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EDITOR'S NOTE

Masayoshi Kataoka

"Education is nothing difficult: all you need to do is
to know and carry out the knack to help your children
develop ability, in the same way as you have success-
fully fostered language in them." Dr. Shin'ichi Suzuki
says this in "Fostering Every Child Beautifully Is Our
Mission, Your Mission." He asks all parents and teach-
ers to understand his method and strive to raise our
children with fine ability.

Ryoko Yoshida, violin instructor, reports her impres-
sions of the 36th Summer School in Matsumoto in "An
Experience That Generates Motivation." And the last
installment of "These Steps Toward Tomorrow" by
Kiyoshi Kato describes various experiences at the in-
cipient stage of the talent education movement.

Dr. Suzuki provides three important instructions in
his "Lectures on Music Instruction": first, play with the
upper bow armj second, string crossing; and third, prac-
tice with the upside down bow.

With this issue, we begin installments from The
Evolution of the Suzuki Method, recently published as
the second volume of The Complete Works of Shin-
ichi Suzuki, 1985. The volume starts with Ability Is
Not Inborn, 1951.

This issue concludes "A Record of Home Lessons" by
Chihoko Takezawa. We are also pleased to publish it as
a separate booklet. We believe that the booklet will be
particularly valuable to new Suzuki families.



FOSTERING EVERY CHILD BEAUTIFULLY
IS OUR MISSION, YOUR MISSION

Shin'ichi Suzuki

Shin'ichi Suzuki and children
at the l4th Tokai District Concert, September 23, 1985

The educational movement of our association began
when we realized that every child has the potential to
grow with fine ability through the functioning of life's
great driving force.

I was amazed to find the great fact that every
child on earth fluently speaks the mother tongue. This
led me to the discovery of an educational method which
fosters every child. Hence this movement.

Take music for example. = When my method Iis
applied, with what superior musical sensibility and
amazingly high ability can children grow? By fostering
many children I have continually demonstrated this to
the world.

Consequently, today it is clear that in fact ability
is not inborn; that every child can be fostered as an
outstanding individual, depending upon the way he is
raised, through the wonderful workings of life.

Dear members, let me ask you, for the sake of your



children, to become thoroughly acquainted with this
fact, and resolve that you will try making serious
efforts so as to raise them with fine ability.

Education is nothing difficult: all you need do is to
know and carry out the knack to help your children
develop ability in the same way as you have successful-
ly fostered language in them.

I plan to record my appeal and explanation about
child raising at home and send copies of the tape to in-
structors. Let me ask each instructor to lend out the
tape or play it in class for parents.

I would now like to greatly advance "the movement
to foster every child beautifully." There still seem to
be many students who are not yet well fostered. It is
part of my mission to ask parents to arrive at serious
and clear understanding for the sake of children.

Looking Forward to Graduation Tapes

In your practice, try to match yourself with
the tape in beautiful tone and fine expres-
sion through sound.

Have students practice the graduation pieces daily
with the tape for musical education, and at the same
time help them learn to express with the tape the
beautiful tone and skillful dynamics taught by the
teacher.

It is my pleasure that graduation tape performances
have become more musical each year. It is not enough
merely to play without mistakes; I listen to your tapes
enjoying the beauty of tone and the skill in dynamic ex-
pression, primary factors determining the level of each
student. Practice with care for your teacher's instruc-
tions concerning tonal beauty and musical singing. If
you do, I will know that you are a student with a well
developed sense of music.

In the Suzuki method, the first goal is to beautiful-
ly foster musical sensibility. It also reflects the in-
structor's skill.

I would like each of you students to practice well



to refine your musical sensibility instead of being satis-
fied with merely being able to play the piece, and send
me a beautiful, musical graduation tape. I will be
looking forward. Taping for graduation is good for
every student's study; it helps create ability. Let as
many students graduate as possible. The ones who
graduate students are their teachers; my role is simply
to sanction Iit.

A New Approach to Refining Tone for the Violin School
— Message to Teachers —

I would like all violin teachers to try the following,
starting today, as a new approach. (The application of
the upside down bow hold is great.)

As an approach to refine tone:

Refine tone by instructing in playing with the
bow held upside down, with the little finger
on the bow tip, and the line connecting the
bow stick and the horse hair kept vertical
against the strings.

(1) When you teach tonalization using the Chorus
from Judas Maccabaeus, always have the student play
with both upside down and normal bow holds. Help
create the ability to play with the same amount of
sound when using the normal bow hold.

(2) Always have the student practice playing four
or five earlier pieces using both upside down and
normal bow holds.

(3) In class, have the student play the assigned
piece both ways so as to refine tone.

Talent Education Newsletter, October 15, 1985
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AN EXPERIENCE
THAT GENERATES MOTIVATION

The 36th Summer School, First Session

Ryoko Yoshida
Instructor, Kanto District

I have participated dozens of times in the summer
school which occurs annually around this time. I always
learn with enjoyment and come away with profound
memories.

This year I took several of my students. Getting
off the train at Matsumoto Station on the afternoon of
July 25, we were met by the Alps under an endless ex-
panse of blue sky. At the instructor's preliminary
meeting, Mr. Suzuki welcomed us with smiles, as vital
as ever. He asked us to help improve students' tone
during the session, giving us eight goals of instruction.
In particular, he repeatedly emphasized "thumb tone." I
knew I had to study this important theme with students
Starting the following day.

Lessons began the next day at the City Hall and
Agata-no-Mori (Village Woods). I was responsible for
the Handel Bourree class, so I headed for Agata-no-
Mori, which feels like woods of music whenever I go
there, melodies flowing from different classrooms.

I would like you to take a peek at my class.
Students waited for me looking a little tense, this being
the first day. 1 first asked them to show me their bow
hold. Since we receive Mr. Suzuki's lessons at
teachers' conferences and other occasions on the im-
portance of the fingers for the bow hold, naturally we
should be expected to know that; still, I was impressed
10 see students with good bow hold. Some, undoubtedly
those who had won their own teacher's praises, swiftfly
held their bows in front of their faces. Others fixed



this and that, not yet looking confident. I let them fix
their thumb, fix the bow tip, and play the Handel Bour-
ree. | knew that they had looked forward to playing
the piece at the summer school, for they performed it
with eyes shining.

The lottery concert was an important part of our
lessons. I tried it in my class, too. Children drew lots
like true veterans and announced the drawn piece loudly
before performance. Ones who drew "Big Hit" (i.e., the
student can play any piece) were wild with excitement.
I renewed my appreciation of the lottery concert
approach which helps children review happily.

After the morning class was the opening ceremony,
in which everyone felt somewhat formal. After that
we teachers found ourselves in a situation we had not
anticipated: we were to bring our violins to the stage
for a lesson. "I am sorry I only talked yesterday at the
preliminary meeting and didn't let you play. I want to
make it up to you now," Mr. Suzuki said. This was
quite unprecedented.

The afternoon group lesson was also pleasant. Mr.
Suzuki won the children's hearts before they realized it,
and it was as though their eyes were drawn into him.
The students I had taken with me practiced hard after
returning to the lodging, lest they disappoint Mr. Suzuki
by revealing their lack of practice in the play-in the
following day. Watching this, 1 was happy that I had
brought them to the summer school.

"Fun Hour" was another exciting event for the
students. They enjoyed haiku card games and admired
Mr. Nagase's skill in magic.

While hearing wonderful performances in the after-
noon and evening concerts, many students and parents
shared common feelings: "He plays my piece so well. I
wish I could play like that," or "When will my child play
that piece?"

The last morning of the summer school is meant for
demonstration of what each class achieved in the pre-
ceding three days. Both students and teachers become
quite nervous during this concert. Teachers prepare the
class aloud when it is its turn to go on stage: "You're



next; do your very best." Once on stage they quickly
glance over students' posture and bow position with
great seriousness.

Thus the four days ended; it was hot every day this
year. Bus drivers were saying to each other: "This
weather will last for a while. At this rate, there won't
be any showers even in the mountains." The four days
in that climate made me think that the summer school
was always a place for experiences which generate
motivation in students: they feel like trying hard when
they get home and participating again next year. Since
I asked my students to write their impressions, I am
looking forward to reading them.

Let me thank Mr. Suzuki and the members of the
committee who made efforts for the sumner school. 1
am convinced that violin sounds will echo and re-echo
again next year filling the region at the foot of the
Japan Alps.

Talent Education, no. 73
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Your contribution to Talent Education of St.
Louis, the publisher of Talent Education Journal,
will be deeply appreciated. Contributions made to
Talent Education of St. Louis are entitled to U.S.
Fedral income tax deduction. Talent Education of
St. Louis has been granted an exemption from
Federal income tax under Section 501(c) (3) of the
Internal Revenue Code.




THESE STEPS TOWARD TOMORROW

Historical Narrative (3)

Kiyoshi Kato

Before it became what it is now, talent education
has trod zigzag paths through numerous experiences.
At the incipient stage of the movement, society's
response was varied. Its progress was never smooth.
Let me record some aspects of it. )

It was soon after the movement began, when I visit-
ed Mr. K's place in Seijo, Tokyo. He was a strong
theoretician and a specialist who had studied education
many years in the States. I headed for his house after
finishing the day's lessons. It was night. I walked rely-
ing on the moonlight, since there were hardly any
street light, which was quite natural in 1949 when the
impact of the war was still intensely felt. Every door
was tightly closed. Peering through the dark, I passed
a number of houses; it took me a while before I found
Mr. K's nameplate on a gate. Due partly to the loneli-
ness I was experiencing, I felt truly relieved when I saw
his face. He had heard about our movement and want-
ed to know more. We used to go anywhere in those
days, for we were desperately trying to find as many
supporters as possible.
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Big Apples and Small Apples

Mr. K was quietly listening to what I had to say,
but suddenly commented: "Are you and your friends say-
ing that big apples and small apples are the same?
That is strange." The moment he said this, he fell
silent again. His words were sharp refutation of our
ldea that "every child grows." The atmosphere grew un-
comfortable.

At that time talent education philosophy was not as
well accepted as now. It could not have been helped
because we still had few educational results to demon-
strate our points. Although we had spirit, the practice
which would underlie our educational principle had only
started. Even if we took several children with us and
demonstrated how every child grew, this did not lead to
immediate understanding. The result was often not
much more than evaluations such as '"the children's
movements are cute," or '"they play well considering
their tender ages." Saying that "their ability has devel-
oped as you see" could not change the fixed traditional
mentality in one day. In an age when research on the
human brain had not yet advanced as far as today,
those who heard us must have doubted our credibility,
however emphatically we repeated our message. This
was an age when physiology of the brain itself, which
could have explained it theoretically, had not yet reach-
ed that point of understanding: our patience was tried
beyond belief. Today, the science of the human brain
has developed and research is progressing daily. Yet in
those days we simply relied on demonstration. Listen-
ers probably had no choice but to understand us just
vaguely. Mr. K's parable of apples was indeed acrid,
but let us ascribe that to the education he had received.

Confronting Educators

Consider just one of our principles, the earlier
period: those who thought it appropriate to start educa-
tion at age six or seven naturally disagreed when we ad-
vocated education from age three. We could not with-
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draw just because we met disagreement. During the
early days, we had no choice but to go out to many
places. We decided to take every opportunity to make
our appeal: we visited schools, kindergartens and
meetings, each time bringing a few children. We were
not readily accepted. "Musical talent is altogether dif-
ferent from everything else" — this was the strong feel-
ing in those days. It was hardly convincing to people
that the talent education approach could be applied to
every area; talent education itself was still unknown, so
the situation was quite impossible. Moreover, educators
had a readymade concept, which inevitably led to con-
frontation. Since Mr. Suzuki and I were both young, we
often engaged in heated debate with them. It was a
job because we were trying to break through common
sense. At the time when it was widely believed that
"talent is inborn," we insisted that "it is not inborn'":
the counterattack was vehement. It was not rare that
the debate continued so long that I arrived home at one
or two in the morning.

A Learning Experience in the Streets

In the postwar days Mr. Suzuki and I constantly
talked passionately about talent education's future.
One late afternoon we were walking in Shibuya. In
which direction and in what part of town we wan-
dered while talking escapes me: when we realized, we
had entered an alley of a somewhat dubious atmos-
phere. Taken aback, I looked on both sides of us and
saw rows of drinking shacks and women calling
customers. Mr. Suzuki and I were shocked. We tried
to quickly leave, but found that it was a maze: however
far we went, there was no exit.

On looking at my watch, I realized that we had
walked round and round for about an hour. Our be-
havior must have seemed strange to those women.
Each time we were addressed, we made our way
through with ludicrously polite greetings: "Much obliged,
thank you very much;" "Thank you very much, please
excuse us." When we finally excaped, entered a nearby
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noodle shop and relaxed, Mr. Suzuki said thoughtfully:
"We've had a good experience today. Watching how it
is in those streets intensifies our feeling that our educa-
tion is needed now more than ever. Mr. Kato, let's
work hard again from tomorrow. We cannot rest even

one day, can we?"

Mr. Suzuki lectures before U.S. officers,
November 1948 at Marunouchi Education Center, Tokyo.

A Pair of Shoes

What supported the movement then, I think, was an
outpouring of passion. When that is slender, no move-
ment advances. In our activities we complemented
material deficiency with spirit. On looking back, I am
amazed by our endurance. It was also a time of deep
caring.

Now, I have one episode to record here in passing.
It is about a pair of shoes, a pair which I had Mr.
Suzuki wear for his movement. This is a peaceful era,
and shoe stores are overflowing with merchandise. In
those days of destitution, even a pair of shoes was hard
to obtain. The shoes in question were brought to me by
a student of mine who visited my place one day when
the war was worsening. "Since I am now leaving for
the front, I no longer need these shoes. Thank you for
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all you have done for me. I am sad that I am going
without repaying your kindness, but please at least
accept these. I doubt that I will come back alive...,"
he said and left the shoes. The shoes remained unworn,
carefully kept in our shoe case. I thought: "They are
just too precious for me to wear. Someone will
eventually appear who deserves to use them; I will not
hesitate to have him wear them then." Not many days
after the student had left for the front, Japan lost the
war and he was among those who never returned. Hear-
ing the sad news, my heart was crushed.

When the movement began, I quietly took the shoes
out of the case and handed them to Mr. Suzuki, glad
that the gift from my sincere student now met a
meaningful use.

There Were Many Troubles

When we look back, we realize that there is so
much to learn from history. In retrospect circum-
stances manifest themselves clearly. At the particular
moment, however, we are so involved that we often fail
to see things with clarity.

About the time I opened a class in Tokyo and
worked toward opening additional branch chapters,
there were many difficulties between Mr. Suzuki and
those who provided classroom space or were chapter co-
ordinators. When I listened to them objectively, I found
each side's argument correct. This was a period of hy-
potheses about education for both sides; understanding
lacked depth, giving way to enthusiasm for improving
the movement, which inevitably led to vehemence. Al-
though they were together in talent education, both
sides were still groping. Naturally there were many
episodes. It could not have been easy because we were
just beginning to create good examples which would
support our ideas. | feel overwhelmed thinking of that
rough-hewn incipient stage. Dependence on abstract
theorizing produced clashes which were impossible to
control.
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Mutual Respect Alone Can Help

It was not easy to find a way to solve problems.
Both sides had things to say. Both insisted that they
were right, refusing to compromise. The causes of
those troubles were varied. Once the argument started,
there was no end. Both parties were worthy people;
they were both learned. No matter which side I took, I
would have hurt the other. When a problem was solved,
there was a phone call from elsewhere about another
problem. Each time I left the lesson and went out to
moderate.

As 1 thought then, human beings have really strong
egos. We tend not to want to compromise. In many
cases, one can see the other party only from one's own
side. Why can't we, I wondered, think by standing on
each other's viewpoint?

The conclusion I came to while moderating was that
we must respect each other, or respect and understand
each other. Since this simple thing was not possible,
there were problems. If I think well about it, people
clashed despite themselves even while wanting to do
what was good.

Branch Classes Open in Tokyo

In the middle of a lesson I would receive a call
from the Tokyo office: "We want you to go to such and
such kindergarten at such and such hour." I was to talk
about talent education to kindergarten parents. Since
time was limited, I would rush by car. 1 felt bad for
my student about having to stop the lesson, but I had to
leave, carrying materials for advertising the movement.
I was not a particularly effective talker, but wherever I
went, classes were gradually formed. Sometimes strain-
ing schedules continued for days so that I had to leave
for a meeting the moment I arrived home. When I re-
turned, I would resume lessons. Although I was busy, I
experienced great joy in seeing my beliefs materializing
step by step.

Around that time, chapters were established nation-
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wide, including Tokyo, Saitama, Nagano, Nagoya, and
Mie. There were thirty chapters in all, with over 1,500
students. It was only a matter of time before it
reached 2,000. This was a period, I think, when talent
education gradually became richer in content which sup-
ported theory.

From Dialogues with Mr. Suzuki

I have at hand a number of words Mr. Suzuki spoke
when we were working together. I would like to quote
from them.

"Unless teachers change, they cannot change child-
ren. It is necessary that teachers constantly reflect
and think critically about their teaching method. Un-
less they believe that every child grows, true education
is impossible. Report cards they hand to children are
report cards on themselves. If they give C's and D's,
they should think that they had to because they taught
poorly."

"f we think we are an education-oriented nation,
teachers should be treated better than anybody else.
We should give them the highest salaries and make sure
that they can study sufficiently and have a reasonable
living."

"Are children the world over really demonstrating
their abilities? = Teachers should quickly mind their
teaching approaches."

"At home parents are teachers; in society all adults
are teachers."

"Human ability, including both sensibility and intel-
lect, is formed from the day of birth. If we know this,
we understand that the result is irrecoverable when
child ability is left alone."

"A woman asked Darwin who is famous for his






