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EDITOR'S NOTE

Masayoshi Kataoka

o D:jtSUZUkI'S dlscove.ry of the mother tongue methgd
nstitutes a revolutionary achievement which will
make a lasting contribution to world educatjon.
e e e ey 4 smectly e
el n that few have notlcgd the wonder _of
Is ¢ ' approach.  When trying to apply its
principle in other areas, instructors should be fully
aware of potential difficulties. In other contexts, it is
far from easy to prepare the ideal model and ideal
environment as naturally as in the mother tongue. It is
hard enough to judge what is the supreme model and
what kind of situation provides the ideal environment.
What tone is beautiful, and with what music should
children be raised? To answer this, it is essential to
refine one's own sensibility and to train the ability to
judge things properly. Let us again ponder Dr. Suzuki's
words: "Let us raise children with the music of Bach
and Mozart," "Let Casals and Kreisler be our models."
This issue carries Dr. Suzuki's essay on the mother
tongue approach, and I would like to think freshly about
this approach with you. His dialogue with Koichi
Miyazaki brings out his deep thoughts on creativity.
The "Lecture on Music Education" in this issue is on
instruction in the upside-down bow and vibrato, and the
installment from his Talent Is Not Inborn discusses
environment and ability. Also included is Mariko Hara's
report on the Edmonton International Conference and
"The Cello and I, a memoir by Junko Kubota of the

Nagoya Chapter.



THE MOTHER TONGUE APPROACH
WHICH DEVELOPS
HIGH ABILITY IN EVERY CHILD

Shin'ichi Suzuki

I would like to see this innovative approach
practiced at every elementary school as soon
as possible.

When I discovered the principle that every child in
the world attains an extremely high ability to fluently
speak the mother tongue, I realized that the following
1s one of the most important conditions for developing
children's ability as they grow.

It 1s that speech is not taught by the same approach
practiced in today's elementary school where they give
one new material after another.

In mother tongue education, ability is developed
while it is gradually reinforced and increased. By this
approach to ability development, every child acquires
high ability to speak fluently.

For example, when the baby learns to say three or
four words, the mother talks with him every day while
having him use these three or four words. The baby,
through daily training in these three or four words,



gradually acquires the ability to use them freely. When
his ability increases, he adds to his vocabulary, soon
beginning to use five or six words. While using these
words every day, he adds some more, reaching ten or
fifteen words before he knows it. His vocabulary thus
increases gradually, and the number of words added at
a time also increases in proportion to the increase of
ability.

Since he trains in this every day, his development is
accelerated, and he learns to speak more and more
words freely. By the time he is five or six, he fluently
speaks three to four thousand words every day. Every
child develops this astonishing ability. In other words,
this is a cumulative method.

This is the secret of the educational method which
helps every child acquire high ability.

Since ancient times, children have fluently spoken
the mother tongue, i.e., had the great potential to
develop to a height. Seeing this fact daily before our
eyes, none of us realized this before nor thought about
the secret of the educational method which develops
ability. We were so inattentive.

On noticing this over fifty years ago, I immediately
applied the method to violin instruction for young
children. And 1 have continually demonstrated and
advocated the results of the superior, high-level educa-
tion by which every child grows. However, it has been
difficult to gain understanding among Japanese edu-
cators and the general public.

When, therefore, I started to spread this movement
overseas about twenty-five years ago, I received great
responses, and by now 300,000 children in over twenty
countries are studying violin, piano, and so forth by the
Suzuki Method.

To return to where I was, when I discovered the
beautiful results of the mother tongue approach in
music, I decided thirty-seven years ago that the method
should be tested at elementary school in subjects like
math and language.
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I was lucky to encounter Principal Shigeru Kamijoh
of Hongoh Village in the suburbs of Matsumoto. When I
had the good fortune to be asked to talk at Hongoh
Elementary School, after my lecture I asked Mr.
Kamijoh about experimenting with this educational
approach in math and language. "A lovely challenge;
we will try it," he instantly accepted.

Of three sections of new first graders who entered
school in April, homeroom 3 with forty students was
determined by lottery to be the experimental class.
With Shigeki Tanaka as the teacher, the experiment
began.

Principal Kamijoh chose Mr. Tanaka because his child
was studying violin by talent education, and hence he
understood my method thoroughly.

There was one child in this group of forty students
who did not even understand the number three. So I
asked Mr. Tanaka to start the class by focusing on this
student. I added that there should be no problem
because this child spoke well.
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Shigeki Tanaka and the forty first graders,
Hongoh Elementary School, 1948.



Math, language, and other subjects were learned by
the mother tongue approach, i.e., the cumulative
method through enjoyable daily repetition in class, the
goal being "to refine what is already learned." When
ability developed in everyone, new material was added.
Everyone achieved a full score, and every day the full-
score training was repeated toward faster and finer
results. This was how ability development went in
class.

At the beginning of the first grade, their advance in
material was kept slow because their ability was still
low. However, as ability grew In everyone, progress
was gradually accelerated. The daily habit for every
student to make a full score was being formed; when
everyone could accomplish a project with ease, this was
to be recognized as fully digested and the next material
was added.

Take language for example. From the beginning the
children learned to read and write out the lesson.
When ability developed, they recited and wrote the
lesson with the textbooks closed. As I myself observed
in class, by the time the first book was finished, every
student, when called on, could instantly stand and
recite by heart any part of the book in a clear, loud
voice. Everyone could write any part of the book the
teacher asked without a mistake with the book closed.
Moreover, they did it fast, and with enjoyment.

I saw the growth of ability in every student in class.
As children do when gaining confidence, they became
cheerful and happy.

Similarly in math, from the beginning they were
trained by the method of allowing everyone to score
one hundred. More and more material was added, while
the students formed the habit of taking it for granted
that the entire class always had perfect answers.

Around the beginning of the second grade, Mr.
Tanaka invited me to observe. I visited them during
the math hour.

They were having addition drills. On each desk was
a sheet of 60 addition problems of two and one digits
such as 28 + 7 and 35 + 6. With the teacher's signal,



"Go," they picked up pencils and started to write
answers. In about ten minutes, everyone rose and took
the sheet to the teacher.

I checked all the students' answers and found no
error. Since they did this drill every day, it had
become natural.

I asked Mr. Tanaka: "Now please have them every
day try a game for raising ability. How many 60
problem sheets can they answer in ten minutes? Let
them compete in this speed game. See how fast and
accurately they can add one digit numbers to two digit
numbers." "That will be fun; let me try it," he
consented.

After about two months, Mr. Tanaka contacted me:
he wanted me to observe the children's progress. I
went at once.

The forty students looked very happy as Mr. Tanaka
handed out 60-problem sheets. Each with a pencil in
hand, at Mr. Tanaka's signal they started to write. In
80 seconds or so, everyone ran to the teacher with the
answer. I was startled by their speed. The entire class
had come to be able to solve sixty questions without
hesitation, spending only as much time as they would if
they were simply to write, not solve.

The student who did not understand how much three
was at the time of the entrance wrote the answers as
fast as the others. [ checked the forty sets and found
no errors. The figures were neatly written in each
paper.

This 1s because they had, in the past year, formed
the habit of neat handwriting in math. Recognizing the
need in elementary school for forming the habit of
correctly and neatly writing the ten numbers which
they would use again and again in their lives, I had
them work on calligraphy excercise books for Arabic
numerals from the beginning of the first grade. The
books proved quite helpful.

Anyway, I was pleased to observe how all forty
students answered in eighty seconds the sixty two-digit
and one-digit additions, as proof of the fact that every
child can acquire superior ability if raised by the



mother tongue method.

In this class everything including math and language
was directed to ability development and was learned
with enjoyment. No homework was given. There was
no need for that. The only thing the students were
asked to do at home was to keep a diary.

By the full-score approach for ability development,
everyone in this experimental class developed ability
securely and attended school every day cheerfully and
happily.

When they were in the fourth grade, 1 told Mr.
Tanaka about the importance of concentration as part
of one's ability, and asked to see an experiment which
would demonstrate how much concentration had develop-
ed in his children. "Let me try," he said, made some
plans, and invited me.

In the class that day, a heap of math problems were
placed on each of the forty desks. The teacher asked
the children to answer all the questions. They started
seriously to tackle the problems. Time gradually
passed, but all of them were still working.

For no less than two hours they worked with great
concentration, and everyone finished. [ expressed my
gratitude to Mr. Tanaka: "The children have beautifully
developed. Thank you."

Some years later, the student who had not
understood the concept of 3, I heard, passed the
entrance exams for a competitive high school.

The class was able to foster everyone as a person of
ability. Unfortunately, however, the great experimental
class at Hongoh Elementary School was discontinued
after the first four years. Principal Kamijoh had died
In the fourth year. It was our sorrow to lose this great
teacher.

Due to the lack of understanding of the principal
who succeeded him, the forty students were distributed
to the other classes on the ground that the same
teacher should not teach one class as long as four
years. Lack of understanding can be destructive. This
Important, innovative experiment in elementary educa-
tion was stopped short four years after its inception.



However, the method was certainly a success.

Mankind's greatest blind spot is ignorance of the
beautiful potential in every child for developing
superior ability. Despite the fact that the mother
tongue is successfully taught everywhere in the world,
in the name of education a completely different world
of failure is created. With no self-criticism, adults
have blamed it on the innate qualities of children.

Ability, we found, however, is not inborn. How slip-
shod we all were.

Thinking of how the majority of children on earth,
born with beautiful workings of life, are badly mis-
educated in this world, one night I cried alone for the
poor children.

Let me point out one major defect in the traditional
method of elementary education.

Although we are grateful for the enthusiasm of
teachers, their enthusiasm seems directed to teaching:
whether in language or math, they teach well, and
teach well. Then they go on to the next step, ad-
vancing further and further in teaching material. This
traditional approach should, I think, be questioned.
They give tests in order to find out how much students
have forgotten and how much they have learned; not to
teach again until everyone scores one hundred.
Children who do well on tests are regarded as superior,
while those who do poorly are labeled inferior, as if the
test results revealed qualities of inborn ability. Weak
students are evaluated by both parents and teachers as
born with poor brains.

Yet they have not given any thought to the fact that
the weakest students have developed an extremely high
ability in speech.

If they give test after test for the purpose of
bringing everyone in class to the perfect score level, I
am all for it. However, I cannot support tests for
determining the quality of students without reflection
on the failure of education.

I think it desirable for teachers to view the results
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of tests as indications of their own teaching abilities.
If, as at Hongoh Elementary School years ago, daily
training is given so that everyone achieves a perfect
score, and the ability-development approach is prac-
ticed, it is unnecessary to give special exams. No one

in the world tests his child in the mother tongue. For
every child grows.

The word "kyoiku," education, consists of "kyo" and
"iku," i.e., "to teach" and "to foster." Teaching unit
after unit is "kyokyo," teach-teach. Only when one
engages in "fostering the heart," "fostering character,"

and helping the child acquire ability, can one use the
word "kyoiku."

Talent Education, no. 74
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A WARM CONTACT

The Seventh International Teachers' Conference

Mariko Hara

The Seventh Talent Education International Confer-
ence was held at the State University of Alberta,
Edmonton, Canada between August 17 and 21, 1985.

On August 16 the Suzukis looked more vigorous than
ever and ready for the challenge. The rest of us, too,
were feeling upbeat as we took off from the Narita
Airport. After sleeping overnight on the plane we
arrived at Vancouver, where we switched to Canadian
Airlines. At Edmonton Airport we were met by lovely
students holding a wide welcome sign. I don't know
how to describe Mr. Suzuki's pleased expression.

On arriving at the hotel, each of us received a
packet containing the program and other materials.
The program included the class schedule under each of
the five sections, violin, viola, cello, flute, and piano,
indicating who taught in which classroom at what time
on which day. Unlike at Matsumoto Summer School
where three or four teachers team-teach one class,
here one teacher was assigned to each class. The
students seemed to be divided by numbers which they
wore on their back. We turned now pale, now red as
we found our names in the daily schedule, and spent the
night in excitement.

At eight o'clock on the 17th, we left by bus for the
University of Alberta. It was as might be expected of
Canada. Many large buildings stood in an extremely
spacious lot. I was surprised to realize that all these
belonged to the University. The conference finally
started, with a rehearsal for the opening ceremony in
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the morning, and the actual ceremony at two in the
afternoon. Of the performances given from each
section, I was particularly struck by the violins.
Compared with the performances I had seen some years
back in the States, these indicated signs of tremendous
improvement. It is astonishing that the international
level has been raised so much in a short period of time.
I felt that we in Japan should warn ourselves against
becoming frogs in a well.

'There was a beautiful, large auditorium, and this was
where Mr. Suzuki lectured. The stage was so wide that
both Mr. Suzuki and the interpreter looked small. But
he was radiant like a star as he warmly spoke about his
philosophy and the participants who filled the hall
listened avidly to him. Despite embarrassment for
myself and annoyance for others, I crawled up to just

below the stage and moused around trying to take
pictures (as large pictures as possible).

Children who gathered for a group lesson.

We went back and forth between the Jubilee Hall
and the Education Building where individual and group
lessons were held. The two buildings were separated by
a lawn. There were pines and cedars, mountain ashes
with bright red berries, and apple trees with many
small apples hanging from branches. A passerby picked
one and put it in his mouth. Feeling the clear air from
the Rockies, we wore sweaters, and on top of them,
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vests; but people of this area seemed to enjoy the
summer, jogging in T-shirts, for example, in order to
store sunlight in the body.

I was sorry for those who had to start teaching on
the first day. Luckily I began after becoming
somewhat used to the situation: individual lesson on the
18th, group class on the 19th, a joint group lesson in
the big hall on the 20th, etc. What made me feel most
nervous was the big group session in the hall. Because
I had no idea which pieces I would have to teach, I
made a great fuss reviewing at the hotel the night
before. However, I somehow managed once I got there,
like "a carp onthe cutting board" as we say, boldly
prepared to be cut up without trying to escape.

I most enjoyed the individual class, in which I taught
four children from 11:00 to supposedly 12:30. Actually
it took me till one o'clock, and I felt sorry for the last
student. Two played Eccles Sonata, one played Mozart
Concerto no. 4, and one played Mozart Rondo. Every-
one played well; but as I felt they could improve on
bowing, I focused on that point. I realized that
students' tone can improve by Mr. Suzuki's bowing
method and that exercises in string crossing, double
stops, and Casals' tonalization, depending on the arm
position as well as wrist and finger motions, can in-
fluence the pieces.

My students were all boys. Though they were well
built and looked older, they were still elementary
school children. They smiled in a friendly way and
responded well to my instructions. Parents and
teachers kindly listened until the end. Naturally I had
an interpreter, but [ felt heart to heart communication
through music which made me forget differences in
nationality and language. Having just met, we already
felt familiar with one another thanks to music. The
Edmonton conference made me experience human
warmth more than ever.

From the 22nd, we enjoyed the grand landscape of
Canada including the Rockies, Lake Maligne four times
the size of Lake Biwa, and a glacier where the ice was
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as thick as 340 meters. We returned in the evening of
August 28.

Alberta Jubilee Auditorium,
the location of major events.

Author in the Columbia Glacier.

(The design at the head of this article is the symbol of
the conference.)

Talent Education, no. 74
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WHAT IS CREATIVITY?

A Discussion

Koichi Miyazaki
(National Institute of Language)

Shin'ichi Suzuki

(Moderator) Shigeki Tanaka

What Is Creativity?

Tanaka: Mr. Miyazaki, you happen to be in this area
today on your lecture tour. [ would like to take this
opportunity to have you and you, Mr. Suzuki, talk about
the question of creativity.

The development of creativity is frequently discussed
these days, but the definition of the term differs from
person to person. I would like to start off by asking
how each of you view It.

Suzuki: Mr. Ibuka of Sony and others refer to creati-
vity as the ability to create something new, or the
ability to correct errors from the past. What is at the
basis of such ability, speaking from my long educational
experience, is the ability to delve deeply into one area.
It is necessary to foster this ability. What was fortu-
nate for me in this respect was that my father had a
violin making lab where he worked hard and showed us
children various things he was studying. We grew up
with the fact before our eyes of ten or twenty years of
continual work on a single violin. I, too, have con-
tinued and am still continuing to delve into one thing,
i.e., my faith in the growth of every child. Unless one
works at delving into one thing deeper and yet deeper,






