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EDITOR'S NOTE

Masayoshi Kataoka

We are pleased to offer Dr. Shin'ichi Suzuki's lec-
ture, "What Talent Education Aims At," which originally
appeared in the first issue of the Japanese magazine,
Talent Education. Through this lecture, readers may
find the essence of his thoughts on life and talent edu-
cation philosophy.

Talent Education of Japan, No. 68, contains a
special issue on Yoji Gakuen (Talent Education Pre-
school in Matsumoto). We have selected two Yoji Gaku-
en teachers' reports from the articles featured.

Dr. Suzuki's instruction is always fresh and unique.
Even though he simplifies his instruction as a fun game
for young children, it conveys a profound meaning,
demonstrating the highest level of teaching. We have
included two recent examples of such instruction in the
present issue of TEJ. As Suzuki teachers, we must
work toward mastering his instructions before prac-
ticing our own ideas.

This issue completes the English translation of 133
haiku by Issa, followed by Kenji Miyazawa's famous
poem, "Defeated Neither by Rain Nor Wind." These
exemplify materials used at Yoji Gakuen for fostering
children's memory and sensitivity.

Mrs. Naoko Hasebe is a violin instructor at the Nago-
ya Branch. As a mother of two and a Suzuki teacher,
she describes her daily life and thoughts in "Growing
with my Children." This article, we hope, will be found
stimulating to all parents, especially in families where
both parents work.



Dr. Suzuki greets at the opening ceremony,
Summer School, Matsumoto

WHAT TALENT EDUCATION AIMS AT

Shin'ichi Suzuki
American Response

During my recent and fourth American visit, I dis-
covered that already in the States many attempts have
been made in response to what I had long been suggest-
ing: let's take a fresh look at children's potential.

For example, typing is being taught to 100 two year
olds. Aside from whether it is important, this made me
realize that there is an uncommon desire to discover
what potential exists in such small children.

In fact, 1 think we have not yet fully studied what
human beings are potentially capable of doing.

In our experiences, the youngest student was a year



and seven months. By age two and three months or so,
she played the entire Twinkle Variations, which takes
approximately four minutes. In view of this, I think it
easily possible for a two year old to type. Anyway,
right now in the States human potential is being ex-
plored with a new look at every area, and my frequent
visits are related to this exploration. "We are seriously
tackling this problem; won't you live in the States and
work with us?" someone asked. I replied: "Please work
hard for American children; I will do the same for
Japanese children. I am afraid I cannot immigrate to
your country." Through this conversation, however, W€
promised each other that we will persue this theme
together, while keeping mutual, horizontal ties.

Children's Potential

Mankind has a long human history of ignorance of
children's potential. 1 think it is about time to take
another careful look at what are called humans.

Look at today's elementary education: they teach the
alphabet and 1, 2, 3 to six year olds. What an odd
thing to do, future generations will say, finding this
ludicrous.

I would like you to try listening to the performance
of three thousand children at the annual national con-
cert at Budokan.

When you see the grand unison performance of a
thousand, or rather, fifteen hundred children who start-
ed training at three and now playing Vivaldi at age
five, 1 would like you to view this as a question of
human ability rather than simply as a question of violin
playing.

Before the war, I taught at music school as well.
This @ minor concerto by Vivaldi was the graduation
piece at that time. Small children can play the same
piece now. An entirely different world is before our
eyes.

This is a demonstration toward proof of children's po-
tential.

Mr. Hiratsuka has just said in his talk that the true



road of education lies where truth penetrates. Human
aspiration has been ascribed to instinct and what not,
but this is simply rhetoric. I believe that human life
always seeks love, truth, goodness and beauty. Life
constantly seeks the more beautiful, and partly for the
sake of self protection it seeks not evil but good. If
this is humans' true road, we must try to free ourselves
from the world warped by "wisdom" in order to create
a true paradise on earth, where we can exist in the
world of life and truth.

With faith in this, I have to advance in that direction
starting today, together with thoughtful friends. Fine
to suppose that the 25th century is the goal. However,
in order for us in the 20th century to move toward that
goal, I pray that together we will seriously think about
mankind.

I seek the way to make all children happy. Since
there is no other work for me except this, I am trying
to live for this alone, making this my joy.

Death, as defined by Mr. Hiratsuka, was one en-
lightenment which I learned to achieve through art.
That I was born is not due to myself; because of the
presence of great nature's vast power, my life came to
exist; I was born into this world as a human being. I
have no recollection of placing an order. If so, neither
is death at my command. Death is also heaven's job.
Thus I have come to realize that to live, neither to be
born nor to die, was within my power. Then, let me
live till I die and work for children; I live solely for
this purpose, 1 said to myself, and since then I have
been treading this road.

Family Environment

When 1 think about how children's human formation
occurs in accordance with the environment, I feel most
strongly that their hearts and personalities develop
while receiving the radiation of their parents' hearts. I
think that you ought to think of this first. In other
words, the child's life tries with wonderful strength to
exist in the given environment. Education oriented



toward this life is, I think, real education.

Parents tend to educate children with words. "You
must do this," they say, but this is a mere linguistic
exercise; verbally expressing parental wishes are dif-
ferent from educating children. What parents do every
day is all passed on to children. Everything including
the beauty or evil of the parents' hearts, their emo-
tions, and even the feeling of husband-and-wife fights,
are inculcated in children, and may be demonstrated at
any moment. Since life grasps it without any aware-
ness on the children's part, nobody knows that this 1s
happening. And while children remain unaware of this,
these elements form their humanity.

If the father kicks the door open, the child does the
same the following day. Then the mother yells at the
child. Isn't this common family education? When I
think of such a scene, I cannot resist sympathizing: how
responsive and how miserable children are.

This applies to today's schooling. Although know-
ledge is of course an important aspect of culture human
beings have created, schools teach knowledge and mis-
take it for education. This is the so-called knowledge
education, or education in which ability is partially
missing.

You have just heard the performance of kinder-
garteners. | would like you to realize what wonderful
ability has grown in them, even if you judge simply by
their Bach minuet. This is important to human beings.
What I want to tell you is that mere knowledge of t.he
minuet is one thing, and to be able to play it is quite
another.



Do it if You Think it

I have found it a good learning experience to simply
try to carry out in our daily family life what all of us
think is good.

As | wrote in Nurtured by Love, the following inci-
dent occurred one cold February day when the tempera-
ture was 13° below zero C. My younger sister came
home from outside and said, "Brother, I just saw a
handicapped war veteran on the bridge. Though there
was a collection box by his side, in this snowy weather
nobody passed. I really felt sorry. I almost wished to
ask him over to warm himself at the kotatsu over a cup
of tea." I responded, "You wished, didn't you?" "Yes,
that's right," my sister said and dashed out. In half an
hour, she returned with the veteran. We made the
room warm, invited him to sit at the kotatsu, offered
him some sweets from Nakamuraya's, a gift from some-
one, and enjoyed a pleasant chat as a family until he
went back. Even such a small thing we did as our own
training at home.

Take for example a trivial matter like letter writing.
If, instead of talking about writing tomorrow, you write
right now when you have thought of writing, you will be
through immediately. Yet those who postpone it till
tomorrow will receive more letters tomorrow, so letters
accumulate before they know it. Then they say they
are so busy. They are busy simply because they ac-
cumulate without handling chores. 1 wonder if these
are also people who need to carry out ability-training.

In this sense, I, too, whip and train myself thinking
that what I can do and wish to do for others should be
done now. For such a chance is not in the future; it
always exists now.

On Love

On the question of love, too, a lot of thoughts come
into my mind. When I had a chat on the train today
with a talent education teacher who recently married
and settled in Chicago, I told her my view of love as



follows.

Love is also ability. Although everyone is confident
of possessing love, none of us as yet fully know how
poor and insufficient our love is. There is a big grada-
tion in love, from the humble affection of a pup to the
lofty and all embracing love. We still have to learn
vastly more in this area. For example, at the moment
of marriage which will affect one's entire life, one
offers a truly great love to one's consort.

A while after the loving couple marry, jealousy
starts. It is said that jealousy grows out of love, its
seedling. 1 do not agree with this view. Jealousy
means taking a weapon with which to destroy love.
What destroys love most is jealousy, for it is based on
lack of faith.

If mutual love really exists, the two must train in un-
shaken faith. No matter what others say, they should
try to believe in each other without a hint of suspicion.
This training is what is important. Suppose jealousy
succeeds, what remains after that? It is meaningless if
love, which is the main thing, is lost. Love corresponds
to the depth of this faith. This also applies to friend-
ship.

This is the theory of love in talent education.

Long ago, I wrote on what I call "love's interest
theory" in the Bungei Shunju, a monthly magazine.
The married couple have put in a tremendous amount of
principal for each other: for you 1 will not spare my
life. Therefore, at the time of marriage, they are
happiness itself with plenty interest on both parts.
However, in five years, or in ten years, they will have
eaten up the principal, without a single penny left.
They will start to say to each other, "Lately you don't
show any sign of love," "You don't love me as before,
either." Both have completely forgotten about making
fresh deposits.

After all love is interest on the principal that you
have put in. There are wonderful people who return
that small sum with great interest, and there are others
who return but a little. However, that's what they
decide. In love, if you repeat this, the other party



always begins to pay more interest.
Kindness is Also a Matter of Training

For over a dozen years, I have been serving as an
advisor to a boys' reformatory, my job being to help
without pay. I visit the place now and then and talk to
the boys. Wishing to help friendship burgeon among
these unfortunate boys, and thinking it best to first
help them to exchange morning greetings, I tell them
the following. When you say "good morning" and you
are ignored, you may get angry. If you think, however,
that the other person doesn't yet have the ability to
answer "good morning," you won't particularly feel
angry. Say "good morning" again next day. While you
are repeating this every day, he will eventually come to
respond with the same greeting, having no other choice.
Since you are putting in the "good morning" principal
every day, he just has to pay back an interest, if only a
little — that's how human sentiment works. Instead,
should you resent everything he does or says? Better
to just ascribe it to his lowness. Then it becomes his
problem, not yours. Suppose another person is poor at
math, nobody resents it. It is the same. 1 tell the
boys: "Be bold enough to put into practice whatever you
think is good."

This way of thinking, or practice of kindness toward
people, 1 believe, will eventually create a road to a
world in which people really care for one another, a
world of mutual human love.

School teachers now are working hard on education.
] was able to see various results of study in the States,
too. I admire their great enthusiasm, but what I most
want is a beautiful heart in every child. And I would
like to help every child develop, as ability, beautiful
behavior. In other words, I am wishing for education
which develops not only knowledge but ability.

How should this be materialized? If we spend the
long nine years of compulsory education, it is not im-
possible, I think, to develop one really important thing.
To see this in violin training, generally in nine years
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Mozart concertos in A and E can be beautifully master-
ed. This ability approximates the music school gradua-
tion level. If you spend nine years, you can do this sort
of thing.

As one such training, if kindness toward others is
practiced every day at home and at school continually
for nine years, every child will master kind behavior.
Then the whole country will change. This is no joke.
This achievement alone will be enough for calling
Japan's education a success.

However, although you may know it important to be
kind to others, knowledge alone does not help you carry
it out, if ability is not yet fostered.

It is regrettable that, today, those who have received
nine years of compulsory education, or even those who
have studied in high school or college, cannot be kind
to others. This is a grave deficiency in education. It
is a deficiency in education in the area of the heart.

Music Is Alive

Many children are studying violin by talent educa-
tion. We do not necessarily make them performers,
but, through music, Bach and Mozart are directly
educating them. In the music children play, they are
still alive.

When listening to Mozart, 1 feel that Mozart really
exists near me, talking to me.

Music is one of the greatest art forms that mankind
has created. Even after a thousand years, music will
continue to convey human life in its living forms,
greatly affecting the minds of people. How wonderful
it is that such great composers as Bach, Mozart, and
Beethoven help human formation of these young
children by fostering noble souls and beautiful musical-
ity even while they are unconscious of this.  As
children continue to handle these masters' great pieces
using their own sensitivity and ability, step-by-step ac-
cumulation becomes an important factor in their
growth.

In one of my relatives' family, children regularly
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wipe the wooden floors before going to school. They di-
vide the job so that the biggest child cleans this floor,
the second biggest takes that floor, etc. @ When they
are thus at work, the smallest one, aged two or three,
claims a small wooden floor the size of one tatami
mat, and gets busy cleaning with the others. This, too,
is a matter of ability: eventually, it forms a good habit
of doing what he has to before going to school.

=

Toward the World of Mutual Human Love

Human beings are still making many, many mistakes.
If correcting them while reflecting on each one means
progress, today's mankind is making a greater mistake
than can be turned into progress. 1 say this because, while
war may start which could annihilate mankind, people
are going on with their lives looking calm and cool.

If the Buddha's prophesy were to come true, the
moment when mankind is reduced to one third its size
might be arriving now before our eyes. Considering
this prophesy a warning for us, I think we should change
the world into one of warless, peaceful, mutual human
love.

In the States and Canada, an increasing number of
people who agree with me are studying human potential
with a fresh recognition of humanity, while at the same
time tackling the question of how ability grows.

In this sense, I would like to have the understanding
of many people, who will start as soon as possible to ex-
plore human development in all areas so as to open up
the road to happiness of all people in the world.

I would like to continue to work with you through
demonstrations which will stimulate such reflection
among adults everywhere.

My proposal is this: together let us find a way by
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which all children grow; and let us realize children's
potential.

Further, with a fresh look let's discover the true
wonder of human beings. 1 would like to continue
making efforts with you toward this discovery. Thank
you.

(This lecture was delivered at Iino Hall, Tokyo,
on December 8, 1966.)

Talent Education, no. 1, 1967

Your contribution to Talent Education of St.
Louis, the publisher of Talent Education Journal,
will be deeply appreciated. Any contribution made
to Talent Education of St. Louls will be entitled
to U.S. Federal income tax deduction. Talent Edu-
cation of St. Louis has been granted an exemption
from Federal income tax under Section 501-c3 of
the Internal Revenue Code.




13

Special Issue:
Yoji Gakuen
(Talent Education Preschool)

CHILDREN ARE LINGUISTIC GENIOUSES

Toshihiko Nakagaki, English

At one o'clock on Saturday, sixty small children
await my arrival with great mirth. For three hours in
the morning at a nearby high school I teach college
entrance exam level English, including reading, gram-
mar and composition.  Switching my head for young
students, I then rush to Yoji Gakuen. Although my
Saturday schedule is very full, an English hour with
small children is a moment of great delight with which
to end my week's work.

Hello, hello, hello!
I'm glad to meet you.

I'm glad to meet you.
Hello, hello, hello, hello, hello!

With this song our weekly lesson starts.

Hello, everyone!

Hello, Mr. Nakagaki.

How are you?

Fine, thank you. And you?
I'm fine, too, thank you.
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Lovely voices come back to me in beautiful pronuncia-
tion. They all love English.

"My child had a 100 degree fever this morning, but
she insisted on coming to school saying there's English

today." When I hear a mother comment like this, I
can't be lazy.

The Suzuki method is also called "the mother tongue
approach." It is Mr. Suzuki's opinion that the process
of learning the mother tongue contains a teaching
method superior to all the methods ever thought of.
This should also apply to the study of foreign languages:
the closer to the mother tongue approach, the more
effective the foreign language training is.

Mr. Suzuki has summarized the essence of the
mother tongue approach in the following five mottoes
of talent education: the earlier period; the better en-
vironment; the better teaching method; the more train-
ing; the superior instructor.

These five principles are applicable not only to music
training but all areas of education. In particular, when
dealing with the learning of a foreign language, these
exhaust the secret of progress.

It has become an accepted fact that the learning of
a foreign language can be most effective when intro-
duced to children before school age or in early elemen-
tary grades. People now rarely oppose the idea that
the earlier the education the better it is.

Nobody disagrees with "the more training" and "the
better environment." However, when it comes to the
matter of what is "the better teaching method" or who
is "the superior instructor," arguments erupt.
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Fortunately those of us who live in Matsumoto can

constantly learn directly from the supreme teaching
method and the supreme teacher.

*

The first step to the better English teaching method,
I think, is to repeatedly expose children to real English
while entertaining them and making use of tapes and
tools.

For small children and elementary schoolers, middle
school type academic teaching does not work. We
might call our method a motor sense oriented form of
learning. Anyway, what we need is a form of training
which allows acquiring English without conscious effort
while moving the body, putting the five senses fully to
work so as to grasp things through them — training
through happy activities which expand images and
stimulate the imagination.

While singing songs, moving the body, enjoying
games, and being drawn to kamishibai stories, children
come to love English. They begin to sing in English on
the flow and rhythm of the beautiful voice from the
Mother Goose records. In children's English training,
the voice must be emphasized more than anything else;
and children's interest must be respected.

Unless we arrange materials from children's actual
lives within a concrete situation in an inspiring way so
as to evoke a happy English world, they do not follow
the class. This is where small children's English is
difficult in a different way from school English.

Recently 1 had opportunities to tour different areas
from Hokkaido to Okinawa for workshops and lectures.
Meeting many teachers and children, 1 was both im-
pressed and saddened. It is wonderful to teach children
English, yet forcing study on children by a wrong
method hurts their minds and warps their hearts. On
no few occasions 1 observe the class of a teacher who,
unawares of this, pulls children around. Mr. Suzuki
says, "Guide, but don't pull."

Some children's faces show no signs of childlike
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vivacity: their expression is subdued, their eyes have
lost brightness, and they even look scared. Each time I
see such children, my heart aches as though being
drilled. Among the saying Mr. Suzuki fondly writes on
shikishi (poetry paper) is this: "Scar no gem, hurt no
heart."

It is certainly better the earlier the study of English
is started. However, at the same time, the earlier it is
started, the warmer heart and the richer sensitivity for
feeling children's hearts are necessary on the instruc-
tor's side. And the earlier the period, the higher
teaching ability, I think, is required.

Talent Education, no. 68
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Special Issue:
Yoji Gakuen
(Talent Education Preschool)

YOUNG CHILDREN'S PICTURES
EXPRESS THEIR HEARTS

Yoko Yoshizawa, Fine Art

It's been several years since I succeeded my mother,
Michiko Tsukikusa, who taught art at Yoji Gakuen for
nearly thirty years.

My mother received a great influence from Young
Children's Pictures Reflect Their Lives by the late
Tatsuo Miyatake, an authority on small children's draw-
ings and paintings. She was also so inspired by his
letters that she was able to have faith in children's art
work. Since Mr. Suzuki and Mr. Miyatake were friends,
my mother seems to have come to know Mr. Miyatake
through talent education.

My mother's first motto through her sundry experi-
ences with children's art was this: "The instructor must
always be truthful to the little soul. Even if you think
such a small child cannot understand, he receives what-
ever you convey through the senses. You must learn
how to teach from children."

Although it sounds simple to learn from children,
there is a profound meaning in it, and it is quite dif-
ficult. 1 would like to continue trying to fulfill her
wish while studying myself. I hope to always cherish
unchanging truth in the whirlwind of this changing
world.
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I teach art at Yoji Gakuen once a week in three
different sections divided by age. Children's concentra-
tion is longer or shorter depending upon their age, and,
although there are individual differences, developmental
stages can be observed in children's art in the same
sense as in mental growth. If something many steps
ahead is demanded at any early stage, children may
learn to dislike painting or lose their motivation for
drawing.

In each section, children mostly use oil based pastel
crayons in the first term, and go on to use water colors
and other materials in the second term. For the oldest
group, | introduce simple linoleum printing, paper
construction, and teamwork production.

The essence of children's art is said to be expression
from the heart. In order to have them make good,
lively pictures, care should be taken for education out-
side of the art class hour. It is also deeply connected
to their daily lives. That is why psychologists em-
phasize children's pictures as reference materials
through which to explore their minds.

The instructor's first role is to see that children
open up their hearts with a belief that their teacher
won't scold them no matter what pictures they draw. I
try to avoid having a teacher-like front and talk to
them with the same eye level as theirs. With eyes
shining, many of them tell me about the pictures.
When I am able to enter the world of their work, I feel
very happy. Although I do give them advice so as to
help them enrich the content of their pictures, I am
aware that it will lead to a negative result if I err in
how I do it. That is because the child's truth is sup-
pressed when a picture turns into a clever or neat piece
of art from the adult's point of view. This is where
the difficulty lies in teaching art to little children. It
is easy for the instructor to teach children patterns for
drawing a house or a person. However, this does not
help them develop their own expression; they only learn
to reproduce fixed concepts. In order for them to draw
lively pictures, they need their own abundant experi-
ences. Experiences amidst nature, especially, are said
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to have great influence. Children today have much less
contact with nature than in the past. They may live in
a tall building; they may commute to kindergarten by
car; and many routinely watch television at home every
day. While the influence of TV cartoons and animation
is unwelcome, we have no defense against the flow of
the world. 1 hope that parents will teach children the
presence of such other things as beautiful illustrated
books and stories. I also wish that they frequently ex-
pose them to nature.

The other day, I took two flying fish to show to the
oldest group. Five and six year olds are at a stage
where they can make pictures from observation.

A few already knew flying fish, but all gave out a
cry of joy when I spread the wings for them to see.
They listened to me looking puzzled as I told them how
they fly over the water with open wings. Then I put
down the fish on two desks. They gathered around
quickly, and made a big noise, opening the wings, com-
menting on the lovely black eyes, opening the mouth
and poking a finger to find teeth, admiring the beauti-
ful, shiny scales. A child held a flying fish's face with
both hands and would not let go saying, "So cute."
Another clasped something tight in his hand even after
the class was over. On having him open his hand, I
found many shining scales in it. Such circumstances, as
you might expect, produce many pleasant drawings.

We adults may not feel like touching such fishy
things; we see them at fish stores without emotion. All
we say is that it tastes good or bad. For children,
there is a great source of wonder and emotion in things
which adults overlook. This, I think, may be connected
to creativity.

Early childhood is said to be the period when the
senses grow most. Many children know names of
animals and birds through illustrated botanical books.
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However, I feel that caring thoughts and affection
toward living things can be gained only through keeping
or touching.

How should I face children in the limited environ-
ment? 1 ask myself, hoping to study more and more
seeking an answer.

Talent Education, no. 68
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A NEW STUDY OF THE LITTLE FINGER
OF THE BOW HAND

The Little Finger, too, Plays a Big Role

Lectures on Music Instruction, no. 41

Shin'ichi Suzuki

Since the placement and shape of the little finger of
the bow hand play an important role, I would like you
instructors to carefully examine the following. First,
on what to correct:

Wrong Placement of the Little Finger; the Little Finger
which Presses Down

1. Pay attention to students who place the little
finger far away from the ring finger. Bring their little
finger closer, almost touching the ring finger. The
little finger should be curved round.

2. It is not good to put power in the little finger
and push the bow down while playing.

If the little finger presses the bow down, the bow tip
goes up, with the result that the tone is always small.
Try having a student with a small tone play with his
little finger lifted from the bow. If the tone becomes
bigger, he was pressing the bow with the little finger.
The little finger is not to press down the bow.

A New Study of the Little Finger for Creating Fine
Tone

This is an important study on an important matter:
the little finger which creates wonderful volume and
tone color.

First, create the ability to move the bow tip up and
down by the "panda" method, and to hold the bow
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absolutely still with "Panda!" This is the most impor-
tant skill for producing fine tone. It enables the
student to achieve a beautiful, big tone while giving
wonderful elasticity to the horse hair.

In addition to the "panda" technique, another
important thing is to place the little finger next just
below the first joint of the ring finger. The little
finger should be on the corner close to you than the
very top of the bow stick. When you try pushing the
bow forward with it, the tip moves closer to the
shoulder. Try "panda" here; the bow tip tilts down-
wards. Now hold it still right there.

With this bow, play on the Kreisler highway, 14€uy
close to the bridge and keeping the same distance from
it whether at the tip or the frog: you will see that the
string rings with a much bigger and more beautiful tone.

Pay attention to the bow tip in this instruction;
make sure the student practises playing close to the
bridge on the Kreisler highway whether at the tip or
the frog. Thanks to the little finger, it is now easy 1o
play near the bridge at the bow tip with the same
volume as at the frog. When the student masters this
ability and remembers to use it, he will probably be-
come able to perform with superb technique.

*

Another important function of the little finger is, as
you of course know, maneuvering of the bow in string
crossing. What an important role it plays when crossing
strings from G to D, to A, and to E, and how crucial
it is to instruct in this. The role of the little finger,
too, is essential. Please try hard.
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THIS IS THE CRUCIAL NEW APPROACH
TO LESSONS*

7 Summer School, 1984
%‘%" Matsumoto

Shin'ichi Suzuki

Photographs A:
A new lesson approach involving the up and down
motion of the right arm: instruct in repeated exer-
cise of this vertical right arm motion as in the photo-
graphs.

1) Hold the left hand with the right; when lowering
the arms, bring the hands forward and down over the
left leg.

2) When going up, raise the hands near the left side
of the head.

When playing, it is essential that the right elbow
move up and down freely. Please watch this careful-
ly at lesson. The elbow moving sideways or to the
right produces "slip-tone," which is no good.

Photograph B-2
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*Translated with the assistance of Lili Iriye Selden.






