite timing
as she drew the little children from one game

to another never boring anyone.

I observed the lottery concert under the
direction of Shizuke Suzuki on the 28th., This
time it was mot just four and five year olds;
all the Pre-Elementary Level children tried the
lottery., About six more-experienced students
sat in a line on the stage waiting for their
turns. The first student drew Allegrette 1.
After a beautiful performance, he received a
chocolate for a reward and left the stage.
Cuckoo and Lightly Row followed. The next stu-
dent was a bigger boy. The card he drew from
the tissue paper box in the hands of a teacher
who assisted Teacher Suzuki was the Seng of
Children. "Oh, no," he said as 1f disappointed
and faced the plane. With somewhat serious ex=
cltement, he gave a beautiful and caring per-
formance. Those who seemed a little scared,
this being their first experience, performed
very well one by one as they began to understand
what it was all about, A child became so im-
patient that he helped himself to chocolate
while the teacher was seating the next group of
children, and another drew agaln because the
piece he got from the box wasn't exactly to his
taste== gcenes that brought a smile to the on=-
lockers. The second round was a lottery from
Book 2, By the time the third round started,
many children seemed impatient, wanting to play
some more.

"This time, let's have volunteers," Shizuko
Suzukl said, and no soconer had she finished

1o

gsaylng this when many rushed up on the stage.
I was quite Impressed, finding a phase of talent
education Iin this.

Pre-Elementary students seemed really happy
at the summer school, exposed to the triple ex-
perlence of group lesson, lottery concert, and
individual lessen. I met children here and
there who expressed thelr wishes to come back
agaln next summer.

What is pleasant to me about summer school,
besides learning much, is the encounter with
many pecple and heart to heart contact. 1 be-
came friends with teachers from other areas as
we all stayed four days at the same inn. We
exchanged problems and encouraged one another.
If this relation does not end right there but
continues into the future, how wonderful it
will be. I feel that our hearts are melting
into one thought, "education by which every
child grows,”" regardless of the level of exper-
fence, and regardless of the age. Seeing how
teachers participating from different areas
are engaged in teaching with passiom, I reflect-
ed upon myself every day: I can't allow myself
to stagnate.

I would like to continue to make efforts
remembering that "if love 1s deep, much can be
achieved."

Talent Education, no. 57
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Lottery Concert to Start
Every Lesson

ghin'ichl Suzuki

Please have your child practice earlier
pieces daily with the study tape. Before he
knows it he will acquire ability; he will de-
finitely become the kind of student who makes
smooth progress, If the child only practices
the assigned piece, he will not only be a slow
goer but it won't be the real Suzuki methed .

Traditional commonsense considered that
music lessons meant learning just the asaigned
plece. What wrongheaded educatien this is.
Above all else I would like parents and teach-
ers to understand this.

Think of the teaching methoed in the mother
tongue: because the child uses in daily speech
the words he has learmed, he acquires ability.
That 1s precisely how every child grows with
a wonderfully high linguistic ability in his
native tongue. It is not because of some in-
born quality.

In music or any field, this principle of
acquiring ability remains the same. This is
the Suzuki method, Those who understand this
understand the educational approach which I
have long been discussing.

Since long age I have asked parents te help
children acquire ability through practicing
previcus pleces. Parents whe refuse to under-
stand this principle of our method still em-
phasize only the presently essigned plece, in-
fluenced by the traditional commonsense in mu=-
eical training. It is an antiquated view,

They think it natural that children, as in

21

the general practice of education im soclety,
hobble along slowly without creating suffi-
cient ability., Already for thirty years, I
have struggled with such conventional views,
but alas, it isn't easy to convince these par-
ents, How lonely they make me feel. Please
sympathize with me. It's been thirty long
YRATSE .

I tried to find a good method to counter
this, and what I came up with this time is
this lottery gppruach. It"s a method co ef-
fortlessly create abilicy while the child
daily refines his earlier pieces at home us-
ing the study tape. This ought to be accom-
panied by a second method: the teacher must
check the growth of ability at lesson o see
whether the approach is practiced well at
hWEI

At the beginning of each lesson, let the
student draw a card from the "lottery box"
containing cards with the names of the pileces
he has studled earlier. Listen te him to
Judge whether he can play any one of them
beautifully, and whether he is practicing well
at home with the study tape. Children love to
glve a lottery performance: it"s a happy game
for them. If they do well, applaud plenty.

Here's a favor I am asking all teachers:
Establish the habit of letting the student
{up te Book 5) give a lottery performance be-
fore giving a lesson on the assignment; explain
to the parent that this is the Suzuki method,
Eventually, there will be without fail a great
change in ability-creating in every child.
Every child will grow faster. Once the abili-
ty is there, you can even assign two new
pleces at a time; the child will quickly learn
both pleces. Try it. By our method, every
child without fail grows well, 1if only it is
practiced properly, and develops outstanding
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musical abilicy.
Please put this Into practice everywhere.

Talent Education, no. 57
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"Man 43 a child of the environment," !

"Sound breathes Life--
Without fomm Lt Lives,"

"Sinings are mindless
They only aing forth the heant |
0f those who ring them out.”

-—words of Shin'ichi Suzuki
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Speed Contral Tape Recorder
for Practice

Shin'"ichi Suzuki

I would like to ask all teachers, especially
plano teachers:

When the student practices at home, he is te
study some pleces he has already learned by play-
ing them to the study tape. This is the most
important unlque system in the Suzukl method.
While practicing the pleces every day at home
with the taped accompaniment, musical rhyths and
expressiveness are acquired; in other words this
is the mother tongue approach system by which
everyone acquires cutstanding musicality before
realizing it, a method which I have been prac-
ticing from long ago.

Since long ago vielin students have been
practicing by tuning their instruments to the
pitch of the record and playing with the record,
However, in the case of the piano, unless it is
in the same pitch as the record or tape, it is
impessible for the student to play with it.
Yet, if the student does not practice by this
method at home, it {5 no Suzuki method: musical
sensitivicy won't grow well; cutstanding music-
al rhythm won't develop quickly.

By listening to parents' speech, children
gradually learm to talk:; Osaka children learn
to speak Osaka dialect, and Tokyo children
Tokyo dialect. In that optimal daily environ-
ment, e¢very child learns to speak at the same
tempo, with the same expressions and pronunci-
atlon a8 his parents. Doesn't everyone thus
grow to acquire outstanding linguiscic abilicy?
I would like you to really marvel at this fact
before your eyes. Every child grows.
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Please have faith in this discovery of mine.
Foster your child as a child of ability by
practicing this fact, and be a parent who knows
that now is the time to open the way to your
child's happiness.

Let me ask plano teachers: please encourage
students to use tape recorders with speed con-
trol at home. Particularly in the case of a
new student, I would like you to explain it
well so that the right kind is chosen when pur-
chasing a tape recorder.

I hope you will press this important point
of our method. If the student studies with the
tape every day, without fail he will grow as a
child of high musical ability as smoothly and
naturally as in learning the mother tongue.
When the students repeatedly review the former
pleces every day with the study tape, how much
faster do you thimk they will make progress,
how much faster will they grow? I am sure
they will advance with surprisingly greater
speed thanm the one traditional lazy education
allows,

This is our method.
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Parents’ Round Table Discussion

Matsumoto Chapter

1. Chifdren Who Don't Like fo Praciice
7. When to Intnoduce Nofe-Reading
3, How to Deal with S{blings

Shin'iehi Suzuki

Hiroshl Katacka, instructer
Yuke Mori, instructer
Kenji Miura, instructor

[
/ Digeussion leader:
prxr Hiroshi Numanami

NUMANAMI: We have gathered today for a discus-
sion by mothers of the Matsumoto chapter. Let's
talk about talent education and problems of
home practice.

Mr. Suzuki has spared time to come despite
his busy schedule; instructors Sekai Kataoka,
Keiji Miura, and Yuko Mori are also here.

Since this is a wonderful opportunity, please
ask them questions without reserve.

SUZUKI: Just as Mr. Numanami, the chapter lead-
er, says, I would like you to ask questions on
this good occasion; we will offer our views in
response, 50 let's together discuss children's
growth. I would also like you all to try to
learn from each other's experiences. Go ahead,
anybody.
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Chifdwen Who Ton't Like to Practice

MOTHER A: I have a boy who just turned five in
Mareh., It is a year since he started, Right
now he is studying Bach's Minuet toward the

ond of Book 1. He is a healthy boy and loves

to play outdoors, He doesn't dislike the vie-
lin, but somehow he dislikes practicing. Re-
cently he's been saying that he'll practice on
his own initiative, He doesn't want to prac-
tice if I'm there, but, he says, he'll practice
if he can be left alone. How should I approach
this?

SUZUKI: That seems to reflect the history of his
past practice. I think the enthusiasm with which
you worked to teach him after all burdened your
child. Therefore, in such a case, I'd say it
would be best to listen in the next room. If

he is working on Bach's Minuet, play it for him
on the phonograph first, and say something like
"Mother will be listening in the next room, all
right?" I think that will probably work, It

is important to let him listen. You don't have
to say to an Osaka born child, "Stay listening,”
for anyway he will learn to speak the Osaka dia-
lect, In the same way, 1f the child hears re-
peatedly, he absorbs all the musical elements
before you know it. Well, if the child is as
you deseribe him, I'm sure it'll turn out that
way. If you leave the house, however, your child
will be disappointed and won't practice., He
feels secure thinking that you are listening to
him in the next room. In other words, he doesn't
want you to be right there to criticize him. So
how about trying something like this once? Do
it with a plece he can really play. Again,
since children like games, you can do it im a
game style. 'Tonight, let's have a darkness
concert before you go to sleep, You played the
Hinuet quite well today, except that your eyes
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went in all directions, I think. So I'd like
you to see 1if you can play that plece even in
the dark."” Then, say, "Quite gooed. You can
certainly play it in darkness." Darkness is
quite effective. For you can hear your own
tone clearly. No good if you can only play
looking at the strings; see if you can play

ip the dark, Sometimes say to your child,
"Let's play a game." Your child will practice
thinking he is playing a game. May I suggest
that you try something like that? However,
you have to stay home listening. It doesn't
work if you go out shopping. (Laughter.)
MOTHER A: I understand that very well. I my-
galf thought that would de, and occasionally
say to him, "I'll be listening in the kitchen
so why don't you play?" But I wender if it
should be that way all the time--how should

I correct his posture, errors, and things like
thae?

SUZUKI: Well, I guess you don't have to hurry
about that. If the present situation is as
you describe, work on it first; your child
will become motivated. When he feels motivat-
ed, then tell him to play two pleces, or three
pleces. Leave the rest to his teacher, who'll
correct him. First of all let your child try
by himself without parents. Ask him, "You re-
member what your teacher told you to do, don't
you?!" Gradually he will change: he will want
to ask his mother to teach him. Instead of
assuming you can fix everything at once, try
to create a gradual change. The initial change
of mood is extremely important. When I take

a student, too, it is impossible to work a
little and suddenly improve him. So I resolve
in my mind to make him great in a year or two,
or three. Fostering a child is always like
this, isn't it. At the start, the student is
much slower than we wish. But while repeating
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what's good, we learn to skillfully motivate

the student. When you tell the child to prac-
tiee, do it, as T sald just now, by asking him
te glve you a refined performance of two or
maybe three pleces, and tell him to flrst study
thowe three pleces by himself, When he studles
by himself, there will be a lot of shortcominge.
Tell his teacher about 1t} repert to him that
you are working on creating incentive right now.
Nie teacher will underatand and will, in your
place, carefully teach your child how to atudy
and mo forth: Follow this course and assist
your child at home when he has questions. 1
would like you to be this kind of mother.

The mother may wish to correct her child.
Since ahe ia no violin vivtuwoso herpell, vet
having heard [ine performances on records as
well as other children's performances, she 1s
apt to expect her child to play like them, with
the result that she crams him, However, why
phould he be taking leasona Lf he can play?
PBelng unable to play ie the child'a speciality,
g0 you can juat relax and say to youraelf,
"well, in time, he will." If you motivate him,
he will try to improve on his owm initiative,

I think it suffices to gulde him at that point
o that he won't do incorrect things.

In our experience, when the parent cam play,
ghe may often neglect to play records for the
child; or to follow what the teachers say, 1
would be very happy if parents refrain from
wanting te teach but try simply to help. How
about changing your approach a little this way?
Please first try what I have said and then re-
port what has happened. T bet vour child will
begin to enjoy practicing. ‘You've played the
three pleces well, so this Saturday why don't
vou glve your father a concert of these refined
pleces. Tell him this, and ?ut him on an orange
crate or something; anything'll do for a stage.

h—_
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I think this kind of thing will please a child.
If you encourage your child thie way, it will
be the starting point. You needn't worry when
he doesn't advance at all., Be confident; when
s bocomes motivated, he will start to mdvance,
I guess that'll take care of your problem.
MOTHER A: Thank you very much,
MOTHER B: 1 have a seven year old child., 1f 1
tell him to practice;, he doea} otherwlse; he
comes up with all kinde of excuses and goes out
to play, How mhould 1T handle thias?
SUZUKL: Im thie came, too, there was consider-
able mishapndling at the stact, The parent had
incentive which made her say, "practice, prac-
tice," which, again, had a bad influence on the
ehild, Heet this problem by playing the plece
he la atudying on the phonograph. Also those
he can alrveady play, the ones before the pres-
ent plece, lave him perform from those pleces
at & workehop or something and have everyone
pralss him and wmotivate him this way, The teach-
er Ahould prepare the child in advance about
performing, say, Allegro and Perpetual Motion,
and have him study them before everyihing else.
It's okay to leave the present pilece alone lor
a while; work on refining Allegro and Perpetual
Motion, and have him study them before every-
thing else. Saturday concert of Allegro and
Perpetual lMotlon--how about

J/i’ doing something like thias?
é,Fm
- E

You lleten to the Fet[nrm-

( ance and comment, "Well
played." HRecord them in a
tape; that'll do,

MOTHER B: 1 try various thinge 1ike that, but he
deesn't really enjoy playing.

MIURA: This is about my etudent. The child
started to say he's going to gquit before the
parents saild a thing, I feel that there are
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various emotional problems behind it. Would
you like to comment on this?

SUZUKI: What do you think? One very difficult
problem is that everything is decided during
the Book 1 stage, between Twinkle and Gossec--
by whether the child at that early stage can
generally do a nice solid job or doesn't like
to study. The period up to then is diffilcult
for the teacher, toe., Therefore, at a meeting
1ike this, suppose the teachers choose child-
ren on or under Cossec who are not very well
motivated to practice. Next time Mr, Suzuki
is going to give a lesson here; let's practice
this piece solidly and ask him to listen--

if you prepare the children this way in advance,

they may start to study and improve. If you
choge those who are advanced, the session would
take too long, so it would be advisable to
limit the scope, like a minuet around the middle
of Book 1, and then after that the Allegro.
Give a fine performance of just one plece that
you can play; a group performance will do,
let's try-- I might try helping mothers who

are stuck by encouraging childrem this way.
Suchan approach may turn out to be quite inter-
esting. To do this, you don't say "let's" on
the spot; you must tell the child beforehand.
That will prove helpful as the child will scart
to practice hard. This is a new attempt at
creating incentive, The classroom concert is
gomething I started in order to achieve this,

If teachers actually do it, children will change

considerably. Suppose it's decided that the
last Monday, for example of February, is the
day of the class concert. The date is aanounc-
e¢d beferehand; each child performs a sole which
he or she feels absclutely confident to play,
and everybody praises.

According to the classroom, this will be
over well within an hour. And when it's over,

K}

people have tea and say bye bye. This way,

a very pleasant occasion comes about once in
two months., Apgain, when children are expect-
ed to study hard the plece that the teacher
assigned for the stage performance, in other
words, when there is some kind of goal, they
are very happy to respond. Like group per-
formances, this sort of thing is very pleas-
ant. However, suppose the teacher corrects
the ¢hild, and the mother, too, criticizes
the ¢hild about what the teacher sald; les-
gons and criticisms continue without ever
coming to an end. Is life a continuation of
this? I don't like it, the child will say.
{Laughter.) What I'm saying is that you
mustn't turn the matter into a joyless thing
like this. Well, it will be fine for you
mothers to talk about such things with the
teachers, and to propose to them, "Let's
have a concert when you have a chance next."”
NUMANAMI : Thank you very much.

MOTHER C: Mine is similar to the case of
Mother B with a seven year old bov. My child
studied hard as I told him to until he start-
ed achool. However, the moment he entered
echool, his life eénviromnment changed. He

has to play with his friends, he has to do
various things within a limited amount of
time. 5o he tends to use his time for what
he would rather do. On coming home from
school, of course he may feel like riding his
bike, or he may play happily with his friemds,
creating tension between himself and =e. He's
been made to practice so far, but now there is
an awvakening: "why de I have to study this?"
50, he works hard on something like playing
with math tiles. He works hard, but he secems
to dislike "being made to do" something.
NUMANAMI: May I respond to that? I think this
applies to all. The child graduates from
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kindergarten and enters ¢lementary school, he
goes out to play when he comes home from
achool. If the mother says, “practice your
{nstrument,” he gradually loses play time. It
was like that when my child started school,
when she came home frem school, her [riends
wera already there waiting for her. 5o har
mother says, "It's only ten minutes, 80 prac-
tice first.”" The child practiced, at first

in tears, but gradually becoaing absorbed in
playing. Then, her mother let her go, saylng,
"Now go cut and play." Ten or twenty minutes
would be nice for a child of two or three
years; thirty or forty minutes wouldn't work.
Anyway, the practice must be done even if just
briefly. This is part of the child's disei-
pline.

MOTHER C: So I try to do it by fixing the prac-
tice time, but 1f he has something else he
wants to 4o then, after all he doesn't cooper-—
ate, Can that be called resistance? 1 guess
he is resisting because his mind is not on the
lesson., He says this and that, carping. B&o

I think of letting him practice after he has
had an outlet, and let him play around firsct.
But then after that he comes up with other
things he wants to do, T would like to know
how other people manage to secure time for
practice within & limited amount of time in a
child"s day.

SUZUKI: T think that kind of problem again has
sonething to do with the mother's attitude
when she tries to make the child practice. I
algo think that the teacher will be able to
help. You can talk to his teacher about it
and have him ask your child liow he practices
at home, Then the teacher can try asking the
student to practice every day at that hour be-
fore playing around and add: "Put a circle
when you have accomplished it, and report back

ke

to me.” What do you say to using & knack like
chis? When the teacher says something, unlike
when the parent does, the child feels a strong-
er sense of obligation. Once a hablt forms, it
is easy. Give him a chance like that; ask the
teacher to say something llike this in a casual
manner. The teacher might hand the student a
card or someching and say, "This is for this
month.” He might add, Tha dates are written
in here; put a circle whan you have practiced
according to your schedule, and give it back
o me." At the following lessom, the teacher
might please him and encourage him by adding

a red cirele: "Well done, you get a double
circle this week." We might be able to help
you in this way. The most basie problem, how-
ever, is that parents tend to be all too pre-
occupied with school education. Den't place
too much emphasis on school; don't think that
"the violin is just a hobby, so it's fine if
my child can handle it a bit." Instead, think
that you are helping to cover a great defi-
clency in today's education with something im=
portant. Be aware that other parents are also !
studying ways to motivate their children so
they will become fine human beings. Our assocl-
ation exists for that purpose. Don't be the
kind of parents who insist on the immediate
progress of thelr children. Sit back calmly
with a determination to mike vour child great.
It"s fine to be slow; handle it so your child
enjoys It. Self-eritielams of this sort, T ex—
pect, will arise. All vou need is to be falth-
ful to the principle, "no hurry, no rest;"
there 15 no need to compare yours wlth other
children. Recognize how your family operates
and motivate your child withim the given envi-
ronment; he will fmprowve. Eventually, each
child will have a basis for developing in his
own unique way. If you think of everything
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{n this manner, children brought up on talent
education will be truly great. ABONE Hﬂtﬂumn-
to children, for gxample, a little boy Fumio
Nakajima whom I taught twenty=-five vears ago,
has become a leading scholar om China problems,
though he didn't go into musici and he 18 an
assistant professor of the University of For-
eign Languages at his young age. It doesn't
matter where the child goes. All I hope is
that parents will skillfully riase an ability
which prepares the child to cope with a chal-
lenge like that.

MOTHER C: Thank you very much.

When fo Intnoduce Note-Reading

fﬁﬂ“ MOTHER D: I put on the records

L aé;a every day, but my child doesn't

.'?‘”‘r“q-' *» really listen to the ones I se-

;H'-..:__"-'["L.f' lect while he is at play. So

Bk recently we have started to lis-
ten together during the practice
| i) time of, say, one hour. This
rTTq- reduces the actual practice time
to about half an hour. But we
listén to the record and the lesson tape from
the previcus week, [ find this effective.

I would like to ask one question, Children
are responsive to what parents say, and are
more or less willing to be corrected whem thay
are small. But when they grow bilg, especially
in boys' cases, they become rebellious and re-
fuse to be corrected. They might do better if
they are left alone to practice by themselves,

I think. So I give my child the music, but
since he can't read the music, he can't get the
rhythm. If he has heard the record, he should
be able to, but he can't when it comes to a
fast plece. S0 he learns it all wrong, and it
s a job to correct it, far worse than 4f T had
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helped him from the start. I would like to
ask when he'll be able to start practicing by
himself, and when he will be taught to raad.
KATAOKA: I would like to leave that to mothers.
We of course help you, but 1f we teach reading
at lesson, the lesson time is taken up, 80 I
think there is no other way than trying to
take care of that by the joint efforts of you
and me. I would say that it would be £ine if
you are prepared to start reading about the
time of Vivaldi a minor concerto in Book 4.
MOTHER D: I've been reading Mr. Suzuki's book
on note reading for the vielin, but a complete
amateur can't follow it., 1 have discussed it
with other mothers. We talked about the pos-
sibility of asking you to set up a time for
studying reading for parents. Our knowledge
of music 1s limited to about the middle school
level.

SUZUKI: Doesn't that book work? I wrote it
for mothers and children. Of course, if you
have questions, please ask your teacher. It's
fine to start, for example, about the time the
child can play Bach's Bourree, or the a4 minor
concerto; let the child do the fingers looking
at the music, from Twinkle on. It depends
upon the child's age, too. If he is big, it's
fine to start early. It's also fine to study
reading without the violin. No need to cover
a lot in one day; one page will do. Do the
next page at the next session. Show the music
of a plece he can play, and teach, for example,
the rhythm: "the beat is this way, isn't ic?"
I have included applied problems, so you can
challenge the child and stimulate his inter-
est; "Let's stop to see if you can play this
one." Quit saying, "How come you don't under-
stand such a thing;:" don't teach a lot at a
time like that. MHave the child look at the
music and explain little by little; he canm
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already play, so I think it is very easy for
him to understand. . .

MOTHER D: But the parents don't understand

how to read from printed letters.

cUZUKI: When you say the parents don't under-
grand, what don't they understand?

MOTHER D: As a letter, each note enters our
minds, but we dom't understand it in relation
to the music in such a way that we respond to
it with the heart.

SUZUEI: The rhythm of no. 1 which'l quoted
there from the violin cextbool is when you
count four. It's like division in math.

1 have even quoted the music, so such places
pust be easily understandable to mathera.
pon't think the child can't do It because you
can't play the violin; if you let him play,
he'll understand all right. For he can play
it. If you cover the material all in one
breath and say "Now you understand, don't you,"
naturally your child will say, "I don't under-
gtand 1t." Since he can play, he understands
that such less at first. 5o, when he has
played one thing, add a little explanation,
and let him understand=--then he will gradually
comprehend fc. It is wrong to Ery tcaching

it all at once. "Knowledge is not ability."”
Enowledge is useless by itself. T would like
you to instruct your child with this sort of
patience. Let's say Bach's Bourree, or the

a minor concerte. It takes a considerable
amount of time te learn to play the first and
the third movements of the 2 minor. Using the
same ampount of diligence, if you try letting
him play all the previous pleces little by
little looking at the musie up to a mimor, I'm
convinced he will understand written notes.
However, small children don't need to rodad.

I wonder 1f, after all, parents aren't rush-
fng. You may think your child may understand,
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but he may not really understand. 5o, it is
necessary to try lettimg the child play look-
ing at the musle.

MOTHER D: If that's so, the child's age in-
creases in the meanvhile; does the parent
have to continue to be with the child forever?
SUZUKI: So, as I say, if you teach reading
gradually, the child will gradually be able
to try playing from the notes., What the
mother sheuld teach ia not the written music;
her task is to remember what the teacher has
gaid and what is there to correct, and tell
the child, "Let's be conscientious about
finishing the assigoment your teacher has
given you,” Therefore, although you just
have to help him read susic, the crux is to
guide him to eventually be able to play by
sight reading. Se, if your child presently
working on Bach's Bourrie can play it look-
ing at the music, it means that he has begun
to understand susic to a falr amount. Though
there may atill be things he doesn't under-
stand, 1f he continues to practice reading
music while playing pieces, his comprehen-
sion will Increase. The positions are also
written in to make it easy. It's not as if
vou can let him read the note-reading exer-
cise book separately as a book and say,

"Mow you understand, doem't you." All you
have to do is check hia growing comprehen-
sion, growing reading ability while he
studies note reading along with his viclin
pleces. It's that slow-going, in fact.
FATAOKA: If you try to do everything, it will
be a chore; one step at a tize would be pre-
ferable. Some mothers use their mind te tell
their children very early: "This 1ls the note
for the open E,” "this is the note for the
A" ete. Instead of discussing in many wvords
looking at many notes, focus, as Mr. Suzukil

ST




S

18

safid, on the notes for the open A and E, Than
relate them to the [inger numbers 1, 2, and 3
so that the child will be able to assoclate
these notes with the sounds he has in mind,
How about going at it slow and steady 1ike
this? Also about counting the rhythm, I undor-
stand very well your problem. We count the
rhythm unconsclously, and the children under-
stand it well, However, Veracinl is an example
in which ehildren who can road music to some
axtent may not underatand the beat. 1 let
them do this patiently. (Claps hias hands.)
They gradually begin to get it. It's not
enough to do it just two or theee times, but
if T insist on doing only this for a monch,
they begin to get it. When you feel like

that (understanding printed music as lettera
but being unable to express it when actually
teying to do #0), please ask ue questions and
study reading with us: I think 1t'11 work if
you then ge home and review.

SUZUKE]l: In your class, Miss Mori, you taught
reading to small children, Would you please
talk a litele about that? Children of about
kindergarten age are in a fairly advanced cat-
EROTY

MORI: In my class they usually start reading
in Book 4, Two or three children get together
at the lesson time. Since I cannot take time
out of the individual lesson especially for
reading, I explain notes to them when they
gather. T haven't done enough to be able to
report on it, but anyway children don't seen
to enjoy reading much. They love to memorize
violin pleces, but if T teach them the lengths
of notes or kinds of notes, chey don't learn.
Even se, I train them to have a solid knowledge
of the basics, such as the locations of the
open strings in the staff, since that is wost
helpful in violin playing, T would also like
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tioning where
violin toxthook and E::Batﬂf[ or what time
would be written on about the pime thay
valua they hava . Frmr.‘,‘-nd by themselves l1ittle
anter Book B ;h¢iiE::nIﬁg to the record. Untll
by 2icele Wi :nd children atudy togethat.
ghan, RatLAES giderable amount of time.
KI: It takes a &On of the
e paed to, How about tha Ages
It'e supp ’
aching?
children you are i roups te children ol
MORI: I limit r-:i;nﬁhg .rz studying Mook &.
{ve, 8% Tt will be effective if mothers
SUTUKL: hildren at home a little, and if
n:-i;: =1‘l-n help from time to time. 1 don't
EeacheTd i take tima
i that ona has o
r'.llyhlitz;zrf¢::n1¢--an to teanch reading.
iyt hi that requires much tima,
Reading is something 4 = oulp
ao 1 think it is good to handle it in & @
as in Miss Mori's case, It may Hﬁﬂﬂ :* good
for a workahop Lor
::tE::af r;ﬁ:;l:hzlzzthar'n approach is poor,
she may teach rnndlnihuntaifgrnug: :: :nlgta-
ducation. That w pradu
:?"E:E:u:::f and a lot of children whe don't
understand it well. The crux, after all, is
not to rush. As long as we observe the rule,
"Jon't rush, don't rest," in most cases,
mus ie :dvanécn of 1tself, and children are
eventually caught up, so let's take time and
proceed this way, )

You shouldn't introduce do, ae, mi, da in
the instruction of reading. Far more import-
ant to foster than the mere knowledge of the
note names 1s the abilicy of fingers vo play
glancing at the music. Otherwise, children
will be confused. Anyway, that's how I feel,
In any case, you must not just teach the
written music. You must teach the child only
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he was one
fn such a way that the right finger quite gim- I brought the uldﬂsﬁauziarizz E::nuhaerving
ply goes to the position of 3 on the right g Eightvmﬂnihﬂ‘ I had him listen to the
string, or 1, or &, at a quick glance. Then, Hiom: Hops 5. :5:' At three, he was still
when he plays a new plece, his fingers simply Bacere. &S0ty A0 hen he was in the mood. Now
g0 to the proper places. singing Twinkle w ennth5 B RNt At
I Reading ablility in the real sense of the at three and hjzakT: 1'crltitizﬂ myself Ffor
word means that the child's musical sensitiv- beginning of Twinkle. t motivating my child,
AL7 109 Jrown MO WASIE SR TN NGk snly hau:nﬁazfi:nzul:tizuih:n I myself started the
plad HRsUCIEULLY bt MiB0. UDRNE KRS, TR a: 1in a little while ago, along with the one
MUElas GHOAAE EUR BLILE: AAqUEE TARMNE SBLL. 4 three months old. 1 just felt like doing
ity in the musical sense, I can t claim that

how myself. When I or my oldest boy
he has true reading ability. What 18 the abil- it some -

" ' ig playing, the others are listening. Then,
i g Wy gl o the one and three months old wants to do 1k,

in that book you've read?" you may anawer, too. "So, this is what 1t is like," I thought.
: ’

u[;ve reid i: ﬁllifhut i dunl;iknﬂ: Hhuzin The two year old has long rcen unn:inirt:udn
written Irn » mUsle TEe ng rescmbles {t, When I am practicing, he comes ne N
this, it'asa no good. When you read music you and says, "1 want to do it, I want to do 1t,

may feel moved and understand the content. The and he gets mad 1f T don't let him. So, I say
moment you Bu;n:h: prl::ni pn&u, ::ulgly be to the oldest one, "then, Ehﬂllf”: p:nct;:aT"
able to aay, w beautiful, o should engage I don't force him, but I sort o nvite m

in creating that kind of reading ability. You ' when 1 feel like practicing myself. The second
read a book; you are moved, you find it inter- oldest is already there, wanting to practice.
esting. =--That is what reading a book means, S50 I ask, "Then who's first?" The oldest one
iimllﬂrty.fiﬂ re:d muﬂii ﬂ?:: EﬂtE?Eﬂnigu;E to says, "The :nnltaa; one first," and always

earn the NEering. W (& ne u chooses to be the last.

prepare the basis for such future development. | What I want to ask is what is the proper

If you jump too high now, what is very simple ' time to start? T have a feeling that 1t was
will become complicated. It will become in- a little too early with my children. When
comprehensible to children. When you think would be the best time? Again, what I think

too intellectually, vou will create poor child- dangerous is that I am making very funny sounds.
ren who don't .grow well. Exposing the children to those funny sounds con-

stantly, 1 fear, may prove a negative influence.
Let me ask you about these two points,

What to Do with SibLings SUZUKI: T don't think that the problem of being
| o I too early exists. We don't ever say "it was
e fﬂfh“ \/A* MOTHER E: I have three child- too early to teach Japanese;" it's the same
[h" Yh ) e ren, all boys, ages three and thing. In your case, when the older one is
?;;hf1"ﬁ “J4 nine months, two and six months, doing it, the younger ones want to do it, teoo.
T |’f!£ﬁhﬁ\\and one and three months. I That creates impatience. If you think too much

I---_._____ e
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about fostering, you end in cramming., Your
oldest one started at one and elght monthe; the
earllest so far on record 1s one and five
montha. But the age Lftaelf doesn't really have
much to do with whether the child can or cannot
play the vioelin. A young sibling who has been
exposed to many aspects of muslec at home, since
he has music in his mind, just wants so badly
to express it, as a baby who has been exposed
to spoken language wants to say "mma mma,"
When your children can play the [irst portion
of Twinkle cr something, say to them, "Let's
all play together," and let them enjoy each
ogther: The oldest plays Twinkle best. And
gradually the younger ones begin to play it
well,

Dur greatest problem is when the older sib-
ling starts first and the younger one comea
after him. When the younger one starts, every-
thing is already there, including the motiva-
tion. So he advances fast. He gradually
catches up with the older one. There is a
possibility that he passes the older one, How
should the teacher handle this? If the older
one lags, he will lose motivation, So that's
where we have the hardest time.

Kenji and Takeshi Kebayashi have both become
fine musicians, but when I taught them, I start-
ed out with the younger brother. Since he was
making progress, their father withdrew the big
brother from another teacher with whom he had
been studying and brought him to me. Since
the litele brother had already begun with me,

I had to give the materials he had already
studied to the big brother. When I tried that,
the big brother, I could see, lost incentive.

[ thought this wouldn't do. So, after all I
taught the two with completely different pleces
since this vas the time when the textbooks
weren't completed. I think it is very difficult

. ogether, let
with siblings. lLet ::.m piq;ﬂttgﬂcthﬂr_ re
chem enjoy having a 1§ EF? of approach, they

don't forget this line
i hink, develop well.
e é :.my {nstruction, I emphasize t?"

R = ing, that single
third [inger on the E nt: ey gl
ftager TEEH Eai: E::;uzh; violin or the bow.
tone, And how the bow; 1if only the child
po need to Pre:n it L the SEELGE
holds the gnw : heautiful sound, without
i Prﬂt:iik of pressing down the bow to
h?:;ng ;:nduce one beautiful sound-- 1f you
Ea“ ;n;uur.ﬂge that, that will be the basis
of your child's growth., When the child
understands one thing, he will understand
all. He will cry this and try cthat in order
somehow to produce a good tonme. 1 always
use one sound to let the student understand
about a fine tone, a tone not inferior to
the teacher's. A beautiful sound rather than
a big sound. I think it will be nice 1if you
try that.

Also, even if you play with funny sounds,
there won't be a bad influence if you play
the records for your children. You needn't
worry. Instead, won't you practice a bit so
you'll be able to produce a good sound?
({Laughter.)

NUMANAMI: The time is about up now. Mr. Su-
zuki has other business to attend to so I
would like to conclude the discussion here.
Thank you very much.

Tafent Education, ne. 22
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Fix My Power an the Tip
the Crux of Violin Playing
r’ P Shin'ichi Suzukd
|~:':‘_ foa = :'\_ .
Wi VA
L
| 5 g
For forty yearm I have repeated, "Fix your
power [lrmly on the tip." This expression may

bae a 1itetle hard to understand, but it 1m the
key to violin plaving.

I have often used the tightrope te explain
this. T tell the following, asking listeners
to firat think well about the horse hair of the
bow which lete the strings rimg.

The tightrope is pulled taut at both ends.
Only because the rope Is tight, can you walk
geross 1, What would happen If one end of the
rope became loose? The cightrope dancer would
immediately tumble down.

This principle applies egqually to the horse
hair ringing the strings. Like the taut rope,
if the tip of the bow is just as tense and Im-
mobile as the bottom of the bow, the strings
ring with a fine tone; it gives out a big and
powerful tome. If the tip of the bow has no
power, if it is completely different from the
bottom, if it is not tense and has no guts, the
gound will also be emaciated and small, Since
the sound is small, many people often preas the
string with the bow, producing stiff and mis-
erable sgounds. Those people have never once
thought of the power of the horse hair that
produces beautiful ringing sounds on the strings.
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Training to Fix the powen on the Tdp of the
LT RS
i devised an effective way to

Finally
i u::zzzﬂun this important point, so FliaB:
u:nru {t with students everywhere. It 18

ry day so
ﬂ:mplahmttrgii E:::n;:ﬁTyd:nitcz?:tf Tﬁu will
@
:::ii:e {hat ét Erudu:;:ﬂ: %::2 result, a big
roducing a ¥

nha:f:-:“xzz the student try with a ?:il Piﬁ:h'

im hold the ball point as if holding
LAE. ® thumb and middle two
bow (hold it with ;hn t:u itde. and tha Lirele
fingers, Chah P/ alse the middle and ring
:1::::1.ID :hlt he will be holding the bow
with just the index and little fingers, with
tha thumb in the cantral Hﬂlitiﬂn; Gisa

The atudent then says "pan-da,” powarfully
tilting down the tip of the ball point with
the index finger and holding it still. The
thumb and index finger should be strong, but
the little finger should be relaxed, its fune=-
tion being te stop the tilt of the ball point
at the proper angle.

Now let the student push up with a [inger
of his free hand from under the tip of the
ball point which was held still at the "panda"
signal, Teach that "the power that doesn't
allow the tip to budge is indeed the power
you need at the tip when you hold the bow."
Let the student repeat at home this training
of bow hold with the index [inger, little
finger and thumb on a ball point. Do it in
clasa, too. The crux is to foster the power
of the [ilngers so they can fix the bow tip
still. It's no good if the tip becomes loose
and powerless. It is necessary to create the
ability to hold the bow so that the tip has
the right amount of tension.

When the student has been trained with the

-————---L........---l_____________________________
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ball peint, let him practice "panda" with
the bow with the same good bow hold; let him
practice focusing power te the tip by maney-
vering the index and little fingers. Traig
children in this bow hold practice from the
earliest stage.

Touch the tip of the bow, push it, in or-
der to see whether the bow is held wicth a
strong tip. Foster this abilicy gradually,

This changes the tone inte a finer one.

If the power is focused at the bow tip, the
string resounds with a big tone just by the
weight of the bow; thus the student can sim-
ply put the weight of the bow on the string
without pressing it dowm, and play with a
tender yet big and beawtiful sound. Check the
tip of every student's bow. Have the student
practice the present piece by first holding
the bow with Just the thumb, the index, and
the little finger until the tone improves,
Instruckt him to practice this way at home also.
I promise that the tone will become bip and
refined.

When the tone becomes refined, allow the
middle and ring fingers to lightly touch the
bow, and instruct him to play with the same
amount of power as before in the index anmd the
litele finger. Advise him to retain the se-
cure bow hold wich the power focused at the
tip even when he plays with all five fingers
on the bow, I also let the student 1ift or
put down the middle and ring {ingers in the
middle of a piece. The tone should not change.

Fix the power on the tip-- please Instruct
all students on this so that they will develop
ability to play with a big, seautiful, and
tender tone.

Lectures on Musical Instruction, 30
Tafent Educatfion, no, 37

&7

Toys and Teaching Materials

i shigeki Tanaka )

[‘_iafﬂf 'Ir"c:ng Chifdrien: Eveaything

= .if'i Depends upon How We Radise
< Them, no. 11

Chapter & Toys and Teaching Materials
That Can Be Prepared at Home

1. Don't Give Too much; Don't Be Jittery

(1) No matter how good a foy {teaching rﬁi—fﬂ'
nial) you may proudde, {it's useless unfess the
child is motivated.

As 1 have repeated many times, the problem
iz how to motivate the child, If you force him
when he doesn't feel like it, it produces a dark
sense of duty or hatred about learming which
will become deeply ingrained in the future. If
that's the case, children are better off if you
don't give them anything. For children, play
{learning) should be pleasant, happy, and in=
witing. Those who provide it have to keep this
well in mind. If the child loses motivation
midway, the parent must reflect on how the matpe=
rial is presented as well as her own attitude
(especially her praise and punishment concern-
ing his progress).

(2] Excessive praise and punishment can dam-
pen the chifd's motivation,

. l:'-EPEthiﬂ-l: of such words as "That's not so,"

it's Erﬂﬁﬂu' "Why can't you understand such a
thinﬂ? ].I‘.'-Ed to a SenSe -ﬂf fﬂilure: thﬂ.:‘. create
an enervated and uanHFﬂ'HBiUE child.

Praise, too, when glven too lavishly, loses

in too many words it
Feigned words of praise are

its effect. When given
sounds insincere,
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transparent to children. A prize should never
be given except on a very special occasion,
The child who becomes used to acting In expec-
tation of a prize loses interest in doing
things without prizes. In the first place, it
is funny to give a prize each time the child
does something he wants to. :

(3] 1t {8 haamfuf to greedify give foo many
materials .

When I went on a lecure tour In Taiwan,
after my lecture in a certain city, a young
Father vigited me in the walting room with a
boy of about four, and asked what he should
do with the child who had no concentration. The
boy's eyes were restless looking this way and
that, On talking more with the father,; I found
that he seemed to be feeding his son teoo much,
trying to teach him this and that and this and
that, Contrary to expectation, excessive stim-
ulation is harmful.

(4] You should not feel jitteny wanting Lo
see good results,

We are talking about pleasant play inm which
the child is the subject. The parent ashould
not Iinterfere with him. Some parents can't
wateh in silence: they pull and push their
children about each lictcle thing saying, "Do
it this way," or "Why can't you do it more
skillfully?" The child of a pushy mother is
said to have below average intellectual develop-
menk.

Even more dangerous than this is to feel
jittery wanting the child to advance to the
next stage more quickly. As Mr. Suzuki says,

Pushing children to advance in the teaching
material results in creating dropouts.” The
secret of raising ability is to aim at absorp-
tion in the earliest stage rather than antic-
Ipating what is higher.

—
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2 Mental Development: Manual Training

I have repeated that the development of 1
finger skills is clesely related to the child's
mental development. This seems to be fairly
strongly influenced by the pother's child-rais-
ing attitude from birth.

Kant goes so far as to say that the hands
are man's external brain. The question is mot
just technical as in whether one is skillful
vith the hands. They are the most basic of
the sensory organs. As the tactual sense is
concentrated in the hands, we are capable of
distinguishing not only between cold and warm,
mobile and still, soft and hard, but telling
the weight, shape, and size of things that we
touch.

Frobel emphasizes the need of hand train-
ing activities in kindergarten, insisting that
young children experience greater joy im play-
ing with various things with their hands than
in anything else and that this is important for
later intellectual development.

(1) Finger play
The baby is born with clenched fists with
the thumb inside. When the thumb goes cutside
the fist, the action of grabbing rapidly de-

velops.

{a) Reck, paper, scdssons

Some children can play rock and paper well,
but can't shape their hands properly for scis-
sors., Help thems to respond quickly in forming
that shape.

(b) Which finger do you want owt?

Join the hands inter-
locking the fingers.
Quickly stretch the
finger that is called, 'ﬂ e
The middle and ring R




fingers are difficult to raise.
[e] Inck woam
Thiz alse iz an exer-

clze of the thumbs and f

forefingers. Traln the

fingers so they can do

it rhytimically and grad-

wally faster. Touching

and separating should

make ona motion.

i

(2] Fold, pick up, tear, knot, fit

(a) Eaatc action of Eﬂfd{ﬂg

(folding once]

Pay attention to the
reciprocal action of the
forefinger and the thumb.
Cet the edges perfectly
together. Make the fold
neatly.

(6] Picking up

{With fingen Lipa)

Pick up slippery round
things and flat things
fast and one after another.

(Writh chopatichs)

This is somewhat
difficulc for childrem
who are used to spoons
and forks. Start with
easy obiects to pick up.

{e] Tearing

(Using ofd newspaper)

1. Tear fast wertically

.|I"

ing just five millimeters
from the bottom. As you
get better, yvou can leave

2

- r-l{

}

|fTTT

\N

PP ANN\
a

-q_ﬂi]g‘\ ij

in equal widehs.
2, Stop quickly leav- hﬁ:“ﬁ

3

£ <l
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only three millimeters, foy —
then two millimeters. t Fe

3. Tear from the p
top; turn the Saperr =
upside-down amd tear. =
Repeat this, alcer- f“ﬁj -

d bottom. ’,J s

pating top an :

4. Hold on to both
ends and gently pull:
it becomes & paper
tape. Compare Lo S

whose i3 longest.

{d] Knot %
(Regufar kEnot]
Making knots Seems

qu_:l_te difficulet to )
children, but when
practised they make
very neat knots.
(Temporarny knod)
Pull one string
to make it longer,
fold it double, then
tie as in a regular
knot, then pull the
end of b; the knot
comes off easily.
(SLiding knot)
If you pull, it
becomes too tight,
80 you have to be
careful,
(el Fitting
Ehildreﬂ ﬂhﬂl'l.lld h& ﬂhlE to huttﬂn

Practice buttoning with big butto
change to small 1 .

themselves.

Gradually
er and smaller ones. There are

many two year olds who can skillfull
themselves. Don't always e gl
with fasteners: let

dress them in clothes
them wear things with buttons.
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For one thing this is necessary for develop-
ing skillfullness of the finger tips,

Some toys on the market use the idea of
fitting: you fit a certain shape in a space,
or put a certain size block through a mateh-
ing hole. This not only'trains finger tipg
but fosters the eye to differentiate objects,
The speed 1s crucial here. Children have o
train themselves to play these games fast,

(3) Exercising the whole anm

When writing or drawing, the skill in fip-
gers is not sufficient. It is necessary for
the entire arm to move well,

The following training in line drawing 1is
intended for arm exercise; therefore please
focus on how the arm moves rather than how
neat the result of the drawing is. When child-
ren start something like this, mothers are apt
to become precccupied by the shape surrounded
by lines on the paper, and want to critiecize
quickly: "Do it more neatly;" "Do it more care-
fully." If you pay attention only to such de-
tails which are a matter of fingers, the child's
arm becomes stiff, and he can't produce smooth
and free lines. Shapes are not important at
first; what is more important is that the whole
arm is moving uninhibitedly. Please keep this
in mind.

Select a pencil about the softness of 2B.
Use the back of any scrap paper. Typing paper
iz a pood size,

Sit erect at the desk, hold the pencil prop-
erly using the thumb and the forefinger, sup-
porting it with the flank of the middle finger.
The distance from the pencil point to the point
where it 1s held should be about the same as
that from the thumb tip to the first joint.

The pencil should be held somewhat diagonally

-
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toward the right ao that, when it moves to the

center front, the Erﬂﬂ:f of ;hs ::::i:lg:izﬁz

e right shoulder. W
:z:?:dy:: hulg the pencil properly can justthe
grab it, How hard should the pencil press .
paper? The arm naturally learns the proper a
not too strong pressure that best fits the
child, but {f it is exceptionally strong or

helpful.
1ittle guidance will be )
Hentifz the arm from the desk, held it herizon

tally, and make sure that the whole elbuuﬂ:ues
and not just the finger tips: think that the
1ines are to draw not with finger tips but with
the elbow. At first the elbow gets tired, but
goon it will be fine as you get used to it.
Have patience. Keep the hand frem resting on
the paper. '

(a) Going around

Once you start
don't stop in the
middle. Continue
with the speed
gsuitable to the
child. Start with
ten seconds and
gradually increase
the time. Practice both golng right and left.
Do it in the same place; do it shifting the
place gradually.

(b) Figure &
In place; moving
gradually.

le] Taking a watlk

Draw all over the
paper so it becomes
darker in the same
way., Mixing straight
and circular lines,
draw freely and
smoothly.
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(d) One-Line deadigns

1, Decide the starting P T
peint (at first it should ‘FE-"F ’:)IE:H
be upper left corner). EF;, g | L

2, Start at the signal, = 3 I\__rl'-’ /

use the entire paper if Ti TTE} f
possible, and return to “’g—(@\ik‘ @
the starting point. g — -

3. The line cannot
CTOSE.,

4. Once you start,
you can't slow dowm or
stop until you return to the starting point,

5, Start with about ten seconds; make it
gradually longer.

6. When finished, color it.

le] Guessing game

Put something gently on the child's palms
behind her, and let her guess what it is. It
may be square, flat,
coarse, slippery, hard,
goft, warm, or cold. The
child guesses the object
by the feel and size.

Use such familiar
objects as a ball, a ping
pong ball, a match, a i |
cigaret lighter, a pencil, kuf g
an eraser, a key, a button, " i
a4 cup, etc. The more quickly the child guesses,
the better.

It may be fun to include an item or two which
iz hard te guess,

Next is picking something that is asked for
out of similar objects. For example, let the
child pick just by touch a Corona SL from among
similarly shaped minicars.

.f‘?ﬂi?s a specific one out of the same size
t::knilhi {celluloid notebook liner used under

page for a Ermnu-th, hard 5urfa_ce}, or, at an
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advanced stage, telling th: E;ade :53;&:: Eiﬂﬁi
lso goo ERE
by the touch, are & i
r daily life. A two year i
:it:“hi: back iuwﬂrd them instantly guessed the
persons when Grandpa, Grandma, and mother put

in his in turns.
th&é;v:a;i:r olds in kindergarten play gu:i:;ng
objects in a bag just by the touch. wh:T1 .
entire family joins in this game, You W kg
that the child's guesses are better than adu .

The eanfien perdod

The better envitomment
The betfer tfeaching method
The more Ltiadining

The superion instructon.

(Five Mottoes of
Talent Education)
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On the Teachers’ Conference

Kansal DMstrict Teacherg' n“Fﬂfl!tin“

This year's MNational Teachers'
was held ac the
fecture from
and ailx days.

Conference
Lake Biwa Hotel im Shiga Pre-

May 31 to June 5 over five nights

Since the conference came to Kansai aftey
many years, we Kansal teachers participated iq
it wishing that teachers from all over the coun-
try would enjoy studving topether,

On the Eirst evening, the famous Ttalian vi-
olinist Uto Ughl who happened to be ?iilting
Japan showed up at the hall, and, graciously
accepting Mr. Suzukl's invitation, played un-
accompanied works by Bach and Paganini.

The comference hall was not buile for recit-
als, 80 the acoustics were miserable. Yot his

o oo oo el e o o ool o ol oo o o oo oo o

Plemse snter my subseription to Talent Education
Journal,

Hame (Flemse print)

Address

ity State dp

I enclase $8 US for a one yenr aubzeription
[$10 U= far Camada and Mexico)
overseas subscription rate ($12 US)

Specinl rates for 10 or more or for a complete
set of back losucs avallalble on request.

Please send this form to: TEJ
236 Spring Averue
Sk, Louls, MO 63115
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Every day
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To summarize:

gle of the bowW, right arm

1. The proper an the basis of string

and hand, which provides
aing.

“fﬂg‘ Dgn':a in 8k

3, Ability to P
on the string; a?i N ancad Bow on
placing a PE:P:fﬂ¥ e

11}

:: ;:: :Eility to use the entire baw in a
Ett;fgtzrligz.atrins ring with the bow arm:
the ability to ring out a big tone.

7. The bow hold.

B. The power at the tip of the how .

g. Clear articulatien of each sound, which
fs the most important aspect of wielin playing.

10. Casals" tonalization.

11. The ability to maneuver the fingers.

12. Creating the ability te move the tip of
the bow right and left with the fingers.

13. The panda mechod.

14, The harmonics.

153. The finger power for plzzicato.

16. Helaxing stiff hand and fingers.

17. Smoothing the twist in the right index
finger and lowering the elbow.

18, Relaxing the wrist and elbow at each bow.
19. The principle of moving the bow with the
arm,

20, Elementery instruction
the middle finger.

ring crossing.

ut the welght of 'th.::L‘:n':m.:rh‘jlr
ing the string

9 Hlonf g the string.

in playing without




21, Training in staccato
the bow, < PlkyEss uh = tp
22, Position etudes,
23, Driving home the importance of fing vi-
brato.

24, Hang the right hand low in front of
the right leg: "the right arm and the boy
should not go to the right of this line."

(£}

Mr, Suzuki's raport, f'l.l.'l.l_n[ ideas as 41“?'.
renewed my admiration, Mr. Ouchl's demongtra=-
tion of vibrate instruction was also very well
received.,

Mr. Suzuki's use of the ball point for creac-
ing the right thumb ability drew an enthusias-
tic respense. Other teachers responded with
their own ideas to go along his, contributing
to the pleasant communal study hour.

In usual vears, several teachers are called
by Mr. Suzukl te stand on the stage like guinea
pigs, but this time there was one occasion inm
which the instructors each gave a lottery solo
performance, a rarity since the number of par-
ticipants is now so large.

Among the daily recitals, the cello ensemble
was particularly memorable.

At the annual cenference, the celle gchool
meets separately from the violinm gchool; there-
fore violin teachers may mot know what cell
teachers are doing. This concert organized by
[nstruetor Adamira with the support of Mineo
Havashi was, I think, a red letter event in the
histery of the talent educatiom cello th"“l*

The program consisted of Boceherini's 5o~
nata for Two Cellos, Beethoven's Trio for 1108
Three Celles, Popper's Requiea for Three c:li'
and Piano, and Villa-Lobos' Bachianas Bras
eras Mo, 1, first and secomd movements.

The last, a composition for eight cellos
only, was performed by eleven celllsts, the
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The six days ended aglow 1in Mr . Em::kiaz:e
re sure,
. His wonderful ideas, we a
:E:Bb]ﬂnmlng in classrooms throughout the

CcOountcry.
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